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nn 14) rr, As you are aware, Vocational Education has had: ~ fe wo oy 
PSs et . handicapped students in its classrooms, shops, and: Ce oe . we 
an ’ a -aboratories long before it becamg the. popular thing. an 
. “These students were in our vocation 1 programs; but bg ao 
fo a . little was done to help the rar eepl ar ee or instruc- | . 
pe tors cope with these specigl students and/or help the. : 
par = he teacher become.a more enlf¥ghtened educator. However, © - 
." mow that we have had both Federal and State legislation ~ A 
to assist these special individuals and the fact that — —_ 8 
these somewhat unique students are ‘no longer, being ~ 63 
re 2 kept at home or in hiding, wé must as vocational ot 
s educators give additional help to this particular. rr 
child. a oe. a = 3 
3 . With the help of the College of Education, Texas 
A&M: University ‘and others in developing. the, following . 
‘ handbook for Local vocationaf education administrators, . — 
" " 4t will be a*much easier job as well as a job that can — 
 beshandled with a skilked intellectual apprdach toward” 7 
mainstreaming. ‘o.) * ar ee ee 
a As one-reads and understands this handbook it will 

_ ‘be helpful in designitig, implement ing, and. evaluating 4 
ithe. student with special needs in Vocational Educa ion. Sos 
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who" is curfent ly. serving in .an 
‘educational leadership position in, the “State Depart~ 
ment of Education i'n Vetmont, was, instrumental*in ~ 
posal through which funding - 
e research that provided 
Marc didn't: see this 

t, but rather as one more 
: array of activities that would _ 
the development of a Long range, program _ 
a of the handicapped. student. Mare’é 
ment toimeét os. %, 
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itablisfied an excellent *:!  * 
a Pmenbers OF the ahate 8 io; 
PO a cae ; ae a ren oe : a. “a4 s s 
er as priticipal investigator dn. ;: a 
ee tiirned to. His native grate of). 8+ 
of, | The, suryeys..which Tico.,conducted. of all the, °° 
In ‘Texas with’ vocational ot special..edicatjon «>». Pays 
- sprograms, _provided an information basé that should instre . .:. 8.0") 
"| thiat- tHe suggestions presented in this handbook can be 
: iniplemented forthe betterment of educational. programs: ee 
7 for the. handicapped students in. our schools. : During the, .< > eee 3 
‘» conduct of -this project ,\Ticd was. an Aggie. Effective | | ’ 2 
© Sepeenber, 179, he will be ¢qntinui g his ‘efforts. In the.” 
. area of Voédtional Special Néeds ‘at:Modrhead’ State -°. "°° 
‘.. University in Minnesota... = °:-) 9: +: ae, ae 
ie: Marilyn Kok ha’ provided ed{torial ‘assistance ‘for. te ge ee 
a number of projects in Vocational Special, Needs’ at Pee ee) 
» Texas A&M University: | In: the completion of, this handbook. .- fi 
mot only did she challenge. each tiember of ‘the staff to. | ee 
.« complete a given section on time, but she also!utiljzed ._ : 
her’ own writing ‘skills, in, the developmetit’ of . major’. re 
_ sections ,of the document: ‘Each ‘fiember of the pyoject < 
staff, including the individual »prepating this acknow- ; * 
ledgement secticn,. is indebtedto Marilyn for her °:.. 
unending dedication,: patience, : and. tactful prodding. 
Lindy Wright and Kenne Turner assisted in both the 


“writing. and. editorial process of c@pleting this handbook. ' 
‘The skills of pulling from the litefature reviews, the ~ 
_ school durveys, and the information gleaned: from — 
_ conferences and professional contacts, is evident in’ the | 
sections ip tae ee that, bear their names. | | 
- Nan .Crowell and Nancy Atkinson are salso dyq special ; 
' .mention for the content' of ‘the sections of’ the handbook’ *_ 


-. \ that bear their. names. As profegsionals in’ the field . . 
“|. of education they were ablé to draw from not ‘only: ‘the : 

* research base of the project! in thegpreparation of their | 
‘sections of the document ,. but. were also supported by their: 
‘Professional experiefice, 2 © oo me 
_, Linda Parrish, .the Coordinator of the Vocationat.; 
Special Needs program at+Texas A&M University is algo 
. in our debt for her untiring: efforts ahd encouragement 
tothe project staff, The contacts which’ she has. Be 
éstablished in the Schools of Texas, the texas Education’ 

_ .Agency and other. proféssional groups .throughout the natifon, | 
provided the project staff ready access’ to nformation.j 
which. was, invaluable te eee this handbogk. * 
To each of the school districts, ‘service centers jdnd -~ 
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“ y, agency personnel, -who gave sofreely of their tine: ang. a e 
professional expertise, we'are extremely-grateful., Wesite ; 

interviews were conducted at Amarillo, Brenham; Conraps @ "a ws 

Denton, El Pasg, La-Grange, La Porte, McAllen, aud, ag te 


Odessa Rockdale, Spring, and Wdalaco. : cre /4 


t " * Thr’ae indivigua wali: ase ithe texas Education re - 
Hayden McDaniel, ‘Eleanor Mikulin “and “Reo Schreiner + 
_ deserve special’ ment fon, ‘Rach of. hese’ individuals ‘has: 


been of’ great aseistance ‘in. providing” information’ that | ae -_. 


has addéd. to the depth’ a the contentyof this handbook.’ 
/ But. of even. greater importance they fave shown an: interest ~ 
‘in ‘and dedication: to assisting vocational education ‘t to , ow 
het. ‘the needs of the “handicapped.. a og ae ie 
“+ "Velma. Brawner from’ the Bureau: of Oeeiinavtone? Adult 
_ Education in. the U.S. Office -of Educat Lon,. has: served i 
| as the project officer. Since the change in funding »- 7 


.procedures from. grants to contracts. she has not. had the, 


time or has the U..S; Office. ‘provided : ‘her with the’ - 
“""" fesources to bé ag active’ in the project as we’ would. 


have - liked, However, w e always \kpdw: that if we had. a 
question relating: to. project operations she . would do 
her best to. provide us with’ the: needed information and. 
_if necessary, follow through ‘on the Washington scene. | 
' The unsung heros of most proyects are those i, 
individuals who put thé words o€- he writer: fn-a. form 
and ‘format to. effectively, communicate-to the ‘iritended 
-aydience, . The: project® staff sings. the: praises of our 


secretarial. staff: Janetta Bates, Sandra: Patterson, 


Debra Teguns, and Tina’ Westphal. al trust that. we will 
fever take them for granted.. - 

> The President of the National. ‘Council of: Local 
Administ ragors of Vocational, “Technital . and' Practical 
‘Arts Education, Paul ©, Lentz providéd. the Preface fort ~ 
this handbook. The. project staff is pleased that we 
received the endorsement of this idistingutshed. Broup 

of educators. -:_ 

_ , Of course the ult imatie dcknoviedgement must’ gO 
“to you, the reader-~the ‘consumer of. this, R &. D? 

. effort, As- each of you has an‘ opportunity: to use : 

- this handbook ‘we: trust it will be of benefit to the , 


“students enrolled in your. programs-~-if | ‘one of the | 


least’ of these by brethren” benefits from your use 
of this ndbook, our efforts and éhe funding’ that made” 
the ef fof ts pore ect will-not. have been in. vain. 
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While working with vocational ed cators in Texas, we aa 


discovered that certain information was net-readily available”... 
‘to vocational administrators. Although they could quickly | a 
find out-what had to be done--indeed they were often.fold ~ 
-without asking what they had to do--they seldom :found out 
why-or how; when ‘or with what. Getting this information 
“became a trial and error pracéss.. Even a8 this book goes 
to. press, this trial and error goes, on. Educators are once. - 
_, mote revising IEP forms, attempting to make the IEP.that., - 
‘ much more effective and efficient. The same is true for 
*- staff development and vocational counseling. and involving 
-parents and assessing students. - _ 9 
In fact, the entire process of .mainstreaming handicapped 
students into vocational education, 4 process so-new and so 
necessary, cannot be fenced into a neat déscrfption, As dynamic » 
ag this process is, we felt compelled to produce a handbook © 
that. would answer vocational adniinistrators’.most frequent 
questions~-the why and how, rather than the what. Then, with 
. their ‘experience and insight; vocational dmiinistratoré can. 
# apply this informatidn to their own schools, to their pwn +): | 
staff and students, and in reacting rathér than just meading, ~ | 
-{mprofe their programs and. make our*work useful, a 


ad 


We #athered our infdérmation from library research, a survey, 

, of all schools with Yodational or spécial education departments. 
'. in Texas, on-site interviews (see list. under Acknowledgements), . «©. 

_ taped interviews, dnd from’ presentations at a, statewide/conference * > 
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~ on “yooat:tonal apectai, needs; - ‘the: authoré: ave. staff tenbars . 

. of, “phe. Vocationell Spebial Needs Program, at. Texag, A&M,” abd . 

“have ‘been; involved -in much .of, the’ personal research, ta, ing 

“to adnifn{strators,” intery ewing -personiiel, and touring ws 
pasty ‘We have’all heavily involved in, Dreapytcgsg 2? 
s. both locally with teachers and centrally. with eae 
nee “7 We have organized the material in the order an- administrator” 
might. ‘need when. beginning/ to" mainstream: handicapped ‘students 
in regulat.. vocational programs. ‘The first chapters address» — 
some intial : ‘concerns - (including legal requtrements and | . 
funding). Then. the: handbook works. through the process. from. 
identifying students and appropriate. placements through tips 
for. teaching | and coordinating the program... * # 

. ' The quest ion-answer format, allows ad {nistrators to “Lip 
“to: the information they ‘need. For eadh-c chapt¢r we have’ 
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x A lot has changed over the ‘past few. years: when it comes. 

to the education of handicapped students. A powerful: movement” | 
has swept the United States. . The. movemerttgathered force’from . 
the hard work of handicapped people ‘themsélves, their parents, 
‘and advocacy groups, but' the movement undoubtedly received — 
its greatest impetus from a series of new'faws. =. 3 

/  * When ‘planning a program, legal requirements are a- good 
place to start. Reguldtions got only spell out, what you: must 

“dé, they also, tell you what you “c&n do ‘and\give. you an idea of 
where the money will come from. In this brief chapter Tewilb oe 
quickly review the most important laws, then. suggest. further 

“resources. ee a rr 
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“The Rehabilitation nw 
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Phe ig aNbaste' civdl rights’ law that states that "no , an ~ 
otherwise qualified handicapped individual in the United, StateB.°. . . 
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shall, solely. by reason of ‘his handicap, be excluded. from the 
- participation in, be denied the benefitg of, of be sibjected to 
discrimination under any program or activity receiving federal - 
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d Fake al’ ae this. ‘let eoisra- “all publte’ ‘menage. 
Lerer dng” achoolg) which | receiva any’, federal aspibtande, "ee! 
nt oak re a “Vocational teachers ‘and administrators are protected’, th thetr "OA 
ee ae eee ” einp Loy sie, ‘and stadents are.protected tn theirs aducgtdon’ and ee ee 
: >. on f perce foy,an occupation. Other. dections of the Reltabilbeatdon® Pood 
. ot Ager ef 1973 cover | emp 1ggment” by ‘the ‘federAl government and: by - ser gore 
We te 3 ‘recipients ‘of, fedéral ‘contracts. | Tf you ate involved’ ih job : . 
rn cr oe ‘placement : of handicapped ‘students or. graduates. you will find =o) Ny 
+ & , ‘ ‘Sthat- this law ‘can be ,gengfle tool to. oper, doors.) 5°07" ‘8 oF 3S 
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. . This law snd. ita. amendment provide: some federal: funding’ 
‘ and spme specific steps” ‘that schools should’ take: to proteét “°° fy 
eA the rights of handicapped students. Théne- are seven pYovisiona’ eget ae Ae 3. a! 
~ . of this” law that every vocational teacher¥ ‘should Anow: eS ee 


re se ; ad 3 . . 
i 4 "a. ery ott es has the right. to recéive a free education 
: ey a hat wild, appropriately meet his. or her “unique a unos & 
, Siento needs, including classroom’ instruction, ~ . - ad 
. physical. education, and vocational ‘education. . ae 
. nae “Handicapped students, who were hee pe to any 2 
—— =& > . ‘school or who were in private sthof s of other. 7") i‘ 
Le. — . . .  anstitutions, will now be in ‘the public schools, Dy hire 

ae _ oo... poften in -vocational clapsrooms and shops.,* You’: — 

- ie haye the- responsibility to help develop and ~ 
; mo, implameht' an appropriate progratn to, meet thelr © z \ 
ae ae vocational training needs, 
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2 _— 2. ‘Due ‘process procedures for parents dnd children 
8 ee a ae include their right: to a full understandable notice. . 
. : .all thé pagents' dnd child's rights. Among ‘these 

- * ghts the school must include a description of the 
eee school's proposal to initiate or change (or: refusal: 
Non. ss to dnitiate or change) the. child's identification, . @ 
2 A \ g evdlywation, or educat ional placement and a 
. b Se. 2 ‘ 2 ‘dgsckiption of. each, evaluation procédurey test, . . 

ae = recoyd, or report that the school is. using as a ° e a 
" “ er basis fdr its ‘proposal. Parents must*be involved aay 
ar a in these decisions and they have ‘the right to a 


. Pe. § "4 examine all records. ‘The parents must give their 


ae - .. ..¥ written'c béfore the school. conducts a pre~ - «= : m7 
ad oe . a placageht graduation or initial placement in a progyam “" | “\.., 
a 43% | '  \ providing special education and related services, . The ° 
Me ue oy " "law provddes.the school with a course of action if the 4 % 
- so parents refuse to consent to evaluation’ or placenient, oe. 
: , but the law also provides the parents with the right iz 
a. eae \ a. to indttate. an Ampartial, hearing ar civil action if 

es ‘ G3 ‘the school naintains a decision that is: eon er ery to 

* ae , ¢  ~ the parents’ wishes. - : oh ae 
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“procedutes aré a patt of the due proceas protections, ~ = 
but 1 am listing them separately because ‘they may be ~ 
anplied by. the classroom) or shop teacher’ after the - ae 
injttal‘eyaluation and placement. All tests and |. @ 
‘evalvations mugt be conducted so that the’ student's 
. true*ab#lit'ies and achievements’ will ‘be,néasured, Pane 
’ rather than reflecting the g@udent's handicap =o 
' (unless the test is Supposed'to measure the handicap). ¢. ., 
So, for example, “atest, designed to measure a student's": 
knowledge and attftudes: toward safety in’the shop, . : 
ee ee dal 
writtetXmaterials. . Maybe-the test st®uld be adiiinistered 
orally. - ne Se eT ee . 
4. ~~ Another important aspect of .due .process protections 
that. deserves? abparate mentign is the concept of. 
dent in the léast restrictive 


placing the stdde ar 
environment. This-dges not mean that the student must. 

- always.be. mainstreamed with his or her non-handt@apped = "’ 
peers, but the mainstreamed placement .is the first ~~ 
choice aid mfist be the only plagement unless the © 
school’ can show that the child Wit qnly benefit by 
being‘ placed in dnother settin It is important - 
to remember that ehvironments/m be restrictive ‘in 

_.. More than ame’ sense. The mogt obvious restrictions 
include physical barriers and remoteness of facilities 
that make the classroom and‘ the léarning tools legs 
accessible for the handicapped student, Other 
restrictions of the environment that are ‘sometimes 
overlooked are the social and attitudinal ‘barriers 
that teachers and:fellow students impose ss) the 


handicapped student is labeled or isolated. Restrictions , 
of curricula, goals, job expectancies, extr ~curricular 
activities, program offerings, and the like ‘are other’ 
‘eximples of barriers that must be avoided when providing 
peraea ea # students with an equal opportunity for 
education and training for employment. ¢. 
In order to pian and document the handicappetstudent 's 
vocational program, evaluation according to interests, 
abilities, and achievements, placement. in a.class 
y or shop, and’ placement on a job, each handicappe 
7 student must have a written individualized’ educat4 
program (IEP). The federal regulations, supp let 
° by the policies and procedures of each state as 
spelled out in their respective annual state pla 
for special’ education, descfibe the process by which 
the IEP must be developed. ‘These, regulations address 
the questions of (a) ‘who mus have ah TEP, (b) what 
information must ‘be known before an IEP 18 developed, 
(c) who \must participate in developing the IEP, (d) 
_+. What must be contained in the IEP, (e) thow the! LEP 
may be reviewgd, and (f) who may be held accountable 
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- for cqmplying with the IEP. . As. the vocational - 
administrator, you should be involved in developing 
,the TEP. It-only makes spriaé that the vocational wae 
6ounselor and the vocafional - -€aagher who may be ae 
“receiving that student should also participate | : 
in’ developing the TER 80° hey . can Nedp insure hat 

it is a ae 4 


The. confidentiality or privacy és personally | 
identifiable information must be protected. 

The school must keep records of’ each perso’ who 
“has access to personally identifiable educational . 
records. The parents must give their consent 

before any records are released to other agencies. 
‘Pargnts have the right to inspect, -review and ‘request 
\ amendments of the. information in the records. When. 

the school no longer needs the , Personally, identifiable 

information to serve the educational needs of the 

child, then the parents may request that the : 

information be destroyed. Taking into cofsidération > 

the age and type or severity of disability, the. 

child has similar rights as the*parent. These rights - 

of confidentiality are covered in the Family Educational 

Rights and Privacy Act of. 1974, but are also. spelled . 
“out in the regulations for handt capped children. 

This means that if you as the teacher pr vocational . 

administrator receive ‘information about a student, ie 

hén you also are obliged to > protect the privacy 

' of this information. 
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In order for the handicapped student to receive an 
education that is appropriate to meeting his or. her 
unique needs, the vocational teachers and other. 
instrygtional and support personnel, must be retrained 
or recéive personnel development. This inservice a 
training must include appropridte promising practices 
and pated bee nna dag from educational reseatch and 
emonstravion projects. In developing the inservice 
training for your school district you should cooperate. 
«with your special’ education department and ‘yout state . yj 
education, agency. You should include a needs assessiient - 
and provide incegtives which will insure participation 
by all your téactters. Involve your local teachers in 
ae and implementing their inservice and remember | 
ay with practices and materials that have proven: 
to be effective. Then document the training that 
each teacher has received so that you can demonstrate 
. that ‘each’ student is apes ke an appropriate education — 
‘from teachers with the a priate training. 
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_ | This law provides funding for, vocational programs to meet ¢. 
requirenento fhe Bauefeton of ‘Ipsalso refers to the 08 | 


 '* requirements df, the Rducdtion of the Handicapped: Act’... Since ee ae 
.» federal funding’ 18 thvdlWed, ‘Section 504 of ‘the Rehabilitation (7+ 
Act of 1973 ig aleo-in @ffect, “Any vocational program.or, yy.) te * 
_ activity. that is-offered to non-handteapped students must. Pt ei aa. 
sigo be avaliable: for handicapped. students. (The federal oe 
vocational ‘funds and their matching | cal. and ‘state 4 
-eontributions must be ‘used’to the maximum extent possible 
‘to assist handicapped persons to p ticipate im regular 


. vocational programs. = ee ee er 
To summarize ‘these laws, Section 504 protects the 


handicapped stutlentyinm any “program receiving federal funda;- 7" ..’ 
the Education of the ‘Handicapped Act provides funds.for. - 
instruct ion “and related services in the ‘public schools and: 
suggests a plan for Amplement iy the’ protections of, Section 

504; and the. Vocatignal Education Act extends the funding. 

and the protections\to include vocational frograms in 

secondary and postseondary schools.  : 2.) Btu 

It 4g: important to| note that Section 504 tray include...” 

‘some protéctifons that are not funded or stated in che ofher, 
two laws. An example of this ‘thay be found in the fact that - 
wnder the Education of the“Handicapped Act related services 

may be funded only if the student is also receiving special 
education- fuction. But ‘under Section 504, the handicapped — 
‘student. must r me needed ‘related services even iff he or 

‘she is not enr. lle in a special education class,. So the =< , 
handicapped student who’ is enrolled in the ch vocational | - 
lass must .still' have an IEP gi\ some othar guarantee ‘that he _ 
or she is Pare ei approptiate education designed to,meet. 
his or her’ individual educational needs. . | - 


WHAT I$ INVOLVED IN PROVIDING EQUAL OPPORTUNITIES TO HANDICAPPED STUDENTS? 
. \ “" : ~ oye : | ° \ e- ‘ . 


. In addressing the civil rights of handicapped individuals 

the term "equal opportunity,” requires a different approach than. 
the approach,taken)to provide other minority ‘groups with 

protect ions * m discrimination. tes hee acanple, you give the 

gsamé test to“individuals, of. the opposite sax,, than they will both 
have the same opportunity. If you employ individuals Qf- sr 

different national origin based on their typing skills, then ~ 

: ’ . : 
they will have so the pane’ 08 010 But “f£ you treat a 


. 
“? 


handicapped person. the game as a non-handicapped person, they, ~ 
will not always have the same opportunity : : 

+ In order to have an équal opportunity for education, the 
“handicapped person often requires some different treatment, 

than that which is given to the non~handicappas person. They 
need a different kind of -dnstruction or services or materials ° . 
‘in order to have “thesame opportunity to benefit from their 4 
ee i es ao A Me 2 24 , ee - : q . “s m4 eee 


neste 


education aad: to’ ae. ‘hidte action potdnttal .. Matin at ee & oo 

not; just, Looking: for something that ‘will: allow them: to minimally 

ig ‘survive. We're looking for: “what will: give them: the sanie. chance. pd bo, 

... for atccess as other stiderdts. have, If you. lecture’ to ao Sin eee 

- penne ‘impaired | atudent, thig: way. NY K be. appropriate. This ae 

- _. Student .may need a: demons ‘ration: and: practice. to. have the.* same. +. 

o.' ".. chance to'learn the skillasa non-impaired.clasemate” Tf you 9 , ‘ 
er hand ‘a blind. student. th same book: that you ‘hand ‘a sighted: rn rr 

- c,-.) person,’ you: cannet expect the: blind pearson to have the. ‘same™ 

ee 2 opportunity to. Learn-from that book/ unless you provide a — 

a . reader,’ tape recordirig or dlectronic optical scanning device. ‘ et ie a 
48 _ ° If-you place an emotion ly, disturbed. student.on a. job with = .. °° 
i an many social. ‘ptessures ‘and no! -Spedial social’ skills. training,’ Se oe 
ce "you cannét expect that: student’ to learn acceptable. adaptive, ee a 

nr ‘behavior in the same way that ‘you may expect: another student rt arene 
tg ae os ee 386 earn.” Sculptured deep. shag ; ‘carpeting may be ‘the’ most nae 

bse ae a: comfortable flooring for walking people, but it is quite «= ‘ 
: i ee unmanageable for a persg on crutches -dr . in a wheelchair. on 7 
ee f° ae *. <The laws are cdf ul. tostate- that we, in’ the schools, ..-° ah? 
fans Cee in ab _ do not need. to guarantee that a student we progress at a . <3 
Me vy. Gertgin rate or achieve: certain ‘obje¢tives, but we. must make 7 
—_ a. good faith effort to assist tlie student in. attaining the - oe . 
objectives and goals that. we haye included in the#IEP. ae 
‘Remember that the. TEP. 4s a ste tement of what an appropriate 
education for that. tudént afight be in order to allow. the 
student valena Speed to, ybenefit from education and training 


that a no ndicapped student. would have. fe ‘~\ | Oy 
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WHAT OTHER. LEGISLATION COULD“ARPLY TO. THE peinions EDUCATION OF HANDICAPPED ©. ; 
= ~ Srunerst : 5 & po. a. an a ses 
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ic vff se is an, importane question, <eines, other: legislation, , _ 
he ofteniacludes opporturities for assistance for programs to 
. train.or place: handicapped students in employment in new ~ ie 
ie , ia _legislatior. ‘An. example-of this ig the regulations implementing ed 
ein "the. Comprehensive Emp Loyitent and Training Act (CETA). New 
regulations include handicapped individuals among those! eligible .— 
‘for the training programs and support. The old Manpower = | 
:. . , Legislation placed more emphasis on economic considerations in: 
ee . 3 _ addressing: persons with employment: disadvantages. Some of tas 
: _ CETA programs are-discussed*in the- following. chapter on 
o “fone tng and Services." a | a, 
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a }. Public Law 94-142 provides for appropriate education “fot ali. 
a oo shandicapped students. * eu ae _— voy. ; 
a All handttappad. shulctta, are. ‘entitled to .a” bce ‘and apie te 
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education isi the: Jeast, restrictive environment. : ms 
Pom. . 7 ae 


» assures . 


” Public. Law 94— isa’ the paueattonal ie of: 1976, 


7 : vocational, ‘training for ‘the handicapped. 
oe i ee cone _—. oy | a a re ae 
. be —, oo, ae . ; oo nae ' vee a “Ny 
PERFORMANCE OBTECE IVES. ty = ee 
oe 2 7 Os : “a 


' 
2 ot ta Pe ' 
: : A ‘ 
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/ environtent. . oo 


a pecwontel: will ‘demonstrate fan. understanding of the. due prgpeat 
procedure. ge ae ors m _ . | 
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The teacher. tll be: able to identify nes least Yestrictive a 
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Pe cog Se a Rach group: has approxinatély 20 minutes’ to. read the» 
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. : 3, oe an “4. A Spokcepetecn from wake group will then share: with | 

a sc eS the entire group the. Situation ans how « At was addressed. 
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‘the petitioner is a. “BWwielve year old onthe who 16 nientalty. regarded and 


— “ ef om 
i ‘enot tonal ly disturbed and is’ tentatively” enrolled in a special ‘education co-op oy | if 
‘The issue presented: for ‘decision ‘we, whether, ies appiicabie tay and . Sy er 
“rejutdtions, thé placement. oe the’ patitione ‘was the, least: ‘Yestrictivd placement 
in which the -petitioner could. repeive an: appropriate “eroe publi education. 
" Several hearings regarding tile ‘petitioner were hed: and much tiedical ‘evéluation ; . 
and teetinsny was offered. After the hearing officer Kad heard and read the; entire 
-recond, it ‘seemed J that inefther sa the matter “mew for sure as tg the: —- ae 
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ead sclenge of the pet joner's educational problene, and éach party had™ > 
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-minimal, and the quality of the ‘inbtructional program:still. depends 
# primarily on the teacter. But for all the similarities; one 
thing has certainly changed--school has become big busig@ess. The - | 
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Re . ‘districts must apply. to their. state education agency fot. money. ee 

—_ - for programs and services.. The state education agency in turn. 
ppligs,for the federal money. In other words, the federal 
dallar flows, through: the. state coffers-where it is often matched 
with \gtate and local dollars before reaching the local schools. 
Both federal and arose tyials.are aren involved in aude and , 


. e—time, with thy ‘appheval. of ‘your state vocational . 
wo -. <.. @ducation department, you can/get federally funded. services or ’ 
. rn aie your. state education agency. 


would, support the programs and services’ oft dred ata “leeal school. 
Although. a local school district is not eligible to, apply: directly. 
ABE imany federal grants. or contracts, the university often is. So .- 
_are other public and private organizations, peetetos and: even - i . 
individuals, © ea a 
‘Are you getting frustrated because handicapped studente:| are 
he being placed in your classes. without being properly evaluated in. * 
 tdens. of: their vocatiorial -abilities.and-intereste? ‘Then talk to 
the university pedple in terms of. validating tests and diagnostic 
procedu es for iaaaie handicapped. students. Other examples 
pe Mam Te - of research that couldWlead to.a federal grant or contract would __ 
orate. dmotude developing safety. procedures and. guidelines for handicapped 
Sse gtidents An regular classes, modifying, and altering: ‘cutricutum : 
oe ee eer materials” and teaching, oo for use with heniteapped | 


| "RONDE, AND SERVICES - 


< students. pacuultioe ana featoie, peer. and aan yotuuneear: to. a 
‘work with handicapped students both in’ and. out. of the’ school | 
setting - ‘to improve their aealt ont awareness. of the. mone of 
work, | . og eee i we ge 

De a ne oy 7S  #G 7 nv 
TF ALL: THE. FEDERAL MONEY..GOES. THROUGH THE Stan RDUCATION konicr, THEN: HOW Do I. 
. sas aa FOR THE PROGRAM AT MY OOS: Ta 8 . eed ae 


Ste oe ee ee ee 
“A local Snedtion epoege bs eligible to apply fer funds Rene: 
’ from the federal vocational and special: education ‘appropriations. bes 
Of course there dre other eligibility requirements, assurances = ,'.” 
_. and: priorities, and the funding formula will vary... In’ order a: 
to receive any of these moneys. it is” important ‘for, you -to 
know, that. ‘you must--apply for. them from the local education - 
agency to the state education agency. If you don't apply, chen: 
-you'won't get the money, but you still may. -be required’ ‘to provide | | 
some of the services and: protections for handigapped students. ; 
The. local education agency ‘will ‘be required | to submit a five>. 
year phen and an annual program plan. 


an. 9 


oe 


‘WHERE DOI GET INFORMATION ABOUT GETTING SOME OF THe FUNDS FROM. IME STATE EDUCATION 


v 


AGENCY? \ 


7 . Usually information about requesting this money. is sent 


“out in the fall or early spring. preceding the year for which. 
you: will, be applying.’ But if you have missed the state. 

. Announcement, then immediately phone your state education 
agency staff pre ask for the materials: The state education a 
agency staff can provide. information and technital assistance 
regarding the long-range and annual plans as well as the funding 
applications. While you ‘are at it, check your bookshelf to ‘see 
if you have the latest revision of your state's Plan for Vocational 
Education, Guide for Planning voce tional Programs in “in Local ; 
Education 
Education 

Standards for Public Schools for each of the ee: areas 
available in your ‘state, In addition you should ask for the. 
comparable publications: in special education. Ask for any © 
related policies,. aC guidelines ior regulations from Yy. 
both departments. _ : 

r ‘y 


WHAT. KINDS.OF PROGRAMS AND SERVICES CAN BE FUNDED THROUGH THE STATE EDUCATION AGENCY? - @- 


‘ ee 
This, of course, will vary with each spate, and local funda 
thay be nécessary to suppletient the state arfd flow-through federal 
dollars, depending on’ the ‘particular funding: program you, are 
operating under.:’A list of programa ami services is provided in. 
the oe. ce sage geen ee t e Vocational Payee taen 


aot 


oie “f {tab; ; “apprenticeship: programs, workin 
a ee Spey» ‘programs, ee vocational : educational ‘program gS 
Hs e energy education, .construction' of area vocationah: Se ee 
as geet a. . facilitiés, provision of : gtipends, placement of, students . big Re Pe 
oa. ee th ne 
a eg: Se ‘completing vocational. programs, industrial arts,: “support .. ee 
he 4 services for women, day cgré ‘services for children of oe: 
Ro RO” gtdenté,, vocational progdms for displaced. homemakers and _ 
moo other special groups, "and edfistruction: and operation: “of 
he eo pesidentdal vocattona ¢ sets 1s. The Basic Grant alo’: tovtdes 
oa. support for yocational, education programs and instruction rae | 
ere - . including. acquiring, maintaining, and. repairing | instructional: 
— ee 7 supplies, teaching aids, and equipment. 4” 
a oe Tee : Other parts. of the Voéational Appropriationa may: be: ‘used - 
ee Soke | _ for research and*developing programs, experimental and. ‘pilot aoe 
Ny * .. ‘programs, improving and creating new curriculum materials, fee a 
ee developing néw chreers’ and. ocfupations, ‘vocational. guidance’ | wae Ee 88. 
and. counseling,: vocat tonal education. personnel ; training, - ee eee. 
. or a oe , overcoming sex. bias and” sex stereotyping, special prograins -. mae a 
als oem for the disadvantaged, consumer and homemaking education, and 
. ao | disseminating the results of these activities and projects. 
a _ - - Ag mentioned above, the 1976 Educational. Amendments have 
oa a ~, an "given ‘the states greater 18titude in deciding, what programs. and. 
aor -  -  Seirvtoes will best meet the needs in that, particular state. | 
- States, of eourge, are also given the opt ton: of using their © 
; own money .and ‘local ‘school money to ‘support efforts that are: 
toy... “nat deseribed by: the federal appropriations law.’ You should © 
a ‘" -. * Yemember that. even under the federal appropriations there is - . 
ow - room for, new ideas under the sections dealing with research 
~ and. ‘déveloping programs as well as‘ under experimental and | 
_ pilot. programs. So if you have a good idea that you would ¥ 
' oo . like to implement in your .local school, you may find that ; 
ee Se G _ _ federal funds are available in ‘addition to your - local dollars. 
- You may, for example, want to provide training: for. your, _ ‘ 
vocational teachers so. that they will have the teaching: . oe 
.techniques appropriate for the .mdéte Severely and Seni 
. involved -handicapped students who may be entering the local 
"schools, “Ox you may want. to. — the emphasis on teaching 
Mae: Pe : - gocial skills in the classroom, inthe shop, and on the work ' ‘ 
Gap aa . experience site so that your students will have greater sh 
ne oppottunity to do well at their job placement interviews. and ee, 
a - "then ‘to"have the social problem solving skills that will allow” Ee 
cy» .%, Bay, wee them to stay on. the ier in spite of. rowdy . co-workers or-tean 
a ae “Usyaity the : doéal school will ha required ’ to’ submit. an anual 
7 ge Dos application for’ each vocational classroom unit as a ‘part.of the , 
ae i os pehoolk digt trict's annual applicationsfor vocational programs, oy 
BO age The statefand logal school taxes will fund all aspects of, the 
eos, SF. Lee program, “ants will include sélaries for’ Lacned aides, , and 
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Rigg, MAD SRT _— : sa t ne oR 2 reg stumEnts? 


Se a ee Lg ee a ae 


“the costs for. se cnaunar i ‘adiccuped guudente tice 4 be” 
—ineluded - in these! applications... There, are two’ Adinds of: 608ts: 
that must be.considered. when calculating the e@xcess et ‘of. 

vead@ing’ hendtcarpet students - in a regular vocational: class.” 
‘The. first, and more appgrent éost,. is the one-time Structural © 
. Changes that make a building accessible, -such aa. hodifysng . - 
» work benches and altering tools. The other ‘excess. cost 18 the. « 
thea teaiae operating - cost.., As. more and more” services: are]: 
“- > yaquested or written into individualized education plans,, as 
i a technology: _produces more expensive but more. effective a Commo 
‘dations to help overcome the handicaps of your’ atudents, and . 
_ as. inflation. takes its. inévttable toll from the purchasing power 
of your school,' s dollars, ‘then the cont inuing operating costs..to ° 
meet, the excess costs of appropriately educating handicapped 4 
-~ Btudents for your. ‘school district will increase. Mostly schools. . 
“are using ‘these operating costs for transporting Students to «6 || 
a program or work experience site that will meet theif needs, ° 
! add for contracting services’ from proprietary or private 2 
' vocational or special. education institutions. - ‘These expanse 
depend on the individual needgof the students and cannot be: 
exactly predicted for your school district. . 
“It would be nice to say that we don't really have ‘to 
concern ‘ourselves with ‘this dollar amount because the federal 
BOVE Pmene will be paying for it out of thosevappropriat dons 
laws. we "ve heard so much about, but the catch is that. the ~ 
amdunt - you will bes gétting from federal funds wild be less 
‘than 15% of the excess costs’ for educating, ‘the handicapped ~ 
+ students in your school: froin fhe special | aduéation funds, and 
“a similar proportion from the set aside mongy in the vocational 
education amendments. | Your state education agency will help but 
_in many states much of the a will fal], on the local funding : 
“sources. — ae . A Yes Se . “@! . 
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“ty as 
- “HOW CAN. L "WRITE MY apeutebtron FOR STATE “AND. WLOW. ‘THROUGH’ FEDERAL FUNDS 80 ‘THAT I 
; WILL ave THE, GREATEST CHANCES OF GETTING THE | DOLLARS: T NEED? . . ~ Re, be. 


cy x < is ¢ . ° . 
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« Your state education: Agatiey - phobgbty iseuea, guidelines on ‘“ 
show to submit. your application and on ‘how it. will be evaluated 
‘.when you do ayibind t ‘it.. One of the: responsibilities of the stdte 

"agency ‘is to provide yoo with. technical assistance. so that you: 
can paenttty atid’ prevent uniawful discrimination. - _e help 


servic - 
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train themy But “you don 
‘currently ayailable. 
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ty for. you:to 
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: developing these re ng 
expressed 


a yeu: gives Att: i dndiestion af the itera ‘pane: an overerouded "eLaase, 
“| Spooma--thémcommdtment ‘expressed. by ‘yout: "ted ve? What” abit 
the. local. professional teachers associations?” How. ar e they 
Hegponding. to ‘the handicapped: students” and: migeting ‘their: edo?” 
Paha if: you: are applying for additional’ units so thet you can Feduge': 
“the teacher/student ‘ratio -and thus achieve more ap opriaté 
- éducation for. the chandidapped. students ‘ag well, ast 2) Laue 
handicapped, what de ‘the avatlability ‘of. your , physical a 
_ facdlities? Will :this be paid for from atate or Local: funde?° 
Is there an old elementary: school ov-a city, owed railroad: 
depot that could be rendvated ag a vocational factlity?: Pail. 
gut ‘every plug and your. ‘application will move UP on the ® prloriey 
 gseale for: the aay aemaer es 


A 


va ft ak ee o. ; ee ee eee 
WHAT SOURCES ' OF. FUNDS se ae cUESIDE THE EDUCATIONAL FUNDING NeTWoRK? °,, “=. 
ee : ta Re gl Ss, at a - 
re. ; - ae 
There are hres apanciew which, could hetp our  Hauddcagad 
students when our schools aré»not able to.: These agencies are | . 
.(1) the Mental Health/Mental Retardation Centérs with community * 
centers in-most towns, (2) the Rehabilitatign Services Counselors 
who ‘work out of district offices*to cover your state, and (3) the’ oe, 
State Department of Welfare or Human Resources with’ ‘representatives, ee 
in most local government ‘offices. - In’ additions any unit of local re 
government of more than. a 100,000 population is eligible to opty f for ce 
‘Comprehensive. Employment and Training Act funds: from the U.S. ; 
Department. of Labor. | Smaller local, governthents are covered . 
by the balance of “state prime sponsors usually eperatane out 
of the state governor's office. 
. While the charge ‘to ‘these agencies is, primarily torserve — 
‘adult and out-of-school individuals, there are ogcasions when 
they can provide direct services,to your ‘students or to their 
families. Certainly contact should be made with them so that . - 
the efforts. started in the schools with be continued after your 
cen graduate. ae 


~ 
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~ WHAT FUNDING AND SERVICES" CAN A VOCATIONAL ‘TEACHER om FROM MENTAL a 
RETARDATION - CENTERS? - % 


4 ° 
« 


. : 
Schools will get no funding and no direct services from | 
MH/MR’ Centers, but the services that MH/MR ,Centére can provide 
to students and thef#r families will make it well. worthwhile to 
build links between the school and the. local. MH/MR Center, j 
-petsonnel., ‘Ea¢h MH/MR Center is set up to provide different 
services according to the needs of the community. in' which dt 
_ operates, but the basic purpose of MH/MR ‘is to prevent and - 
‘treat mental retardation and sevére ‘emotional disturbances. 
A typical MH/MR Community Center may be involved in a\ 
family resource program.” If gome of your vocational students 
“are young parents ee ane ‘thay possibly ke 
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*y deyedspinenyaa helavas: then they ‘na interedtedin, : earndiig 

howto work with. thedr- children: Fioyth infant ‘atimulations 22.) 

. “This may. he: particularly ‘dinportant: for déaf ‘or. blind. students.” 
whose éhildren have: tihertted: thia: disability | “Soiid | MA/MR- at io - 
 GommagityCenters may" be: involved in programe’ fdr. the: FM ge . 

ts “of-alohol afd’ drug abuse." They: willbe able ‘to offer counselors, 

Ns atid guest speakers ‘to: “help your ‘atudents . find gut about. 

the effects of chemical abuse. on their. work. ‘performance. and: 
employability. . 
= When: an individual is eotecree: ta an yai/MR: Coimmund ty cba 
the individual is screened for a Least. restrictive ‘treathent, 
alternative. Most, individuals - are ‘referred. by. medical personnel, « 

' by the court system as: a condition of probation,” or upon: thelr,” 

“weledse from a state -hospital or state school. However, ‘your 
vocational teacher or counselor. nay ‘be the first one to take a 
professional interest in helping:a student who 18° chronically . 

_ deptessed. You c¢ get more information - ‘from. the psychiatrist. 
or psychologist who, works with your MH/MR Community” Cente, but 
some readily: recoghizable symptoms of chronic. depression ate a 
student who can't sleep, who can't eat, or who, is talking about 

* guicide. .Most public school persannel are not usually prepared | 
to handle severe emotional disabilities,’ The wisest move is tor | 
be able: to ecognize when a problem is beyond your competencies 
and to Know ere individual or agency oo is cues £08 
such. cgé 


ters for manealie. retarded individuals. Usually | 
vocational training: centers are available, only for 
@01 individuals, but here agdin you should build - 

communication ‘linkages. Not only might you -be able. to share . 
some techniques . for working with severely handicapped svidente: 
but also you may be able to help coordinate the transition of 
these students from your Benen to an independent ° tite in the 1 e. 
community. : ae 


* 
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‘WHAT FUNDING. "AND SERVICES CAN I GET FOR MY HANDICAPPED Aubnnts IN VOCATIONAL: 
PROGRAMS IN MY Sy DISTRICT FROM THE, STATE REHABILITATION SERVICES erate ON 


‘ . ie * ’ 
{ y . ba . . 
The State RehabMitat on Services Gonmission is often able 
to ee help for' vocational programs and special education — 


_faciliti s to meat the vocational needs of handicapped students. 
in dddition, the Rehabilitation Agency has many seryices available 
individually to meet the needs of eligible handicapped students, 
However, ‘the schools must exhaust other sources of services “and 
funds béfore the Rehabilitation Agency is allowed to help. — 

In’ the past, the State Rehabilitation Services ;Agencies 

“were able to provide funds for facility renovation, Vaart 

_ training, equipment acquisition, and program javelonnent: The 
current availability of such grant monéys. 18 not always. predic~ § 

table: because they are often obtained from returned money at the - 

_end of a fisoal year. Any school district’ that de \\nterested in , 


is devel pasiicad tant: aroarén guiding. dhould. aontadt. “phe: 

..° local rehabilitation: counselor, district or’ “regdonal. office. 
“and be. prepared to: submit. a. lettar of intent: ay an. aoproneiat 
o> dine and a ‘full ‘proposal. to: follow at a moment's notice when. 

:. funds do. become-available.. ” ‘pheek. with your. own” atate' ae 

| rehabilitation ‘program béfore ‘you. get your’ hopes’ up, because | 

- - -these’ ‘prograns have deen’ discontinuedor ‘dtdptioally. reduced ” 

in dnahy gtates. - 
i. Recent federal ‘legislation has made 46. clear that ‘the. ccot 
Abe . primarily ‘fesponsible ° for the educational expenses. of:.all — 
children. In ‘the past some of tha vocational. training, expenses * as 
liad ‘beey- picked: ‘up. by the Rehabilitation ‘Services Administration, . 

' Now, however, the school must ‘gubstantiate that’: a atudent has. - bead 
‘reééived all possible edticational benefits, before. the: Rehabili~ ey 
‘tation Services Agency:may be able to“help. a oS 

Each state. has ‘aRehabilitat ion. Services: Connlseien or. 
- Ageney- which provides: handicapped’ individuals with services’ that 
will enable them to enter or return to gainful. gmployment.. An’ 
individual is eligible for the rehabilitation services if. the 
‘handicap:is related to that person's. employability. and 4£ thé. 
rehabilitative. services can be expected to benefit the. individual , 
in terms: ‘gf employability. The rehabilitative services are now: as 
availablé to help almost evéry person with a vocational handicap; ee Ri Io 
‘An Individualized Work Rehabilitation Plan. is: ‘developed to. “SS 
provide services planned - ‘to fit: the individual' S| needs. ¢ These’ 
services may include: ee) ° 
(1) Evaluation -~ ane: payeheilgiesl: and ‘vocational 
(2) Counseling ‘and, guidance =- personal, vocational, and y | 
preventative 
_ (3) Interpretor and ge eae services ‘° . . | ; 
- (4) Medical treatment ~~ therapy, surgery, ane leet 
zation 
(5) Assistive: devices ~~ artificial Limbs , braces, wheelchairs, 
hearing. aids 
(6) ‘Training {for the ree job in an Boropriate tring 
(7) Room, board and transportation during rnabjdeatin, 
(8) *Tools, supplies and licenses to help if employment 
(9) Placement jn a positiom suited for the: ‘individual's 
ability 4%, 
(10) Bote ep after placement to insure job success 


Some of, the services are based . ewe need. All services 
are designed with one-aim--to hdlp the: handicapped to get and hold 
a good job. If you have a studekt who might be eligible for these 
setvices, or. who tight need additional employment. training 6r ” 
rehabilitative services after graduation, you should discuss this: 
‘student and the errr requirements with a: refabilitation: 


counselor. ( . 


sy ¢ 
ho | te Mae os : 
oe wHiatr DOES THE DEPARTMENT’ oP HUMAN: RESOURCES OR WELFARE SERVICES © HAVE ‘TO DO WITH 
me — MY VOCATIONAL. STU DENTS? 
ERIC i 


ore 


1, eg 1 Rome “handicapped: students .come “from families which até ‘at | 
ad, gn, economic, disadvantage, often because ‘of the: handicapping: 
_. + Sondition.. The major. ckiterton’ for eligibility for welfare 
‘services and aasiatance 1s the financial’ status of the dndivi~. 


“dual or. family. . An. exception to’ this is ‘youngstera’who have® 0; 

1 been under possible.abuse, You, as: 4 vocational educator, know! +. 

. that employability is‘one sure way, to get an individual: off the...) 
welfare roles. So you, have ‘a common goa} with, the. human ‘resources: * - 


| .ov welfare people... Ble? Pree. as en er 

_. Financial agsistance is the most: visible-aspect of the °° °° 3 

human resources: or welfare Program, Financial assistance 0... 
Programs include child’ welfare, child support, .afd: to families... 00: 
with dependent’ children and food’ stamps. Social. services inélude 
family services and family ‘planning infortation;’ adoption-units, : ae 
medical and dental services, day care'licensing, and protective, 


services for possible child abuse. . er ee ee, ee ae 
The State Department of: Human Resources of Welfare, Department — e 
* ts also closely aligned with agencies serving the. vocational needs ©. . 
of handicapped individuals; In a.smaller community often 4n-) 7. 
_ office or phona number is shared with vocational rehabilitation ..'. i 
counselors, or with the CETA Maripower representatives, or with ~ er’ 
the Wark Incentive (WIN) employment’ offices. Close cooperation - Nie Eee 
with these agencies and .with your school is a goal ofthe Depart-~ ..° 
*. ment: of Human Resources. Direct services are often available ie 
through the Department of Human Resources for disabled individuals | 
_in addition-to the col aborative efforts with these other agencies. _ 


e ? 
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* "WHAT. IS CETA, AND HOW CAN IT HELP MY HANDICAPPED stupENTSs? - 
a a eo, e ; . . ° 


y 


JOM Oe ee i oo ya . Pa . 
— The Comprehen$ive, Employment and Training Act .(CETA) was 
designed to provide’ tftaining and employment opportunities for 
economically disadvantaged,- unemployed, or underemployed oa 
Andividuals. Under.the new, findl regulations forthe CETA a 
legislation (20 CFR.675.4) a handicapped individual is defined 
as economically disadvantaged where such status présents & 
significantbarriers to employment. A hafdicapped individual | 
who is 16 years of age.or older may qualify as a,"family of one" 2 
to be considered for eligibility under CETA programs. The es 
‘provisions of ‘this new definition open up many programs for. ° 
" dn-school and out~of~school handicdpped youngsters. — 


.. You may be familiar with the-SETA program under its older 
name, Manpower Serviges Council,*or just Manpower.’ The Vocational 
- Education Act required that .vocational education programs myst; 
be coordinated with CETA manpower training programs. . You should - 
be able.to find a description of this coordination in your State 
Vocational Plan. Your vocational ‘program receives some CETA — 
support thrqugh your State Vocational Education Agency. Some : 
of thé vocational training programs you arg currently offering 


may -b& “jointly sponsored with CETA. . Ye, Ge he Ph ’ Sb oad 
— gy nit of local government of more ‘than 100,000 population 
is e ible to apply for CETA funds from the U.S. Department, of oe 


4 
oe 


aa “Labo. ‘Smal te: ‘Loca. ‘governments: § 
ae state prime. ‘spongors,. ‘usgally: operat 
\ governor's office. Th: coordination | with | 
1” vocational education : activities ‘the. GRTA. nan, 
offer: ‘programa’ for ‘employment: ard: training. act ities: 4 including 
 clagdtoom training, onnthe=Job: training public faérvice’’ : 
“employment; work experience , .and other direct: sary, Cee And. 
ae ‘ activities: for: your. spgcdal: needs" ‘students: | ‘CREA reg ilatdione 
sy > authorize the payment Of wages: and! allowances’ ‘to ar! 4oipants | 
ee of thege . employment: and. training activites ;' : 
ae Each: ‘prime. sponsor ‘determines: what. Seottand 4 Le wild. otter 
ere ‘tesponse to ‘local needs. | The. CETA prograiis. for’ ‘which ine. 
. Bchool: youth older ‘than ‘age. ‘16 ‘are, -eligible: dAnolude: moat of | 
a activities already ‘ientdoned .” “the student dan, qualify: on 
his or her:own merits or: phased: ‘onthe’ egonomit ‘status. of. Whe « 
or her family. | Some. prograntg, ave’ designed specifically, for a 
“economically disadvantaged youths? between. ‘the ages of 16 and. | 
(21, Thase programs include the: ‘Youth Employment. and, Traiiing | Wes 
Programs (YEIP), the Youth Coniminity Conservation ‘Imprdvement® 7. 
Projects (YCCIP), and the Summer Youth ‘Employment Programs - cen 
Most CETA programs require the prime, sponsor’ td-develop mete 
each participant an Employability: Development: Plan’ (EDP)-—-This. 
plan niust™ include assessment | data, ‘employment ‘barrters ° the’ 
participant. faces, specific employment and training needs of” 
the participant, specific services and-activities to be developed. 
to meet those needs, and-an indiVidtalized plan for. the transition so 
of the participant ‘from the CETA program to placement ‘in’: . 7 ane aes 
unsubsidized employment. When. a. participant already has’ aor 
similar plan developed, such as. the Individualized, Education ° 
Plan (IEP) that is required for all handicapped students in! 
the public schools; then the CETA prime ‘sponsor, me ‘coordinate | 
« the EDP with such: programs: si 
All in all, the CETA program provides. an: éxcellent. 
opportunity to support a student with occupational training 
to supplement’ Ehe programs offered atthe vocational school. 
or classr may the’ same time the CETA program can provide 
the financial: otivation that, is often necessary to help a. 
‘student:.complete an education that will provide skills. for, 
enety into the job market with 3 an ouportunsty for advancenent. 
Re 
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ue | ea ee ee Further resouboes about |). 


a se hh. | eo funding. .*. Helpful; guides... | a 
ee Se eee a ye 7 Tand: handbooks on wetting. a 
aon ae eg ee ge 0, phopesals — - 


| WHAT OTHER RESOURCES ARE AVAILABLE FOR FUNDING? 


eee 
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Sa Some resources 1 Have found are bested below. Of course you should also ~~ ; Mo ie 
ho "heck with the Research Coordinating Unit of your: State. Vocational Agency oe 

ae and: the district directdérs of the various Heodine agencies. for current... Pe 28 
ga infotmation. we . . es oe =. a pe a 


‘ : Funding, Resources: a | “es. ee oe a + tees 


: ata . : ns . : 


pe ian - 7 a Bai latd, “Yosepts and Zettel, Jeffrey. J. Law Review: bigeal ea oe 
Os oo ano ee . Arrangement - of Public Law 04-142. . BUGODEAOHSS: Children. “ 7 
Ry 1978 (Rebs), 44 (6), 339-337 - eo oe 
a ek Seneteia,; Charlas D. > Hakenat, William tT. Kirst, “Michael. Ws . 
yoo tis" and Marshall, Rudolph, 8, Financing Bducational Seryices | 

Pb ge ee. fm thé: Handicapped. The Council for’Excéptional Children: : 
Lg Pa eg ek Se a Reston, Virginia, 1976, ‘Stock No. 139, $4. 95+ _ f= wes 

a *% ft o. 8. “ Hokstetn, Burton ie patede, ‘Handicapped ‘runding pizectory 


ae ae ae (1978-79 Edition). A. Guide to Sourcés of Funding | in ‘the \- oe 
ae = “united States for Handicapped Programs and Serviaes. ae re ae 
ine ® &. aaa Grant oe eens: New. Ce, 1978.) eS ee 


“oteice tec civil: Rights, Department of “saath: 


ee oe 2 Maltese. Nondiserimination on the ‘basis of 


1, progpams, and activities receiving oy benef ittin 
Federal: Financial. “Assistance. . (45 CFR. 84) Fed 
* Hgteter, May 4a, 4977, ‘Vol, ABs. Noe 865 PPy 


“Office for: Civil Rights, Department: on Health, ee aid 
“. Welfare. Vocational’ Bducation’ Programs: /Guidélines 
. for Eliminating Discrimination and Denial ‘of Sexvices " 
.. on the Basis of Race; Color, National Origin, Sex ¢ nd ee ace 
Handicap: Federal: Regtater, ‘March: ahs 1979; VoL: 4 Rg 
to. 36, Bes, EINE TOY a tas on ‘ aoe 
=, of Education’ tor the néldtcapped, “Gepey nek of Health, aoe 
ducation | and Welfare. Education of Handicapped elt 
nplementation of Part. B.of the Education of ‘the Handi» °° Yi ee 
. Red Act. (45 CFR 1214). Federal Register, ‘Auguet 23; te 
etry -Vol.- 42, No. 163, PRs 4247 4q:2518, a: 2 aan 


Bureau of Kiueditoa. for the dandicappad, Hepartnait of seal) 
ge? Education and Welfare, Procedures fo¥ Evaluating: Specifi 
‘Learning Disabilities.’ Federal Register, ‘December . 29» 
-1977, Vol. 42, No. 250 IPD: 65082-65085, - 


‘Bureau: of Occupational: and Adult Education; Department of eee 
Health, Edtication and! Welfare. Vocational Education: 
Stage Administered Pro\ams 7 Commissioner s,Discre-. 
Tae Programs (45 CFR 104 05). Federal: Register, | 
Oétober 3, 1977, Vol. a No. pace PP. ahaa ~5389b. 


Soy 


ts 


‘Bhp loyment and Training Administration, ‘Departmetit/of ‘Labor, 
_ Youth Programs Operated by Prime Sponsors Under the 
Compreherisive Employment and Training Act»(20 CFR 680). 
> Federal Register, March: 6, 1979, Val. 44, No. 45,., 
» pp.” 12394~- 12397. . a ao 


£ 


ap loyudne: and Training Administration, bebebeene of Yabo 
‘Comprehensive {Employment and Training Act Regelations: *. | 
(20 CFR Parts} 6755-676, 677, 678, 679). FederSi- Register, 
April ce 1979, Nols. 44, No. 65, PP. 19990- -20053.0 


Office of Education, Department of Health, Edueheton and 
_ Welfare. Vocational Rducation of - Handicapped Persons: 
. Position Statement: federal Register, Septembex 25, 
1978; Vol; i ‘No. ie pp. 43388- 43389, 
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“FUNDING 
pone 


As 
Some. resources that’ I have: found useful: tin secbing sources’ on “parka? ai: hea” 
| in: ee proposals | to obtain: ee funds are the. fod lowtaig: 


aye cd at ¥ a ke 
ve x a eer ee ee ; : 7 . 
. * 5 UF od 

toa ‘ 


Of fice. for Handi gapped ‘Individuals, office: of ae Ageistant © 
‘(Seoretary for Human’ Development. . ‘Federal Assistance. for 
Programs Serving ‘the Handicapped. -(DHEW Pub. No. (OHD) | 
_. 17=22001) « Washington, D;:C.:- Department. ¢ of: Healeh, = 
~ Education, and ot MELEAES 1977, 

“Childress, Carl. A ‘Shorti ‘Guide pote sea. Interesting 

» and Effective Proposals. cote Station, . Texas: © Texas” 
ASM Recenrchy: amen rss: 1974. . 


e. aa 


“‘Rrativohe, D. R. How to prépare . a Renearch ‘propebals « suggestions : 
for those seeking funds (for behavioral science research. 
Syracuse, end York: ByFeceee cl packshores 1966. 


af . os a 
SS . 3 


Mar ie ae re causes of negative att ‘tudes 
ak re a ee ee re a eee ee sured kno! ledge and’ 


eae ee a -.«' experience. . mnasdetione for .- 

Cw ON ee np 0  heaehers and students pine,” ae 

i oe en a ee ee materials, and; ee ce" ; 
pee eee Sa ee ey sageeh es aotivities | 


ae Lome Ne ee er re ee . . a eh 


7. ' : . : , ‘ : ( : ' . 
i es / NK Sd a , 4 
: Hoy “so pa® A school. district. can have more than adequate. fund MB, ce te 
uo | e- ~ arf equipment, facilities, ‘materials ard evén personnel, yet fail - * 


, 


es res. sto provide vocational education for. handicapped studen s if 
mo Tw those - personnel have | a. negative | attitude. With a. posi ive 
a ee -attdtude, educators will see beyond the imnediateé problems — 
- to the possible good, and-as a reault,. barriers will seem . 
less insurmountable to. handicapped students. 
As an adwinistrator, you have an important rol, “in. setting’ 
‘the atmosphere at your school. If you choose, it fill be one ~~ ° 
7 dn which positive attitudes flourish. The followfng: pages. will 
ee ae eee ‘causes and cures for negative attitudes, /and suggest | 
a ea 4. teps you can take when dealing ‘with hesitant t achers., Remember , 
ne a ae however that negative attstudes -have hi a ‘chance ta grow; eney. 
| a ee WALL £ eréfare. equine titie to change. 


te : : . _ Cth , 
. a . . Y ‘i ” : . ~ ( é 4 
. es 2 : 7 ‘ . ; , 7 . s ‘ ss 


tia ‘CAUSES NEGATIVE. ATTETUDES ‘TOWARD THE gasnjcarant 


eS 
s 


ss 


ie . ~ Answers to this question oe as widely - as the people - ‘ 
a . giving those answers. I have chosen four reasons which I 
— " believe. can. ‘represent, most ‘of the other reasons given. 


“jl a ie ‘cat tie’ sate up “tn, pee 83° “goa £ thi 

as "pibaowit. Some. things ‘wilt. "alwaye: be. petihcents g (the Screaming: 
" Bagle. roller Coaster, a. ‘flashing. ‘red: ‘Light in ‘the rearview) 
“spony other things just, take’ gome getting used to, If . 7 
“-omeoné, 48. unwilling té work, with, a: handicapped: student, che neces. . 
are good that ‘person’ has: had’ only: superficial. gontact. with’ eon 
 handicarped people, either- in a film or-book,: or. ‘pcrosa.as 200 

_eity park or: fast-food restaurant... Superfictal eficounters (Such es, 
as these: Leave. ae old negative attitudes: dntdet.., ; 


a "Having haa a had ‘experience. cars 


he chore glance acrosd a) fast-food reataurant, - might de” 
nothing for. ‘improving. an ‘am tibivalent attitudes. a short glance - 
-at a handicapped person drooling, screaming. at his mother, or. 
~ spilling food. might: do a lot. toward hurting that. attitude.” “One. 
bad experience~=no. atter how, ingignificant-vleaves a dasting: 
after-taste. , ~ ; oe _Y. 


oy 


Sg. « wot “now 


.do not ‘know what : to ‘expect when working wit he t! e@ hendicupped: .* 
“they” quickly begin” to Auagine what could h pen Often, teachers. - 
student - will ee 
, névertheless have a- negative: attitude toward working, with thei.’ ?. 
: student simply because of. the consequences. These fears might” 
~ he any: as is follow ne 


by, shoving my own Agnorance about” tte ge 


The student will, Cer ‘an accident, and | the: gccidaue a 
wil Be my fault because I-didn't “take! enough |. bs a8 
_ precautions, gP because % didn! t prepa e the student. 


ae oid 


“ott aa 


7 ee student will need too fier of my, a tention, and” 
the: other, students will suffer. po Se re 
e } — 2 4 ‘ 
- “the gtudent wbpyve 3 Bok or even. ayn] and oa won * 
know - ‘what to do, oo 


fol. 


e . The stuident wilt ‘be ‘on some strange gmttoation. 
t 4” 


¢ 


iat My other students wil put | the etudeat down .. 


As you: ‘can ged; not! ‘tendwing what to ‘expect’ is only ‘che. 
“beginning. Attitudes bécome réally negative when people start 
- dectd ing: what; might, happen, and epeetide that most consequences’ 

; Riehl bes bid er oo. 


he not roiing enough about ‘the. oie 3S 


Pos t £ aqtera are unwilling to oa with hathdceppad. ceuidents,, st 
ere may. bé bechuse teachers do not know. enough about the atudent.. 
.---dn-question, .or about that: student's: handicapping conditions. 

' Misconceptions about the : handicapped: are’common. Often: just “| iad 
- Meeting the student is enough for teachers.to. realize that all) |” 
“handicapped . students” are not retardeds. that some. paraplegics é 
have excellent coordination. ‘in their arms, that=many speech |: | 
impaired students can work very well with their. hands-~as, wehl. 
as’ their ininds. | It is. re hatively eo, to be: biased against a 
«group. . 3 ae a ‘ . 


s 


IF THOSE ARR THE CAUSES, ‘WHAT CAN 1 DO TO IMPROVE ATTtTUDES? | 


‘Sartarions. You, can either increase yo teachers’ knowledge’ of 
of handicapping conditions, or you can. incrégse the contact which © 
: your teachers have with. handicapped - peoples Knowledge and. 
experience, what a person. knows. and what: 4 person feels, 
reaching. their: on and their emotions, - these are your two 
themes. ; 
WHAT SUGGESTIONS CAN YOU OFFER FOR INCREASING MY TEACHERS" KNOWLEDGE? =. ~~ 


& 


First remember that an attitude is not: an action but a 
“reaction, based not on choices but on reflexes. ‘When people 
show a.bias, they are showing the fruits of a previously ° 
_ planted seed. It makes sense, then, -to go.for the seed. if you 
want that bias to change. .Attitudes based on a4 lack of. 
knowledge have grown from.two seeds: misconcept ions about 


handicapping conditions, and preconceptions about the 
consequences of those conditions. 


sa a about Hanet appa cones crane, 
To root out misconéeptions about - handicapping sondietones: 
you could hegin by inviting..a consultant from special education. | 
Rely on these people to choose from the vast amount of : 
information on-thfs topic--their overview will be a good 
‘beginning for ‘teachers unfamiliar with special education fa qn. 
: Be forewarned; however. An overview. such as this could 
easily be too b oad to: be of practical benefit. Furthermore, 
/special education's propensity toward labeling could pull. 
teachers .away. from considering individual students, Findlly, 
when discussing a handicapping condition, a consultant” 
frequently dwells on thd negative (with cerebral palsy, a 


person can y do. oe ‘can't. do that, and so forth). 
: J ‘ 


Be ae Be J. 
a ae 8a 
roe eo a = ae see 
: Lee ee ee a 


re 


Te you. i’ ghooge 4 bo: eine: your: ‘incitns ‘ad ‘6a auertien; you” 7 
_ wild ‘probably want to. ‘balance: it with’ some. peysonal ‘attention. © So 
_* . when. you are thinking of placing .a- handicapped atudent, go to. a 
'... the teacher’ and discuss the handicap. Withodt. the preceding - oa 
overview the. teacher could ‘receivd a limited. view of ‘handicapping 
 gonditions. With: th Overview, however, the teacher: will take obec 
generalities and maké” them specific, Upon meeting the student, 
‘the teacher) will realize ‘that, in spite of: certain mobility ot: 
_ tape iment oy the person with cerebral palsy has a charming’ ‘Bense» * 
humor, ‘courage that’ defies experience, and an unquenchable »- °°: | 
1 to succeed. The handicap becomes real; part -of*semeone Ree 
tne teachet can talk td, and only one aspect oS | _ 
that includes strength as well as limitations. ee 
Therefore, when trying to acquaint a teacher. with “ 
handicapping conditions, provide an overview first. “Then 2 os 
when a specific student is Ueing considered for placement — 
' example, with cerebral palsy) reinforce thé overview: with” 2 an as 
information about the- specific condition, Se a a | gE 


a 


Preconceptions about consequences 


To root out : peaceduapeinna: eoneeeuine the handteappeds, 
remember, ‘that we frequently jump to the worst. conclusions. "). . < ths 
When introducing | an iticreased program of mainstreaming, eg ae . 
therefore, lay your groundwork carefully. Anticipate and 

'. answer problems before they have a chance to grow.’ thas 

f.. : For example, many teachers are afraid that their. other OE es 
students will. not get their fair share of attention.,. Expect 
this and begin my saying, "We, want this to be appropriate 7. = 
for both the handicapped and the non+handicapped student. To. 


be sure this happens, all placements will be informally : % Sige, 

reviewed after three weeks. Try it out £6r that long and wé ‘11 a 

see how it goes." . “ sa ; ma 

Your careful consideration will assuré them. Your balanced es A 

- approach will help them balance theits. | é a 

J If your first approach to faulty. prec§nceptions deste address. 

é ' ' and ‘discuss them, a second could be to,provide testimontyls. vw Let 
your staff hear from someohe who has bean there, whether'in : 


person or on film. What could assure-the’ hesitant teacher more 
than first knowing you have considered any possible problems, 


‘ a and ‘second havi ig the opeeremary to talk to someone with 4 ° a 

"+ experience? i ; a a, bg 
Ce . an ; “8 oo 

HOW CAN reACHERE HAVE posrrive EXPERIENCES WITH: THE HANDICAPPED?” a re er : 


ne . hiewarw: to this aued@ion are unlimited. For starters, © . ae 
= ae vv. pone ider the following: . a 


LS ee Simulation exercises . 
& ao “s - - ee ., .7 oo = ge OM. : 


“Schools across the nation have beerusing this tectinique 
Hl ad" ; aa : es os 


a - 


ult oe eee ee OF ee ee ee ee ee Pee al SPP eT Tee oe Le 


: tye : : fs fl . . : Es ; - oe at 
“to ‘great. dvanitiie st n: Rhodé. Island et gaeatiery stuagite 14etén 
ae ‘to movies with ‘the: Bound, turned off, ‘button, theirishirts wihtthe.! 
 BOCKS | oo their’ hands’; aad: say ihungery rhytied: without, moving 2. 
“ehede ‘tips: on tongues (Bookbinder, .p«,32)-: In: -Brenhait;: Texas... 
a.Health occupations teacher Had} Her: students: ‘simulate hagalt ge . 
“for half a day. . These activities ‘Led ‘stidents -beyond eynipahy 
_. toward: a new tespéct- for’: ‘persons. with handicaps. Pe ee 
Simulation activities..can also be used ith. teactiers. og 
Secondary. teacher’ educators: from. Texas "ASM: University’ have = ee 
Beer teachers” arms * “downy” taped eyes, covered tiouths, and. ears; 
: then sent inservice "pergonnel to Lunch. “‘Cominents: upon return. . 
have ineludedt: gp The. of oat didn! t taste ag. ‘good. 4s when I 
was blindfolded"; ."t couldnt" get" ‘anything ftom the, salad bar’ 
' in this ‘heelabhir"; Muifhout my sight, I-had:to feel all my. 
: fgod"3. "There were a lot**ore. bagr xthan Db had ppupeeteds, 
_ vy but. the whole experience: wasVe 


wae . 4 
: "a Se. it 
: “sy : 


es handicapped speakers 


a" fe 
‘wv 


One Hees not ie to. lock far to find a ‘competent; 
articulate. handicapped ‘person. with a. successful_careerg | To 
alter any notions that handicapped people c not contribute 
to society, cannot succeed, invite such. a. anfaker You could» 
of course consider inservice; a more effective opportunity, - 
migitt be an assembly. , 
oe _ ee t 
a, ¢ dup, “@> -3 ig ead as , 
By Films, slide shows , and other media presentations . 
s 8 an) 
“Contact through media is once teged from reality; 
‘viewers, can see anid hear, but cannot touch. or speak: to F 
handieapped people. . Certain films. are “do: vivid, however , 
that: any possible ineffectiveness is overcome. 


‘ 


rid 


ta) 
‘ ‘ 


; 8 


» 4, Visit a program’ 
‘Teachers with dojibts about handicapped students' safety 

‘have found visits to sheltered workshops enlightening; teachers’ 

who doubted that ayphysi¢ally disabled student could succeed 

- in vocational’ office education have changéd their ymitid . ‘Just: 

seeftig: for themselves and talking to teachers who Abe succeeding 


- with mainstreamed students-—these ' cause big pias = 


v 


° 


‘, 


.  s : * 
t - ’ 
% 
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Susan Bodkbinder, "What Every Child Needs % Know," - / 
4 The ‘Execptional Parent, August 1977. - “ 


' Opinionnaire 

"What's your opinion? 
Simulation . 
Handicapped speaker 


_ . Teachers. myst understand and value individual. differences. jae 4, 
« a t) 7 i. 
ie Many individuals “have aterotyped images of special heeds students. 
_ a : , cee : 


‘ Peraonnel iust adapt: t6' meet ‘the needa of hades oped individuals. 


= vt 


A pogstive attitude must, be developed before working rth the handicapped: 


‘ hp 


ar he * pe ; — 2 : 


; bot , a 4 = 
anes NCE OBJECTIVES , 


- ; h, 


tt 


ard onan with handtcapped students, by being. able. to eee 


a pese! posi five angitdes. : * 
, ¢ 


eM 


Vecdtional adndnistrators will be able to assess the: attitudes, both 
negativeqund Pos ive, of the ataff.., : . . 
nian : A 
oe will. demonstrate a positive attitiide toward the handicapped 
by willingly oe int their program. = 


* 
« 


a ' 


ey OBINTONNATRE: 7 1S 
,, Materials Nee ed: Semantic Differential. Forms. --. . a 
res 4 “ “Penedlg” ° 2 ere 


om 
Vie 


Nunber of" Participants:.” Minimum 15, Maximum 75: e 


_— afbroxtnate’ time Néeded: .20'minutes. Ce ee 
Instructions; . e 
oo . ; pe oo | 4 coe : aares Rs ye : 
“G8 1. ‘Divide’group into three smaller. groups. - 
‘>: Give each person in each group a-setiantic. differential ; 
form. One group will ‘be given "Handicapped Student": - _ 
one group “Average Studént," one group. "Ideal Stiident.'y.. 
J os . ewe he fale 


’ 
¥ 


3, Instruct participants to mark on the form how. they)”: 
honestly feel about “Ehat . student. (Groups are ot 
to know -#hey ‘each have @ diffetent student .) . 
Each group is to decide ton five words from their lists as 
that best’ describe their student. : 


fhe presenter writes onthe board the descriptive words: . 
from each group and labels the words by the. type pf 


students being described. J 


> re 


The présenter instigates a discussion and: comparison.) 
of the likenesses and differences ‘perceived between 
each of the three students. . Ye CS 


EXCITABLE 
HEALTHY : 
Happy 


lea 


STABLE ~ 

~ 
COOPERATIVE. 
MORAL’ 
DANGEROUS 
Passive 
POLITE 


os “SeLF-CONTROLLED 
~é INTELLIGENT 


WEAK + » 
HosTILe 
Werty 
" Soc FABLE 
RELIABLE 
~ SUCCESSEYL 


<A 


 ieuinannr: 
~~ DISHONEST, 
tan ee ims 
UNHEALTHY 


Wh tem of 


“4h ¥ 


BORING 
UNSTABLE 

~ UNCOOPERATIVE 
~—Tawora. 


- UNINHIBITED 
STUPID ~~ 
STRONG 
FRIENDLY ' 
rr se 
_ HUMORLESS 
AlNsoctaBLe, 


. UNRELIABLE ~: 


| mmr | 


1 bles 
»B, 


eT Ant ean Md 
ah nt Fr: ae ; 


4 


“xtipeaer of “Ueeusnsar 
Motes Pe : Cae “Diswovesr: 
~ EXCITABLE. ) oy 
~Heagray: 
“HapRY 
‘INTERESTING 
STABLE | 


etomee pf 


AEN 


CoopeRATIVE = ¢ ye 
MoRAL | 
DANGEROUS 

PASSTVE ' 


sian 
WEAK: | i, | . : 
were — mi _ eS "FRIENDLY 
“Nar - OO nt a ~ HumorLess . 
- Soctate i ot fee eee Unsoeuasie 
UNRELIABLE 
UNSUCCESSFUL 


Heavy 
- HAPPY 


; 


) Wwrerestine SS. | 
‘STABLE es, ee at a UNSTABLE 


" Coor PERATIVE ee eee : - UNCQOPERATIVE 
MORAL | | =,  TNMORAL 
DANGEROUS | | 4 CSAFE- 
PASSIVE. + ACTIVE 
POLITE | i. Rupe 

ELF -GonrRoLLed — _ > UNINHIBITED - . 
- TnTeLuGent | 2e .y STUPID 
Weak 6 0 et . STRONG 
| HosTILe oo, ae bs OF RIENBYY — 
{ Witty - Sb eee | HuMORLEss: 
SOCIABLE | ees _UNSOCIABLE. 
RELIABLE, a ge | UNRELIABLE 
oo UNSUCCESSFUL. - 


ares ‘of fe : 


“Mambet. ‘of Partielpantar “252100, 


“t, rie 


doiinata ‘eine d Needed: Bs ntnuteg” 


t aa 


Wotions 


8 


oa 


- 
vd 


-Presentar: eecinine: to ae roup ‘that they Will. 
— Miiterally" take a stand 6 mainstreaming the.. 
“handicapped. Te Te 


“The number, ahedti are: rte from one end ren the 


room to the other,’, A +2 is if you. strc ngly, agree 
- with’ the statement). a a -2 is if you stro pay tonics 


with Ene statement. eee 


Can) 


the pe pr senter’ reada a atatenent fromthe List. and. 
part tear 


: pants ‘are to staind'on the number that best: . 
describes their- feelings about ag ete 


The presenter then asks ‘someone at each end of the, (as 
continuum to defend their position. A short discussion 
f that stand may follow,” The presenter: should | a 
meueral: : ey o). 
Each atétenent ig meal and’ acted upon until all 
statements (or participants) are exhausted... 


cy 
° La 
, oe 


ce Ra 
hate 


ae aX Ai 


Pe ee ee Oe RRA 


et. ba A fst gay RO 
YALE I RABE cael 
; “i 


a 
Ma beet 


hay ¢ oF all of ‘the. todicwtigs.. gn, SS, 
. Wheelchairs. (borrowed ° from uaepitady : 

. Crutches ‘(borrowed from acho. nutée) - 

\ Hye Batahee 

Kar plugs» 

oar slings, . 


Cards’ ‘with. Handicappinie houddttgn.. a 
Garde. prinved with “Non-handicdpped ‘Helper 


g 


“mumbo of Partioipante:, S25 


: approxisate’ time Needed: “4 ue touts Goring lunch break) 


. 


/ 


ga Paes 
can y= rs ere 4 


. Each participant dens a card and “if *nandicapped" 

. gets. the necessary. atl ‘needed: to: simulate Be 
that condition. i A _ Oa: 
‘igandteapped" participants go to, Lunch with, a non~" 
handicapped menens ss eee = oe 
After lunch, a brief (15- -20 dances). aie desea of 
difficulties encountered, abereudes oe a etc 
should be held. 


BY | 


HA Laelia }) 


_ Marsean ai students belong: Lo Speciais | rion | q togrimey: : 
a An, caster cuceieulun imag by provided fo the raped Pal need student.» et ae 


. “Mains téeaning means. all handicapped student wil, be put. in ‘vegular’ elasags, 
a hs : ee * or 


: e oo on 2 
Special. ee do: tiot “understand? “and hae no: desite to: + ae 
enders arid pecatrcaek Programs : Cac a os af. * eae 


2, : 


&. A Neuce’ and apaconciate” education eee he. severely and‘ 
_ profoundly retarded must be admitted:*to' public: scmoot ees, 2 , 


* 


9, Handicappéd centigeen present a safety hazard to othe ers in vocational, classes." 


am) 
ry 


an - . a) 


10. - ‘Handicapped: students can't really benefit from vocational, trainings. 


al ‘Special education scadenteieannst compete ie, vowel Leadership, contests. : 


‘ . 


a Vocational courses are already overcgpuded with students as it is without, 
3 t adding neni benpped students. 


‘13. -The vocational teacher. will have to apend too much. time vei the remo 
7 student. ; ° 


aa! a . . . 4 . ai) 


1b Special education students are only placed into vocational’ classes, to meet the 
‘whims: of ‘the counselor. | 


” 


7 4 z oa . ity 


LScugedA handicapped student in a regular vocational program will "slow down" 
the other students. ; | . es ao 


e 


t t . eee oe ay . be ae ee 


Wh 
woe 


ae 


WHEELCHAIR, . 


in 
” nN ‘ 
pat a : 

5 2 . 1 


Be ). 
. DIABETIC 
CART oe ON QRUTCHES ., -3{. | NO SUGAR. - 
“srssing |e Oe Jf -MUSB EAT A 
brag ae ae WELL~-BALANCED 
as . MEAL: 1: MEAT 
"1 DATRY. 
2° FRUIT/VEG | 
- 1 BREAD: . 


1 “” * 4 : mu , a 6 \ 


_ : Aas , Tes : Soe : a . mote 
~.. NON-HANDICAPPED -*] °° -NON-HANDIC&#PED ‘| NON@HANDICAPPED. * NON~HANDICAPPED - 
uO : eT 3 . 


ae : 2 ; ke es ‘ | Jo re ‘ 
' NON~HANDICAPPED NON-HANDICAPPED ‘ NON“HANDICAPPED | ¢. 
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“Materials Needed: 
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Number of Participants: _ Any, number 


m Approximate Time. Needed: 30-45 winced 
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aa ~ _1. A handicapped: person 18, fearived aga guest speaker 


, + to relate experiences, problonss barriers .ard 
successes encountered, . . ¥ 
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‘Tf ‘peheddted to ‘speak just before a ereak, partiedipante 


can be aa to visit with the speaker and ask . 
quést ions. é a , 
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additional methods for. 
° altering attitudes, . 6.6 6 
Films to. use with teaghers’ 


: a 
. WHAT. RESOPRCES ARE AVAILABLE witnctt WOULD | HELP ALTER THE ATTITUDES OF - MY 
ae : 


i) 


tag: 
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When. it ‘odes to altering attitude 
effedtive. gan allowing teachers to meet. 
media’ presentations, I've already at gested “teye. to ‘involve handicapped 
Tens in' your inservice activities. Here are some suggestions for films: 


‘ ae u 
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o. aA bifferent Approach: A. Lively presentation. of why handicapped 
I recomhend this highly! 
ee’ for the Empjoyment -of | 
sda, . Suite 202, alas 
Ye ; 
~ People ‘You'd ‘Like to Know: Introductory film ftom’d Sarles of- 
10 films, each: dealing with a dtfferent persan ‘shown with ‘- 
friends, family, and schoolmates, Designed to createsacceptance , . 
. of. handicapped students. Order from Encyclopaedia Britannica 
Educational Corporation, 425 North Michigan Avenue, Chicago, 
_ Illinois 60611 vf 
@. Including Me:, Presents a narration of the lives of variety 
. of harididapped children. Discusses the concepts nd features 
of BL, 944142 and the problems of normalization. Ordeg from: 
aM Company,” 435 W. 50th, New York, New. York 10020” 
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Out of the Shadow: Shows the ‘tmportanée of and techniques for 

. regreation designed to ‘improve ee ee ee 
of 


., + @11 ages with\varying degre and wtypes “Of ‘handicap, - Order. . 
from VISUCOM, "Ps,.0,. Box 5472 -Kedwood City, California 94063, 
To Live As Equals:* New perspéctives on rights, . community. | 

integration,’ and potentials of retarded citizens, Tllustrates 


Noys they experience when allowed to participate in society 
nd deyelops 


: Seg 


heir skills. Order from Lodon: Filme, 52 Underclifé: 9°.” 


_ Tertgée South, West .Oranga, New Jersey 07052. s 4 oh 

Count Me In: Normalization of. the developmentally disabled, - 

. showing! integration into, communityaactivities of handicapped 
persons: Order from Stanfield House, 12381 Wilshire, Suite — 
203, Log Angeles, California 9005. : es a . 

* Failing to Learn..'.fearning..to Fai; Investigates the case’ 

histories of four young people who are dikgnosed as -havi 


‘community as he pursues a standart curriculum. 
Inc., ‘733 Green.Bay, Wilmette, T1lfnois 60091. 
| The Only Thing I Can't}'Do Ig ‘Hear: Examines tw innovative 
‘educational programs for deat students. Ordev~from Public 
Information Office, Gallaudet Coltege, Kendall Green, 
Washington, D. G. 20002i (© te * 
_ Khan Du: A specia} project film,designed ;to explore attitudes.” 
toward: people tit dteabtitetes fand help viewer realize thay 
we are all.different. Order from Texas Rehabilitation™ssociation, 
“Attn: Khan Du, P. 0. Bot 20040; Dallas, Texas 75220,°. ?* |. 
Feeling Free; Hollis: Portrays 4 physically handicapped young” 
man and His interaction with, non-handicapped peers. Order from * 
Scholastic, 50 West 44th Street, New York’, New York. ‘10036. =. 
Changes: Shows-hand(gapped collage ‘atudente spéaking frankly. °. |: 
About their lives ai needs. Tllustrates: the need: for change in. . 
. Order from Stanfield Houde, 124981 


rehitectural*barri | _ 
gtontch Blvd., Suite 203, Los Angeles, Galifornia 90025, _ 
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Nendina preamsst Digeisacd: pacial and educat 
chronically 111 student’ through 4 seties of : 
‘trays a Title IV Part-C Project.:. 
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- Resources 
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ofial necda: of: ‘the: 
ase studies,” Por 


‘Order, from! CHIP/SCAP. Project, 
Baltimore City Public penoetss $11 West” Tanvala, baltinore, 
sal aL 4 
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| Marilyn Kok _ eo How (ianialedpeing eonlieteré 
oo ~~ a . oe re ; could affect: vocational ,training 
Ee - ee ae . « . Which students dre. réceiving 
Oe Peis, 2 oe * es solace da +. Why more aren t. 
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People are haadteappad when something ’ about theni keep 
Few from doing something-they want to do. More technically, 

"a person is handicapped when a certain condition. impedes hig or 7 
her ability to léarn, get, keep’ or be promoted in a jdb. “If your 
being asthmatic doesn't present dny probldins to your being ie 
emplqyed, you are not. handicapped. But if because you are in 
a wheelchair, you cannot get transportation to. work, you are -. 

‘handicapped, So really wheri we ard talking: abotit handicapped — 

_ students there are no easy outs, , If the handicap did. not 
require some extra help, equipment, ‘preparation, ‘the student 
would not ‘be hand aepede te -F of 

1 Ze pr. about handicapping. cotditions, however, _. 
ng can. be extremdly dangerous. to you, | 
most of all to the: peaneeoneuer student. - 

oa “ey: 
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TR T AM ING. to HAVE to HELP PREPAMHE J AN EDUCATIONAL PLAN FOR PACH: HANDICAPPED 
STUDENT IN - VOCATIONAL EDUCATION ,” I NEED TO KNOW-WHY THE STUDENTS ARE HAND& CAPPED, 
th HOW THEIR HANDICAP AFFECTS a PERFORMANCE IN MX PROGRAMS « WHAT CAN ne 

Ei . ; 


ME? 
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ee < Ad you ibe: thie - a very broad topic’ so I ‘an going. tio 

have to be: seldctive | dn my arfswer. I will not: -disouss tiedidal => 

- Gauges to-any great Length. or ‘the more technical teaulte of cheng . ae 
reas but df you want. more’ infornatign. long ieee lines, 
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‘please refer to ‘the 1ide “ae tegources,, séverat have: excelent -: ie 
«detailed explanations of’ femiypateiensc | cotiditions.” "16? answer: soy 
- question-above, I will gescribe seven. handicapping ‘donditdona: -, 
‘Learning. dupaired, ‘mentally: impaired, mobility. impaired, healt hb a 
/dnpaired, visually: impaired, hearing impaired, and: Speech. pare 
" For each, 1 will discuss: gome possible: atrengths : and some: barriers 
the student may have: to face: in. vocational . education: * ALY students’. oe 
will not have these atretigthd: they are merely possible regults oe ay 


as handteapping conditions which you should be.on. the Lookout: for. r 


- oN 


earning Disabled -_ . ae = o ; ee fe 
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For a, “non=physical reagon these students have. trouble’ es os 

through the channels avajlable. to. other: students. | Fox. example, 7 

even. though a student might have perfect hearing, a learning’. 

. disability may Keep that . student: from being: able to understand 

the signals sent through. sound tq his, or ter brain. « A. Student 

who can see may still not be ‘able.to read. .-, hy 
Fortunately, most learning’barriers are’ to verbal ‘teat: tng, 

rather, than hands-on. learning, hence the. promise. plat. vocational 

education. offers these‘students. Frequently, thesé“students - 

cease to ‘be handicapped once they leave school, especially if. 

their. jobs do not require a lot Of. read'ing. . When: one | conbideta a 

that’ Americans, on the: average, read between one to two. books 


per year, it becomes very’ clear why tion-readers can adjust very ““ "00" 


easily out of school.,- It al&o becomes more’ (clear. why these students 
want to enter voeat soja education so much.’ Their “high. motivation 
will help’ to. _compensgte for any ‘learning digeieuity. thay: experience. 
Furthermore, ‘if teachers are. willing to use-alternate tedching 
methods, most of these difficulties can be avoided (spoken ¢, 
instructions for the non-reader,. written inghnact oie poe the 
non-listener) 

Barriers, then; are the: éaptain ieanatne channels unavailable 
to these students. These chaftnels will vary from student. to 
student, but will be identified, when the. student enters special - 
education, One other barrder which the student may facé-ie, 

a feeling of failure. Tn an arena where so much success is 
‘measurdd through an ability to “read or aséintilate spoken. _ z 
instructions, students will, have built up a/backlog. of failure.” 


' Vocational teachers are im the special position of eae able 


‘to lead the students to subcess ., 


Sgt 


Mentally Impaired a _ — Me 


iacauee of a, decreased ability, siehtstdy Wotanied acuaente 
‘dre not able to learn: aa. quickly as other students. The terin 
“alow. learner" ‘continues to be one of the best descriptive. phrases 
for these students. Amounts of Fetardation; vary} .most retarded: 
Btudents if public schools will be upper level. Unligke*learning | 


disabled students; simply changing a teaching mode. from . reading 


to hearing will not i ait Incréage the ac AB EEAEY. 


ae a fe a fe ae 
{°° waogcavbana eonpravahe 


4, Wpitehough & bona: hee ‘aateua prébarasicda) <., ates Fes aay. 
“You may. be surprised by the’. atrengths. these gtdiente posaeaes 


ee ning disabled studegts, once: retarded studarits are away ” 


. fkom ‘school, ‘many :cease. to be: tiandiicapped’ Just think’ about Tow: : 
many jobs: require minimal learning: a, cook in a fastfood, 


- _ restautant, assembly line jobs, ‘landscaping, ‘and. many | fo 


. These students' ‘inability: to learn does. not; “necessarily impede ~ 
their ability to. do... Another: surprising strength, is the quality 


of their learning « A skill, a step in a. proceps, a Precauedounty t, 


+ nedulrement once leatned is pot. easily forgotten or neglected, : 

‘People wha ‘have Worked with. the. mantally retarded--even the’ more | 

severely retarded--find this'a real asset in teaching a hande7o6, - 

skill. .. Once ¢ student learns that. a ‘guatd must be up before » 

turning ‘on, a bav, the guard ig ‘always up before’ the. gaw’is - - 

runping.. This has- ‘obvious, implications ‘for safety. - ee ee 
., Barriers that these Students face lie mainly.in | their speed 


Of flearning. - ' €euchers wil'l liave to: spend more time ofi a subject, — 


Ds 


‘approach it’ ijn. more detail,: “be. sure that the studént has grasped * 
the skill before “moving. ons - Many _ Poachers do not find this oe ae 
‘difficult. . ‘They simply. allow: the handicapped student to keep. . 
Working: at his or her first project, while the* oth ¥ pruseney 
_Move ‘on. to their. second or third. © -° 

Any sdctal inadequacies these students face’ have’-probably © 
grown from their past isdlatidn from other’ gtudents,. and from * 


; their result isig feeling of inadequacy .- This explains ,why ‘8 


e 


“many advocates are: stressing placement in the regular classroom.. - 


Injtial a may Be hard for these students (though not 
~ necessarily so), but the adjustment will ‘succeed if: BOACHEES 
_ give the pRoseee time ane SHCOUREEEDE DE a2 car 

_ : te : ra Sep : "he. : a 
ae Impaired : * ae _ a oe 


For one teagon or another’ hewe ‘students a: ‘diffichity” 
'. moving around, They are -best identified by their crutches, . 


eters or. their slow movement. Of gourse, trouble with 


me movement, does not’ wécessarily- impede theit Jearning processes, 


Unless the atudegts, need special adaptive devices (a shorter 
working table oY touch. senéitiva Gntrols) they will probably . 

ot even ,; require special education. - ‘t# students do‘ ‘require. 

.specigl equipment, spetdal education will know, ‘best: which. anes: 
to tap for funda: ' m: 

. What strengths can these ptudents. bring to vocational ‘education? 
_ For one. thing: they: are probably : sakilled in compensating for them~", ste 


. selves~~after alll, they: have hat ‘to do it in the past. ’ Also, 


a 


their arms can be:very strong Lf they have had to move themselves +. 
around, Tf. certdin jobs require conetant sitting, they could __ 

be Adeally. suited (such as. Tv. V or; radio Yeratr, data processing, 

_ tpi and so forth). 

OF course s4£. they are to keep up with their fellow: students: . 

" (and fellow’ ‘ employees). thepewtlt need jobs which are semi—astationary.. | 
cee teas alee tire ee and - er overall. physical weakness is 


hinges ceed “the ‘host, ébvtous ‘patviere’ | thage “skadent 411 
face are “physical. barrtera’ ‘(ateps, “narrtow™ ‘doors, and so- forth), 


. 7 con | — thu: because, these can beso easity | solved. (ramps wider doors) 
en ae )  othey are probably | the least: threatening. Far. more: gos, 
qo ne es ee. 7 to aaa seen ae egative, be ciniande 2 ” 
ath tee ee “Health tapatted - oo a e ro 


: dane 4 ip He 4 ae 
ee :, “hese etudente: ns eae been Their body. functining a 
to 2S “normal hy, /perfiapa because. of heart. trouble,’ polio,. epilepsy, oe a 
oo gh foc or othel/ diseases. - This, is. one .of- fhe broadest categories and’ 

Yes Ps ie 80 defits sangre} diat tong, »If£ 1 ‘were to sdy‘these students 

ae ce ee perform \t: sedantary, jobs because of: their, handitap, :someone 
a a “ye - could bring up the young. epileptic’ who walked the ‘length: of 
ol, » «.* 4% California one suminer . If I were to say.they may be-weaker than _ 
a ao as ee. * other’ students, someone could bring up the young man ‘who took up’ 

, et a ee fogging because of.a threatening heart condition, a ad won: several’ 
ee et Lt \matathons. Each person reacts Laie to these ‘conditions, 80 eS 
“oi j# o mee ') S when you-arg consideting a possiblé vocational student;.spend °°. 

Sot gah Ty Bome time Betting » ‘to know the student. Look ‘beyond the heart a) a ae 
oy ga condition, or asthma, ‘or! whatever, to the-student . ge ge ape 
" ns te). Bhe.one mayor barrier these students - face "is. negative , a 
2a attitudes--people who asdume: that they Know what effect the. - ode ae 
: re on disease or, condition ‘will have on the student before. even talking |, / 
oo Al 86 the. student. So, please, ‘when. you read about a specific ‘health - i 
“4 ree impairment , withhold judgemerit until doing a little. research into 7 ” 
ee the ‘individual student "s hatkground, aw fe. 28 oy eo 
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Pe: ae ae oe: These. students java "trouble seeing--they are ‘not necessarily 
2 blind, some just. have trouble .seeigig. Many can: read large-print 
-, textbooks,’ or can get a. fuzzy picture of equipment-. ‘Remember, . 
“as wetl, that these students ‘frequently have inpre’ highly daveloped 
; “shearing: ability. . 4 ; 
7 te 4 ‘ The’ two major. Sarcicre: rhey fdce are thétr lack of orientation a 
ax ° eg and ° their lack of sight. Because they see 80 poorly, they often: ° 
oe canriot: ‘see just how large: a “room: is, ot judge just how far away » . 
a a : people ane Teachers can learn.to /wompgneate for this, _ however". 
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“4 Se . “these: 3 dente eda Gitther be consti, ‘deaf or. seetiy: deat. y = 228, 
ye a ' W" TE deaf, they Xwi11 tiave’ th tely on sign ‘language and lip redding 
‘eo ey + |. for Spmmudtcacte wtf hearing: dmpaited, they can usé their hearing oe 
es . to ae hed tio. Heating impaired students’ may have strang 
i aan lea baa ay. have: ‘learned to: compensate for their lack. oo 
¢ .S@iaeae “extent” that ‘they: dd not even consider. ie 
UN And. when one ‘considers how many foe, In | 
t Ung swith, shige and. data Seal than 7 ". ee eo 


on robietn: we think “it might, be. rec ceachere have adjusved:thelt 
. -beaching ‘so that deaf students learn: in: ¥egular: ‘classrooms: with” 
Pak brinhand 1eepped classmates. -; —*. pe Ye 
a2 Growing up without ever ‘iearabig ‘language through | Sound can - ne 
oo th ve “consequences ,. however. - Maloney. cites: four; "(1) The: atodent! ge es 
ge ay cabulary probably will be “Limited;. (2) ‘The student’ '8 specific ee 
oe ‘language. patterns probably will be distotted‘ and/or low “level; eee 
(3) The. student's thinking: skills probably will show lack of... 
sophistication; and’ (4). There probably will be subsequent reading ~. 
“dd ficulties! (1978, p. 71).').0F course, you..can never, be stre that 
_ _a4 hearing impaired student wild. have. thease problems. . - 
= _ |. Hearing impaired students. ‘yey also face social tab lene: 
oe 1 
i 


_ Without the give and take af chatter with neighborhood children, 
tudent may never“have been. easily, accepted ina friendship. 
often changes quickly once’ the stud: gis in a regular class. 
Jf I were to choose the: most ortant’ barrier, however, it 
ould have to be the teacher's unwillingneés to try teaching the 
tudent. Without the teacher's support, the student will have’ a 
hard time picking up the information he or she needs. © » 
Maloney lists a few specific techniques teachets can’ 


| "The speaker should stand close to che: student, * Hea fan 
2 aids have a limited range of ae Nonauditory Cc 


Ext raneous background nblaeks should. be sonkeorted nd 
-diminished as much as possible; noise is the. archenemy~ nee 
of hearing aid users because the hearing aid. amplifies a 
Me sounds indiscrimfhately.". em ‘p. i. Dia 3 a . 
Speech Impaired ‘ , 

: re , These students have ‘trouble iepudidee, sOecaetonaies: ‘this 
we —— handicap will occur by itself, but ‘quite frequently it occurs, 

eS ee ‘because of andther.*handicap. (hearing, . cerebral; palsy, and others). 

_ ‘Unless the student is-also, deaf, the student whl. frequently~have | 

* > ‘no trouble understanding: spoken messages. A, young woman.with ~ 
; . cerebral.-palsy ‘once told me- that. if she ‘could only: make. people . 

understand that she can hear as fast as anyone, half her- 
ay culties would be gone. Instead of. speaking normally, people 3 
sp to her ias slowly as she is able.to speak to them.- 

i . ‘Much of what we'do. as people requires talking to each other. 

It, beings as no surprise, therefore,- that if you put a speéth 

, impaired’ student in a situation that does not ‘require a ‘lot : ar 

speaking, that student will be highly ‘motivated ‘to ‘succeed. ee 
ion 2 | last! . Something that the speech difficulty does not era 
,. 9°. °Thie fe not true for all students, of course, but it -is‘a‘ 

Th gs frequent result. So once again, y#Cational, education can can 
these ’ students a chance. for succéss. , 

‘ . In addition to an inability to respond quickly ‘and clearly 
ao speéch, these. students will also show soctal- problems. | Being 
a = aha ee ie = 3 

are ae 
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a} tagule: eee an Bovortymaey to 
. pexerelee: ‘he. sae a spear fhetapist ‘aay give, : 


Os, ARE 2 ALL HAI wtzcaren sone i ibe sein nye ee 


“No,” many handicapped seaaeaes ‘don' t faned dny, extra hd Pew. 
Pot eee OR a iassetae 80 never. qualify for. Special ‘education. Studen s'iny 
i A> 7, —o wheelchairs, for éxample, can learn: ag- rapidly as any ‘student ..; 
Cee ~ wie ~~, “Occasion ly, a student: in- a. ‘wheelchair might not’ be abf®: té - 
“take notes, oy might need an asgistant: or physical, therapyto- Ms one : 
. _‘be able to keep up in class. This student would. be: eligible eee 
4 for special education. But. not aii handicapped students - requirg e 6 e ae 


ee ‘2 special education, Handicapped students and . ve education j _ , Eee 
a - 3 '. students are not necdsaartly- the same. Le , oe cee te me 
. : ; @ (6 a ° 7 . 2 . ‘ nee 7 “ : ig , 2 . oe : : : - ot 


"WHICH HANDICAPPED STUDENTS. ARE, BEING SERVED BY ‘yoian EDUCATION? | 


. . oe a ; . s . at ae is . 
ne . cae ‘ a . ‘ 


. ‘oe laaitly learning disabled afd middty™ eaeavded see 
. are served in<public ‘school voca see Certain. schools - = 
ee . “have programs for blind’ and deaf student®, and some are willing, = 
ae ee to seme students with motor disabilitfes (itt wheelchairs or oe he 
. on crutches) ; most, however, primarily derve handicapped students . * 
a who aré retarded or learning disabled, becausé phey are the meee om 
, , peevanene: 3 “ _* 4 Ys 
7 ’ ~ a ‘ . oa oS Loe — : 
“WHY. AREN' {T MORE STUDENTS wir THE OTHER HANDICAPPING conDrtLons BEING. SERVED IN 
VOCATTONAL neers 


~ : “e v4 - hs = yy : . ; . 1 
soe 4 7 


wtig, oN | - Several’ Pe ae these atulentat enrollment. Physical.’ 
A barriers, for example, { How many shops are built in Buch a way ° 
a - that a student in a wheelchair would have no trjuble. moving: 
| ae _ around? How marly have‘the guards necessary to. Loa students. 
) + with poor. eyesight? Even though these physical factors seem ; 
_ expensive, however, - >they are peobanly the easigst barriers to | 3 Nv 
oe - Yemove. * - 
eh fi, Teachers' qualifications present a much more difficult patrier.: 
- oP ie _ How many regular vocational teacher’ know enough to communicate 
: with a person who is deaf or ‘can successfully explain a concept: 
Po to a ‘student who is blind? One’ reason why vocational teachers ‘a 
ue 6 willingly admit the mildly retarded or learning disabled. student 
: _ is because Cenching qualifications are not that different from 
+. other gtudents.. Differences are only in degree (an LD stydent 
ao!!! hs Gust ore unable’ to read, more tmable to listen than other, 9. °'' 
na ae a _  - sttdétits). But students who are blind or aeat—-they’ require . sg 
me —_ *« a whole hew way of cdmmunicating. eee - 
phe iy tH But. the most difficult barrier to ovetcome is, etccuras: - he 


“ ’ A : i 
7? ee t 


ws 


~ 


the ehucacce! 8 dettenae Batra. dabei’ guards. can: She: pat. An. e 

- - “(chances are all. students. will benefit fram. these. BuardE) ye le 
teachers can learn a few tricks for talking to the deaf,’ 

» teachers can learn to vary their teaching | thods, but: 1B 
a teaghers believes that~the,student could ‘ever: benefit eit 
vocatiénal training, that. ‘any time spent. with the student , would 
be wasted; that the- student - wold never receive. gainful - eae 
enployment—thdhy what, ae changes, would Lae the vseude Uy acs ah 


“WHY, DO sO MANY PEOPLE THINK VOCATIONAL panes 1s THE ANSWER FOR TANDICAPPED 
_ STUDENTS? ; 


me 1: oe ee ° i A 
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Because wien iti comes to getting a job these students need 
all the help they can get. Looking at their past record, many” 
handicapped people have had extreme ‘difficulty even petting ‘an: 

: ‘Vocational tfaining becomes their 
ie sets them’ Gere: trop other 

‘Furthermore, Scaaet cai teachers in.the. ‘page ee bean 

cessful with students who: had trouble learning, whether 
their, subject ‘matter,. the more immediate, ‘financial — 
for doing well in vocat ional ‘ education, or just because. 
of the Mdny vocational teachers who are. committed to working ° 
with students. Reports from students ‘who. have peen ‘mainstreamed 
show that the good record continues. 
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Patricia Matoney, "Students with Conmunicat ion Disorders," in 7 
Vocational Education: Teaching the Handicapped in Regular 
Classes, Robert. Weisberger, ‘ed: Reston, Va.:: The Gouncil 
for Exceptional Children, 1978. * > a" : 
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Simdlation) S| 
. Types of learners - i 
| Handieapping conditions dvervion 
AAR CHL ms 


Pl ae ee ° 


Handicapped students have. special needs. 
Different handicapping conditions have different, abilities 
There: are many ‘barriers for handicapp&d poopie 
AF No@ai1 gtudents"are able to Learn by the game gethod . 
‘-— “‘pmsomuce ¢ OBJECTIVES -_ - ~ . toe 
y ; =e s % ' - 


Personnel will hecons atare of how it feels to be ‘handicapped _ 
Teachers will be able to taentity, three different types of learner's. . 


. 


Personnel, will be able to modify ‘the environmeint, tb provide harrier 
_ free access to bees handicapped. wise 


" 


_Wheelchadre: Choxcoved: even aptean)- 
Crutches: (borrowed from school ‘hhuree).. 
~EYe patches. | 2. 
et Bde plugs ks 
: a Arn . slings =. 
Cards viph ere coullition . Se. adh ed 
Cards. spa nted wath, San ape oldte helper.” 


unper oi Participants: Blas 9 


‘abprokinate ‘ Tine. Needed’ ‘L 1/2 hours (aueing. dong bres <2 y 
a Wine o.: . : .Y ‘ 
Ins ‘ructions: 76 , : 
” : . | — " | ae. 
a Each par pletpant deaa a card and. if "hatid capped" 
“pets. ‘the necessary materials needed” to epeilate : 
that condition. oe Yo rs 4 7. eine 


7 etc participants 'g0 to. uneh, with a fion- ae 
a 


nd&eapped: helper.. fY 4 a2 3 ; Mec 


3. After lunch, .a pete. (15-2 dnaGes) ‘dtecwenion of 
difficulties encountered, “attitudes of ee bees : 
- should be held. oe ee a 
@ oe = Se eee ee 


' ‘ at \ 1s oe Se % ". 
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é >= o 
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r 
ay ct } 
po =~ . a ‘ s 
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iD _ ae 
mo, , va 


DIABETLC 


1 ARM , ON CRUTCHES NO SUGAR SHAE UR 
: . * : ec 7 S : . . 
M1SS LNG ; MUST. EAI 


WELL-BALANCED. 
MEAL: 1 MWATS . 

L DALRY \ 
2 FRUIT/VEG 
1 BREAD,’ 


i 


NON-HANDI CAPPED NON-IHANDLCAPPED 


; . : - : . a 
7 ra f . = a 
: : . ‘ 
7 . ; é : 7 : . 
-NON-HANDLICAPPED e NON-HANDE CARR ED NON-HANDICAPP ED NON-HAND ECAPPED 
\, ° @ ’ 
: a ts ook @ , 
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wy . HANDICAPPING CONDITIONS 
i INSERVICE ACTIVITIES 
6 f . é i x 
TYPES. OF LEARNERS | i — i 


Materials Needed: ‘Types of learners instruction shedt 
Blackboard . - 
mee Pencils/paper 


r : Number of Participants: me ; a 7 ~~, 


Approximate Time Needed: 20 minutes 


Instructions: ” a . 


2° 


eg 


o, = 
l. Presenter gives brief description of three kinds re 
ae . learners - visual, audio, gnd. kinesthetic. 


t 
- 


2, Write list 1 on board. hey on board “for 30-45 seconds. 
° Erase and -ask who can repeat list: These are visual 


, learnerg. - ° # . 7 
| i ~ : . 7 : 
° 3. List 2, is read aloud twice. Ask who can repeat. These 
} are audio learters. - ; 
. é 4. List 3 is read aloud and participants write list down 
on paper. They then turn paper over and rewrite list. 
. Those who can do this are kinesthetic learners. . 


_ 5. A brief discussion follows sane out differences 
-, in learning styles, ways to meet differences in 
individual students and characteristics that can ~ 
be used to identify type of learners ‘in classroom 

4 , : (See Instruction Sheet). 


arp - .* ot . 


Re aan 8 


ENC 2° a 


¢ 


ae wo " ° HANDICAPPING CONDITIONS 


‘ ;  « . 3 "INSERVICE ACTIVITIES 
4 TYPES OF LEARNERS - INSTRUCTION SHEET oe y 2 


\ { 
=. ‘Different. SUuients hears in different ways. It is often helpful - 
me to the teacher who is, trying to reach all students to discover what 
. kind of learner each student. is. Are they AUDIO learners, VISUAL 
learners, or KINESTHETIC learners? a : ae 


VISUAL learners will usilally close their 2 or look at the 


a ceiling as they try to recall a visual picture. : 
: AUDLO learners will move their lips or whisper as they try ‘to 


qenorize: eo nes - . ~, 
toy "KINESTHETIC learners will use their fingers to count off items 
or write in the air. ? ig wy 
{ Q 


THE TEST ; . : 4 

Smart by telling the participants tft you are going to give 
them a test to determine what kind of learner they are: VISUAL, AUDIO, 
or KINESTHETIC, ? - , | ? 


4 . ” 


This test consists of pretending that the participants are going 


to the store to get some {tems . WRITE the list. on'the board, allowing 
them to watch you but they*nust not copy the ‘dist. Allow them to view 
the list for 30- "2 seconds then: erase it. Ask coy volunteers to repeat 
the list orally. The VISUAL renee will: be able to repeat the neety 
* 7 . (After a ‘few have recited the list, others may. choose to ‘repeat it -- 
= these are probably AUDIO featners who have peated CNG list from hearing f 


ey) 
others say it.) 


Dictate the’ 2nd List ‘orally. Repeat thé Mickae ion a agcond time 
slowly. The VISUAL learners will close their eyes and try to see the 2 pels 
“,\ items, The AUDIO learners will whisper each item as you dictate it. 


The KINESTHETIC learners or their hands . to mark off the.number 


« of items or will write the wo 
y, ‘ 


ds it the air. Ask for volunteers to 
fepeat: a list. The AUDIO learners will respond first. 
@: Tell-the participants to have pencil and paper ready to write | 


atl 
4 od 
thé list as you dictate it orally. Dictate list 3 once. Have them a 


, (turn the paper over and rewrite the list from memory’ Ask-for 


dy a 1, — 6 OD - ee re | 2 ae na ee 
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2 e | 4 , HANDICAPPING CONDITIONS 
. afk $ es 2 , . 5 5 4 2 . 
eK 7 ' “INSERVICE ACTIVITIES ; 
Panes . ‘, . an 
ee a . 
TYPES OF LEARNERS INSTRUCTION SHEET CONTINUED “ 
' _ . / : , j “e e , ' 
volunteers to repeat the list they have written.» These are usually 
- KINESTHETIC learners. ee 3 | 
LIST Ll | LIST 2 LIst 3 
(Write on board) a (List orally) : - (Have participants write) © 
‘ TOOTHPASTE ' NOTEBOOK ‘PAPER  LEPSTICK 
SOAP TALCUM POWDER BAND~AIDS 
KLEENEX , NAIL FILE . RAZOR BLADES 
COMB ' COUGH DROPS FOUNTAIN PEN 
STATIONERY e 44 SHAVING CREAM: SOAP 
cf 
4 e 
a 
; \ 
; . ( \ 
\ . k i ’ 
U ~ a 
> i * t 
c 4 “ 
° mgs , 
‘ ; vi 
‘ e ‘ . 
; 
linn 
‘a ny ' ; 5 7 
; 
d 
W % 
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ee : Se te "HANDICAPPING CONDITIONS 
oe > : : ‘INSERVICE ACTIVITIES 
jt 
‘ . F 7 ' : Cd -, Ii 
HANDLCAPPING CONDITIONS OVERVJEW. 2. -. 
ne erent fy a 
: , 
4 Materials Needed: TWansparencies "+ ¥ 
_— _ ' ~ Handouts i a -<-* ee 
| " 
: Number of Participants: ' Any number ) . 
. : ° re , 4 4-4 
Approximate Time Needbd; 20 minutess ~~» . ‘ - 
Instructions: . | . 
? a) 
’ lL. A lecflure/discussion’ presentation is given using 
4 ' . transparencfes and giving each participant a handout 
“ 7 » os after the sentation. , — 
a t 3 : 
t . 7 : : . 
~~ te A alice tion /ancuee session ¢an follow lecture: ., °. 
ay ‘ ’ ‘ ‘ Fal . . uote 
° : ry : - ; 5 
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‘ et - ; 
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H oe ry 


CONDITIONS 


4 : 
DEVIATIONS INCLUDED GUNERAL 
P ; 
Physical rd Orthopedic handicaps: Nature 4 degree 
‘ * limb -absence,épilepsy, of successes 
cerebral palsy, hoart differ, but very { 
. defects; . important, 
Arthritis, Pohio ; . 
" Mental Gifted Low aspiration ~ 
; . . level] may alter 
. og : recognition of 
: : F condition. 
” . : Mentally retarded -- 
: : Educable Tasks must be designed 
ee for success; life 
; Trainabfe skills important. 
‘ “a 
Ladiional — Emdtionally disturbed Severo behavioral 
© » | W Socially maladjusted, ‘disabilities. 
1) ; é 
\ a 3 * 
, ; ‘ ‘ 
es . sg tf 
' i 
Sensory. * Visual handicaps: ws Needs greatly depend 
partially sighted , ‘: on age of blindness. 
. & viind. : 
. : . ’ 
wn :, ’ ; : 
Hearing: impaired: . Fairly well-adjusted 
partial 4 deaf. if not required to 
: | perform beyond 
{h capacity. ~ 
a we Be 
a $ : 
| ? 
1 ; 
‘ ” 
Neurolosical Learning disabled; Origin is cerebral { 


(Minimal brain damaged) dysfunction. \ 


BOR . 


‘ 
SS 


* 


. 
*conottioval. VARIKNTS : 


; f 
1. Gegree of difvolvenent 
2, Length of thme : . te ’ ; . 
3. Stability of conditton , 
‘<) : : f ” 
~ a oo a 
ERIC if . 
E RI 4 ,) B s 
— i". . ‘ 
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Handicap Summary Chart 


PHYSICAL 


Limited mobility; 

tire easily; 

May lack motor control. 
Secondary handicaps. 


Sinilary. to-normal. 


Often similar to normal 
‘with possible exception 
of speed & coordjnation. 


. 


. 


No doficits. 


Inadequate mobility 
and orientation. 


* 


Nistracted § confused 
by sound stimuli. 


\ 


_May lack coordination} 


Hyperkinetic or . 
hypokinotic. 


PSYCHOLOGIZAL 


L 
Frustration from 
physical Jimitaticns® . 
and physical barriers. 


. 
oY 


« 


Fundamental necds -- 


+ SOCTAL- EMOTIONAL 


7 


Adjustment requires 


acceptance and 
inclusion by’ others and 


self, 


o 


Usually well-adjusted, 


_comfort, security, ; 
Play, self-respect 7 


Skgrt attention span 
related to materials 
above ability. 
Frustration related 

to failure exporiences. 


. «f 

Fears, tensions, § i 
“anxieties leading to .¢ 
aggressive, hostyle |, 
behavior. Does not /’ 
understand ‘own social ° 


sthesses. \ 


4 

Impinges on self-image 

pyand self-esteem, on’ |, 
adjustments to societal 

condiigons, and accom, 


modati#whs and attitudes 
of thoS around them, + 
Frustrd@ion & with- , 


drawal from auditory 
tasks leading to fewer 
$qcial experiences. 


* 


a, 


Behavioral problems 
leading to poor peer 
and adult response, 
hostility § defen- 
Siveness; short atten- 
tion span and 
impulsivity. 


\ 


Depends on mobility in 


Ampairmen 


Play interests corre- 
spond to mental age. 
Nasic social traits 
similar to average 
child. 


Poor adjustment arising 
out of conflicts with 
pecrs & adults. 


fax 


their environment, 


Complicated by speech 
or commun pee 

US leading to 
fewer social 


‘experiences, 


‘ 


a bo highstrung or 
‘, easily cry, panic, and 


anger. Some are very , 
evon-tempered. 


te oS ae area 


ah 


“INTELLECTUALS 


LLAKNING 


Wide range of basic 
skills. 


Above average. 


Develop at 45-75% of 
noraal rate (EMR); 
at 25-50% of norman} 
rate (TMR). 


No sensory or 
intellectual 
deficits. 


& 


Academic skills 


depend on supportive 
Teading matcrials-- 
Otherwise norzal. 


% 


Inability to ‘develop 
speech -& Darguage 
compréhensiion by 
normal chanhels. ; 
Scholastic Achievement |, 
docs hot keep pace 
with mental ability. 

ry 


Norral intelligence; 
unable to process 
information for ; 
learning to take t 
Place. 


ts 


“PHYSICAL - “HANDICAP _ 
- coer wuwne, iG \ re a 
| | ORTHOPEDIC HANDICAPS - Limp ABSENCE. EPILEPSY. _ 
oa ee 7 ee | CEREBRAL Patsy, Heart DEFECTS. 
- ARTHRITIS, POLIO : 
SO | ee r 
/ GiaracTERIsTIts 
/. GENERAL = ‘Navure. & DEGREE OF SUCCESSES DIFFER. : 
: ; a | _. BUT VERY “IMPORTANT. * > | 
| C PHYSICAL ~ = LIMITED MOBILITY: TIRE EASILY: MAY.» 
oe - LACK .MOTOR CONTROL. 
TN - . SECONDARY HANDICAPS. a 7 
: , ™ ( PSYCHOLOGICAL - FRUSTRATION FROM PHYSICAL a i 
‘? oe LIMITATIONS AND PHYSICAL BARRIERS. 
. SOCIAL EMOTIONAL = hovustHENt REQUIRES - J 
—. & . ACCEPTANCE AND INGLUSION BY 37 C 
: f 


ee eee OTHERS, AND ie -' a os 


Coa 


INTELLECTUAL /LEARNING - ‘ “Wie RANGE ‘OF BASIC 


= 


° SKILLS. 


NEUROLOGICAL HANDICAP 


a 


CONDITIONS INCLUDED. 
LEARNING DISABLED oe. | _> 
SNINIMAL BRAIN DAMAGED) 


CHARACTERISTICS = - a2 oe : 


dos 


“GENERAL - Onicin Is CEREBRAL DYSFUNCTION, 


PHYSICAL: - MAY LACK COORDINATION: HYPERKINETIC , 
‘OR HYPOKINETIC. 


& 


PSYCHOLOGICAL ~ BEHAVIORAL PROBLEMS. LEADING TO = 
~ yo POOR PEER ‘AND ADULT RESPONSE, HOSTILITY" 
er: DEFENSIVENESS: SHORT ATTENTION SPAN 

| AND [MPULSIVITY. | ; 


SOCIAL- EMOTIONAL’ - May BE HIGHSTRUNG OR EASILY 
CRY. (PANIC, AND. ANGER « SOME Are, yERY ca 


‘ EVEN- ace row “ 


| INTELLECTUAL LEQRNING ~ NORMAL _— o 
UNABLE TO PROCESS INFORMATION FOR LEARNING 


a 4 , 
TO TAKE PLACE. oe a 
ace \ + MS, 
' aw | 
: en ae 
| . =< ' " . - 
4 ' ‘ ' & : 
t -y q = 1 ns ~ 
J 


om 


gas ‘ : , ; > ' : 
‘CONDITIONS INCLUDED = Ns 
o ; HeNWRING IMPAIRED 7% m Me ae . 
“PARTIAL & Dear 5° ~ “Sy F G 
CHARACTERISTICS Sy esis ae . 


~ GENERAL + Say WELL ADJUSTED. TF NOT REQUIRED 


TO PERFORM BEYOND CAPACITY.” ? 


PHYSICAL - DISTRACTED & CONFUSED BY “SOUND, STIMULI... . 


PSYCHOLOGICAL : a FROM : 


wo AUDITORY TASKS LEADING TO FEWER SOCIAL +”, 
So EXPERIENCES, fe - 6 oa 
f. ; . 
a ‘social’ EMOTIONAL. = Conese ATED BY SPEECH OR. 


COMMUNI CATON: IMPAIRMENTS LEADING ° TO 
= FEWER ,SOCTAL EXPERLENCES, 


, INTELLECTUAL/LEARNING ~Anapiery Ww DEVELOP 


i SPEECH. & LANGUAGE COMPREHENS JON BY ep 
| } : —— NORMAL CHANNELS « , SCHOLASTIC ACHIEVEMENT : 
' ae oe ; 7™ _ : 
es . DOES NOT KEEP PACE WITH MENTAL ABILITY, 
a 7 | 
a . 
™ td ‘ 
a 4 . ® a 
Y 7 ie : : 
é os » l ar : | 
4 ; Miike yond e U , 


© "SENSORY HANDICAP. 
i eg i ae / ee a i 
— a or ae ae ee =. 3 - fe ost 
‘ : 4 7 : : - rs ie, 5a e . - . 
CONDITIONS INCLUDED © 7 ee 
_ ie be ae , : , “ a 4 : E 2 - \ tas A 
“Visual. HANDICAPS — S © See ee 


“PARTIALLY SIGHTED eee ee 
BLIND 25:4" ~ @ gee . Ye v2 » * “4 


CHARACTERISTICS 


GENERAL - NeeDs GREATLY. ‘DEPEND. ON AGE. OF) 


BLINDNESS, 


f 


oe "PHYSICAL - INADEQUATE .MOBILITY, AND ORIENTATION, 


~ PSYCHOLOGICAL ~ IMPINGES ON SELF-IMAGE AND SELF- 

*" + + ESTEEM; ON ADJUSTMENTS TO SOCIETAL) 0.0 
(oo . #4 CONDITIONS, AND ACCOMMODATIONS AND, 7 
ATTITUDES OF THOSE AROUND THEM. | 


» 5. SOCTAL-EMOTIONAL = DEPENDS ON MOBILITY IN THEIR 
q oe ? a e : 
ENVIRONMENT. 


INTELLECTUAL/LEARNING - Acaventc SKILLS: DEPEND 
ae _ ON SUPPORTIVE READING MATERIALS — 3 


a 


OTHERWISE | NORMAL, fe, _| 


Neg | er 2 
p—& | a ie 


pee } 


3 


- EMOTIONALLY. DISTURBED 


“CONDITIONS INCLUDED | i a 


7 7 “EMOTIONAL HANDICAP 


v tone / oak rs. 
: : -t o “es is 
. : 
a . ‘ ™ * 
q : 4 3 si 


a 


SOCIALLY, MALADJUSTED. +S 


"CHARACTERISTICS 


‘N, 


GENERAL - SEVERE BEHAVIORAL DISABILITIES. 


iy 


>* 


a. 
° PIASICAL - No DEFLCITS. 


-TO, AGGRESSIVE, HOSTILE BEHAVIOR. * 


DOES 


“NOT UNDERSTAND OWN SOCT AL STRESSES. 


* OF CONFLICTS WITH PEERS & ADULTS. 


ae 


« 


PSYCMOLOGICAL: - ~ FEARS, TENSIONS, 7 ANXIETIES LEADING 


SOCIAL- EMOTIONAL - Poor. ADJUSTMENT ARISING OUT 


: INTELLECTUAL/LEARNING - No SENSORY OR’ INTELLECTUAL . 


‘DEFICITS. 
se 
ae 
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of co MENTAL HANDICAP eee s 


a ; ‘ ee 5 ee Mx & ? ‘ a a 
is ae gt a Siete oe - 7 1 @, . Le 
~ “con TJONS. #NCLUDED-* a ee) en ee, ee 
t SS oe ee ra ue Bs : ae _ ¥ i ‘ 
; a ve ae: La os 
iat ee oe MewraaLy RETARDED. Pps => a oe 
~_S oro wr : -EDUCABLE’ CEMA o —" 
ei pa os | - “TRAINARLE ~¢TMR) . 2 | 
vs . . ‘ a. = = 
| - CHARACTERISTICS " ea Sst ee 
( —- ae . . FO 
ea =, . ae 
GENERAL - Task$ MUST BE. DESIGNED FOR SUCCESS: ° - 
a vn) 
d | LIFE SKILLS IMPORTANT # 


2 
se oD 4 . 
. ar} , 
Moe 3Fs ee x * ag 
. > si * 6 poe : 
; . 
v 


| ‘~~ PHYSECAL - OFTEN SIMILAR TO NORMAL WITH #OSSIBLE 
i fe ee. EXCEPTION Of SPEED & ae : a: 3 


; ne _ PSYCHOLOGICAL ss SHORT ATTENTION: SPAN RELATED To 


MATERIALS ABOVE ABILITY. FRUSTRATION * 
RELATED TO FAILURE EXPERIENCES. . -® | 


SOCIAL-ENOTIONAL .- PLay eco cones 
TO MENTAL AGE. Basic SOCIAL TRAITS _ = 


SIMILAR TO. AVERAGE CHILD: 


/ 


a = ? INTELLECTUAL/LEARNING - DEVELOP AT 4b 75% oF | 
ig a 4 - - + NORMAL: kate (EMR) :. AT 25- 500, OF . NORMAL o_ . # 
-. 4? /. pave (THR), See | _— se | 
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ee - MENTAL HANDICA io - Ee eed 


~ oo 
‘ ‘ : . eo * as _ 3 
~ “CONDITIONS INCLUDED es ee 
ae vial - fe ye oe 
; cows “4? - 7 oa 8 Ss 
_ “GENERAL - si. ASPIRATION LEVEL MAY ALTER ° ‘ 
“ ss. 7, ne comBSTION: gs. : 
ce a PHYSICAL . Simritar TO NORMAL: .: > . 
r _ PSYEHOLOGI CAL - FUNDAMENTAL | NEEDS —“ COMFORT: 
, a ‘SECURITY, APLAY, SELF RESPECT. 
| on — “SOCIAL: EMOTIONAL - USUALLY WELL- ADJUSTED. 
| TNTELLECTUAL/LEARNING - Aoove “AveRAce: 
a eo 
7 i.e " “ , 
7 ; ¥ 


\ 
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2. -% : -—% . * "HANDICAPPING CONDITIONS | 
| - " a rvskevice ACTIVITZES 
’ fa . ‘4 - . 
; ~ a) é 3 ' bd : x “ , » r . : 
: No * . ‘ . q . . , . o 
AeA ANG 1 PA aol ARE AWFUL {= QOOD) HEA\ HEAVENS vm | 
. ; > * : % . , 3 . -? — 
: i . ‘ i we 7 We ia ~ ' 
Ss Materials Needed r Slides (See insrruct ions on: “how to jae} * or 35 
; = Paper/pencils 
( ; oe Certiffcate 
<“ i : ’ : 7 ? 
j es any va : : 
Number of part Jcipants: Thy number ; a . 
. : ’ ~ 4 
Time Needed: 20-30 minutes 


Instructions: 


, ; ‘ , ? 


al 1. Presenter shows various slides and participants call 
out what they think each acronym standsffor. Each 
participant gets 1 point, for a correct response. 


) 2. Afterall slides are shown, pie hie nis are asked }to.. 


write down any other acronyms not-already shown a 
share these with the group. f° Give 5 minutés for y 


activ¢t F 
cay ; ¥ ue * \ 
a 35 Barticipadt who comes up with’ the most acronyms and 
1 “most points from correct Heepon=ee wins the acronym 
certificate. 


+ INSTRUCTIONS FOR PREPARING SLIDES - . 
S. 


1. Run slide sheet ‘through thermofax with blank transparancy film. 


a > 
‘’2. Cut transparency on solid lines. 


ne : 


3. Mount each square in slide frame. ‘ 
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ANSWERS KEY 7 ae 
, 3 ~*~ ke a. 
ACRONYM FOR * 4 
eae her : 


Cerebral Palsy 0: : 


“Don't Ask Me Now ’ 


_ Educable Mentally Retarded 


Admisston, Referral, and Dismissal. Committee 


Bureau of Fducation for the Handicapped 


» 
~ 


Coordinated Vocatdonal Academic Education 
a 

Distributive Education Clubs (laa 

Dictlonary of Ockupation Titles | 


Emotionally Distrubed a 


Future Fatmer § of America 


¢ 


Home Economics Cooperative Education 


IndustefiaL Cooperative Training 


individualized Education Plan (Program) 
Intelligence Quotient 
Language/Learning Disabled. 

Lazy Old Vocational Educator 

Least Restrictive Environment 
Minimal Ara in Injury i 

Mental Health - Mental Retardation 


Multiple Sclerosis 


‘ re) 
President's Cymmission fo Employment of the 
Handicapped 


Pre-employment Laboratory Experience 

System of Multicultural Pluralistic Assessment ° 
Thank Goodness Its Friday 

Trainable Mentally Retarded . 

Texas Rehabilitation Commission 

That's @gt My Job © a: 

Voeat ional Adjustment Goordinator 7 
Vocational Education’ for the Handicapped , 
Vocational Industial Clubs of Amer ida. - 
Vocat tonal aan ie Clubs of Amerd ea ve 
‘Wechsler Adult IntesLigence Seale , a 
Wechsler intelligence Scale for Children 
Who Put This Kid In My Class? 


Wide Range AchLevement Test 2 4 ‘ oy 
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vocally avaliabie resouftes 
ee . ce te Qed % National advocpry 
S ¢ "s Gieipe <= we » Helpful - 


\ ' we a - a _» books” a 4 all 
- WHAT RESQURCES ARE AVAILABLE TO ME LOCALLY? — | +. | 
a . . ee ss: J . 


Several people, right 7 your romney could Be rey 
3 Se informative: 


Martyn Kok 


‘ a ' 
e Spe¢ial education’ personnel: ‘This, of course, is no sur- 
. prise to you. Unfortunately. many,vocational departments 
don"t take full advantage of what special ‘educdtion knows. 
a OF e Parents: True, some parents don't know. much about their 
>, children's handicaps. Many, however, have’ made it their 
. business to know. What. is more, after years of living 
with the child, -they w what will work and what won't. 
e Rehabilitation” person 1, physical therapists, physicians, 


occupatiqnsl therapists: all Sag can help you. 2 
a a, \ 


WHAT ARE THe! ADVOCACY oncaa zations, iy CAN. coNTAct iFOR ‘MORE INFORMATION ABOUT - 


HAD ICAER ANG conprna , aa a 
a ate ~~ oe 7 

: For’ the ae | . ae e ar aE 4 ) 7 ie 

» '. @ ‘Plerteas Assoctation of Workers for ‘the Blind, Inc.: 1511. 

ioe siren, N. W., Washington, D. C. 20005. oe 

¢ 7 Mo ped mote,‘ develop and improve services to blind persons. ) 


~ 102 | Lig. | 


‘ ; on e 


i = - @ 


° @ 


iv 


v 


/ e 


¢t 
_ @ 


Ge 
: oe 
. 


‘ Capacitdes, ‘and integration into the social, cultural 


x _ . . For the af: oe y a gs 
J 


or sche Teauntis disabled: , 


.@ Association : r Children with Learning Disabilities: , 


a. : 


: an | ". HANDICAPPING CONDITIONS .’- 
Vo: lave 4 
‘ a a  RESDURCES: *. 


Amer ican Foundat ton for the Blind, Inc:: 15 West ae 
Street, New York, New ¥ark 10011, : 

(To. help those hand{capped) by blindness to achieve the 
fullest possible develgpment and utilization of* their 


and economic life of the community.) ‘° 


‘American Printing Hdfise, for\the Blind, Inc. 1639 ne 


fort Avenue, Louisvifle, Kentucky 40206.- . , 
(To rovige literature ‘and appliances for the blind.) 
Natal ederation of the Blind; Suite 212, 1346 Connec- 
ticut Ave., N. W<, Washington, D. C. 20036. . 
(To complete the enbeeratton of blind People into saeteey 
as equal. members. ) 
National Society i the Prevention of ‘Blindness, Iné. aoe” 
79 Madison Avenue, New York,\ New York 10016. ° 

(To prevent blindness and couserve vision through a com- ' 


_ prehensive propram of mmunit y service, publications, 


public information, lay and profeestorel education and 


basic clerical and operational research.) © Js 
. \ y ’ P . 


Alexander Graham Bell ociation for the Ueaf: 3417 Volta 
Place, N. W., Washington, D. C. 20007. 7 
(To foster programs for preparing the hearing impaired to 


articipate independently in family, community, and country.) 


Council of Organizations Serving bhe Deaf: PO Box 894, 
Columbia, Maryland 21044. 


. (A central clearinghouse: and contact point foe! information. ) 


) National Association of tt Deaf: 814’ Thayer AVERUE, 
Silver Spring, Maryland 20910. 

(To promote social,’ ‘@ducat ional and economic well-being of 
deaf citizens in the. Undted States.) - 

pet total Association of Hearing and Speech Agencies: 814 
-/Thayer Avenue, Silver Spring, Mary land 20910, | ; 


(Works on behalf of MOGEAHe s speech and a lle a a 


individuals. )- : . a 
a 


ae ene health-impaired:, 


American Lung dasoatatiion: se Broadway, New York, ‘New 
York , 1@gl9. ° ees 
(To, pre ent. and cont r@l lung diseases, ) ae 


Epilepsy Foundation a 1828 L Street, N. W., 
“Washington, D.C. 20036 = 


° 


(A national uoluBtery health agency er nN fight sgaioet 


epilepsy. y/ , 
‘ : < 


Grace Street’ Oa 15236 
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For the, mentally retarded:. 
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For the physical fy disabled: oe 
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e 
- York, New York 10036: 
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a ~ $ 7 on 
American Association on Mental ficiency: 5201 Conn. , | 
Ave °%9 N. W. 4 Washington, D. C e 20 15 e a . 


_ (To represent a variety of interests and disciplines .deal- 


ing, with many types of developmental disabilities.) ae 
National Association for Retarded Citizens:. 2709 Avenue 
E East, POB' 6109, Arlington,’ Texas 76011.- ; 

"(Among other purposeg, to promote the general welfare of. 
the mentally retarded of all ages’ through tesearch, public 
education, and personnel development.) : % 
Président's Committee on Mental’ Retardation:  /th and“D " 
Streets, S. W., Washington, D. C. 20201. 

(To' support programs for the mental¥y retarded.) 


8 


’ 


Arth#titis Foundation: 1212 Avenue of the Americas, New: | 
a> oe ( 
(To seek the cause, cure, ‘and prevention of arthritis. ) 
‘Muscular Dystrophy Associations of America: 810 Seventh 
Avenue, New York, New York 10019. — ee 
(To- seek cure “and effective treatment for muscular dystro- 
y and related diseases.) — : t 
N tional Association for the Physically Handicapped, Inc.: 
64V3 Grandville Avenue, Detroit, Michigan 48228. * 
(To promote the economic, ‘physical and social welfare of 
all physically handicapped. ) 


” 


“7 


e- 


naar ata for a Barrier Free Environment, 7315 Wis-  ~ 


consin Avenue, Washington, D. C. 20014. ; 

(To coordinate the drive.to mafe America accessible.) » 
National Congress of Organizations of the Physically Han- - 
dicapped, Inc.: 7611 Oakland Avenue, Minneapolis, ‘Minn., 


+ 55423. ; 
(To promote employment opportuni@ies, legislation, equgl ° * 


rights, social activity, and rehabilitation.) 
National Easter Seal Society for Crippled Children and 
Adults, 2023 West Ogden Avenue, Chicago, Illinois 60612. 
(To promote programs serving the physicadly handicapped.) , 
National Multiple Sclerosis Society: 257 Park Avenue South, 
New York, New York- 10010.° a ese 
(To stimulate research, to conduct public education, to 
dminister patfent services, and provide information. ) 
National Paraplegia Foundation: 333 Nerth Michigan Avenue, 
Chicago, Illinois 60601. | a, -_" 
(To improve servicest for spinal-cord injuries, to expand | 
research, to remove barriers, to increase employment, to 
make housing and transportation ‘accessible. ) 7 ; 
United Cerebral Palsy Associations, Inc.: 66 East 34th 
Street, New York, New York 10016. 7 


(To seek solutions to multiple problems of cerebral palsy.) 
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ee. _ . ae ; - zy : f : a : : : 
be ae _t " RESOURCES ee eee 
» 3 a i ehenbpeecd. apeETSS * . ‘: “ee a 
v . t : ~~ toe 
> e - uf ie. e Anteri#an Speech and Hearing’ Asso¢iation: 9030 Old. hae 
r dy . -towh Rd., Washington, .D. C. 20014.’ ©.‘ 


and to disseminate informa ion.) e 
e National Association of H ring and Speech Agencies: B14 : 
an ' Thayer Avenue, Silver Sprihg, Maryland 20910. 

- ees * (To work on behalf of hearing, speech and language 

. a. impaired. ). —_ 


n , % = General "umbrella" organizations: 


x 
‘ + (To promote services ifr the speech and. hearitg impaired 


a 


. 


@ American Coalition for Citizens with edb aes 1346" 
Connecticut ‘Avenue, N. W., # 308, Washington, D. CG. 20036. a oe 
_ @ Bureau of Education for the Handicapped: Us. 8S. Office of e met 
'. Education, 400 Maryland Avenue, S. W., Washington, D. Gs a ee 
- 20202. =, oe 
@ Federation of the Handicapped, Inc. +. 211 West 14th Street, . 
New York, New York 10011. . — 
(To promote the vovational rehabilitation. of the disabled.) 
: | e Goodwill Industries :of America: 9200: Wisconsin Avenue, 
a ae Washington, D. C. 20014. — 
4 (To provide Vocational rebatri1itation garvices training, 
2 of 3 _ employment, and opportunities for the handicapped, -dis- 
abled and disadvantaged.) — , 
e Human Resources Center: Willets Road, preareccus New York 
11507. : 
. (To educate, — and place the disabled, “educablly | ieeevden 
and aged.) ; 
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- ARE THERE“ ANY BOOKS fo WOULD RECOMMEND?. = - * 4G | 
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: f a Tet me recommend three® ‘which I have found ane readable and help= | 
ful: : aS 


1978 
Dahl, Peter, Judith A. Appleby, and | Dewey: Lipe. Mainstream- 
: -  #* 7 ing. Guidebook for Voéational Educators: Te&thing the 
‘ - " Handicapped. Salt ke City: Olympus avian Com- =.” 
pany, 1978, A . 
‘ Weisberger, Robest, ed. Voeational nducatdiod: ‘Teaching the the 

Handicapped in Regulay Class.. Reston. Virginia: Council 

b . Lass apes Pellitel,, 420 menegyar tan. penn ae 1979, ' 


> ote, Fea Handiéapping America. New York: darper & Row} 
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Marilyn Kok © © - aT a The referral. process. 
a de, interpreting a eae en 
| evaluation. .. .Vocational 
~~ education's role in assessment 
ESE sie - ; . . . . .Assessment, after placement 


wo 
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ae : A Nonropeiate” is one of the most important words in the 
ecent legislature concerning the education of nandicapped 
74 students (specifically P.L. 94-142), Surely if a student's 
: placement in vocational education is appropriate, many. probleme | 
c. '. will be avoided. But what does appropriate mean? And who: ¥ 
"decides the definitions? Several. ‘people are involved in _ 
1 the placement process, oy course, but for such a crucial step. 
vocational educators should take as active a role as possible. 
.In this chapter, I will suggest some ways vocational 
teachers and administrators can-help assess how appropriate 
> a program is for a certain student. First, however, I will 
ao anéwer a fey AMece tone concerning referrals. ' 
eo! ; od 


$e» oy 


a 7 : : : . 7 
HOW DO I REFER A STUDENT WHO I BELIEVE NEEDS SPECIAL ASSISTANCE? “~ 


As an adwiwistrator you probably know the answer to this: 
. quest ion--ask either your principal or your special education 
...director=-yo-may Want to pass” ‘information about de on to so 


» "teachers. —— = 
d , * 
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eA Pe ee ee Fee . a 


a i ane | pkey a for detetmining the student's eligibility for * 
a - 4 ee vices and fer preparing the individu alized education . 
‘program‘(IEP). This. agse® ment will primarily paren of ae 
gore 2  peyeholopical evaluati n. .Y /* 


Lt. ; as 
Jeo ee ; 

‘WHAT: DO IT NEED TO KNOW INTERPRET THE PSYCHOLOGICAL evan partoNe 
, . XQ 


% 
v 


vale vo . oy uO a ‘¢. ; oe 
a ca and pukposes of common ‘tests : ae 
‘ - | 
. ‘ Stanford Biget: a standardized: TQ. test. 7 
Wide Range Achievement Test (WRAT) : gives grade Lede a 
‘equivalents for the.student's- Suneetonene in vreading,. 
math, and spelling - 


De deike eh ns ceed Wechsler Intelligenee Scalg for Children: standardized 
‘ test 3 
r) : x» * ? 
. @ _ Common measurements (or what all eiigee. a nomen 
IQ: thé average IQ is 100, eee ‘Helow 70 oo retarded. 
1 ‘Grade level: these show at which grade the student is 
performing in math, science, reading, and spelling 
- (as compared to the average performance of students 
in that grade) 


. . . ; - . . ae . ‘ ‘i . = 
WHAT INFORMATION ON PSYCHOLOGICAL EVALUATIONS WILL HELP ME DECIDE WHETHER. A 
VOCATIONAL PLACEMENT Is. APPROPRIATE? 
wi me ; ‘X 
Math and reading levéls 
Comments about behavior and attitude of student 
Any reports on the student's preferred learning style 
Information on level of support of parents 
Physical handicaps or health impairments 
_ Vocational interests or experiences 


: 8 
ont 


WHAT INFORMATION | WILL “THE PSYCHOLOGICAL EVALUATION NOT PROVIDE-=IN OTHER, WORDS, 
WHAT MIGHT WE, A$ VOCATIONAL EDUCATORS , HAVE TO FIND OM ON OUR OWN? 


@ . What the student feals about entering a “specific program-—— 

sO . If special education knows. enough about. the program, they 
, might be able to find out; But really, who is better. 
sueherece to find out oan Eheectual vocational teacher? 


on ye ates 


rr ae = . ; , ‘ 
age i. , eee “ ; 
fs AFTER: wE REFER A STUDENT TO SPECIAL EDUCATION, WHAT WILL sea 
: ee . ' 
NF ces edamnnin lines 
og an » eo x A ‘counselor i will assess the student 


Wechsler Adult rks eee sug eee standardized IQ oe ae 


cen 


at 


| 7 ; ‘ : : 7 : 3 ¢ a ‘ . vot Z a i as ne , ae rts es e ~ 
ook ve we Pie A ; a. ‘Gee S a Bk , eo oa sa. 02 0 ee Se amr 
foe | Sh. rr fem = ‘ae * zy 2% oe f 
» mo f ; cS REFERRALS AND ASSESSMENT 
y te ; . . ea . * sa etede 
be | ° a - S co 
big / & eh , e) What skills Phas tudent wY1, bring a vocat fo ‘ “program: - = 
wa - At, best, the ‘uo ationally inexperiengéd specia! educat Log” ~ 
~ wa 9 téacher “an. only ‘say, "She likég woking ° ‘with plarits" OL ee ae . 
fe Z a % "He's done some, woodwork with tis fathers" ‘TfL you want to; 4.78/45 
ag . wy  .know, something 8 ecific, send oe ee a 
Aa ; ae + specifics--the y cat sas teacher, counsélor, or. a . ene Cole 
as - 7 administrator. e Ae py 
‘ ae ' RO drag ae, Peg, To, 
\ aa What fouenaenis a p{oeetional. area the student , gould” ae 
_ so ' rain for. The teacher can help decide what “Job. 1 within “4 
4 - auto mechanics the erusent” ‘could: be nenaric? for: a : 
; , @ What short-term objective the student’ could aiedana An.. 
4. % - The vocational. teacher car apply the student! 8 pteferred. ee ha 
learning styles. to the different Aspects of. a “ yocational re 
. area and decide what i student pe accofiplish in the Mg 
af -  # -, coming year. 
| WHAT ASSESSMENT | me I DO BEFORE ae on IS WRITTEN-~BEFORE rH : o 
* SPUDENT IS ACTUA LY ADMITTED INTO A VOCATIONAL PROGRAM? at a: 
ys fe - “4 
2 : iad Special ‘education. frequently has % program areued out. 
' + The IEP meeting becomes, an! approval process rather tthan’a 
. A _..,planning process. To maintain the quality of your ‘vocational .| 
stettmey a programs, however, you will be wise t6 take pdrt in the 
7 OA «6assessment more actively. Although some very elaborate’ 


“vocational assessment instruments have been, developed (they 
, require a steamer trunk to transport), most "of your assessment 
will be informal, and will require the‘assistance of the . 
prospective vocatjonal teachér. Essentially you: will react 
to tests, observe the student, and@gsk questions (I am ~ 
indebted to Jim’ Daniels. for this three-step process). _ ...- 
First, obtain the psychological evaluation on the Btudent . 
; and collect what information you’can. Feel free to ask the 2 “ 
, : diagnostician or counselor about arly words, tests, or scores’ . 
you don't understand. g In spite of popular impressions, these’ 
psychological evaluations are seldom specially prepared to 
mystify. The form on' the following page meee help you 
collect the pertinent data. 

Next, allow your teacher to spend a ‘few minutes. with the 
student in the student's current educatidénal setting (whether 
self-contained classroom, resource foom, or spectal Vocational 2 
class). This will give the teacher a chance to sée the student . 
and--probably more beneftcial--see. the .environtent..the. student... 
has come‘from, This will not trequite .a long timé, perhaps as 
little as fifteen minutes, but the results could be, aes ‘ 
worthwhile. _ % om 

“And finally, schedule an informal meeting when you can 
meet with the vocational teacher, the special ‘education teacher, 


andthe student, so the prospective teacher can personally talk. 
fe. Raiceeuane’ TP aks 
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ae a . . ASSESSMENT FORM j a 
; A $ as r ‘ * _ aes f : : i 
1 ‘AM ys re re. ‘ ¥ 
NAME « L233 
ope e ¢ 


X ) +" GRADE LEVEL: . ° ; 


: 7 Math: gay * ag ’ Reading: _ 
. . ' ao ‘ : . s ; , : . i -) 


e : . ; a . 
7 INTEREST IN VOCATIONAL EDUCATION: Excited ~~ Ambivalent Negative | 
‘ . ie . r ie Fy : 
a - Student's: 7 .1°° 120. 8 7 & . 5” i rt 
. “ eo ee * Parent's: so. > 22° 3 4 > 4 | 
= _ Special W's}! 1 2s ©9 4 me 5 : oe 
a! ' ae (Level of Support)’ . : es 
een Oo ae aS a : = 
:,,;: STUDENT" PREFERRED LEARNING STYLE: -* “ee | | 
oT ae . s : : 5 : ae — , . 2 P : ay ae : 
“ Visual . Auditory : - Mands-on * ee 
’ : : . e fs ay . , . * \ ry 
io? PHYSICAL HANDICAPS: ° , = | @ , 
igs ae 1 ob . Ke ee 
. ‘Impairéd movement, —~ ‘  Jmpaired coordination 
“LEARNING DIFFICULTIES: — a a. _ «= - 
o “ £ ‘ ‘ . = . 
, . { . ’ 7 . i 5d ‘i aa F 
‘ Reagling ees a _ Slow learner t 
: 2 f : r a 
i. ‘Heating e ee _ Following directions 
= hs ae ; . . 4 | 
Understanding concepts fs e > oy 8 ~~ o 
- ra ’ . 
’ . . : ‘ ie ¢ : ’ t 
: bd ’ & 
BEHAVIOR: : 
if . ” ¢ ° , = ,r. 
: e ~~ , ° z . , h > 
ty . . a ; AM wn 7 % { { 6: 
’ " VOCATIONAL INTERESTS OR EXPERIENCES: ‘ a 7 . 
7, | . 7 ity , roy - . : ie : 
i P p . £5 5 = & ¢ _* 7 ; ta 
* ’ r ke : 
‘ 
4 
an i 
a. ihe” ’ ; ‘ 
See - re ts, . 
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FP x. ag 7 | Ne 
PON. seis, ¢ onthe “aeudeut boat vocational edudtion. - “Or encourage \.* 
ro the vocational, teacher to invite the student and the special 
- OU 5 3 education teacher. to visit the vocational. classroom or lab. : 
oe a - This seems like such a simple: thing and yet many schools == +" =, 
La “= credit (hig advance work with. the ‘success of their placements. \ 
i a id ~ = i. a : 
WHAT SHOULD THE TEACHER FIND OUT FROM THE STUDENT? ae 
oe 7] | | 
. © | How does the student behave socially? ' 
' @ . Does thé student try to dnswer questions? 
e Do you. think the student will be able to “adjust to 
‘nonhandicapped peers, especially ‘the students back 
“\ in the classroew?,’ ; 
-" ’ _ @ What are your general im ressions of the ‘atudant? : 
_* " @ | How interested is the” btudent in.what you have to offer? 
e  .What experiences has fhe student had in the past which. 
; could relate to training or employment? Lo. 
¢ ie (2 * Cd yy a 
WHAT ASSESSMENT SHOULD MY TEACHER AND. I DO AFTER THE eg IS is TTEN IN| 
‘PREPARATION FOR THE NEXT ONE? | ’. 3 
’ : : : “ 
e 37% & ras 7 ok 


; "You will do the same as before the “LEP Bue er different . ™ 
ee, . emphasis. Now the student, is in: your program and.in the tegcher's. 
class. You will. both havé.a Jot more opportunity to talk to. the. 
student and to observe the sthdent's ‘reaction to the program., 
v - Remember that you ‘will be attending” another IEP writing* séssicn: y 
toward the end,of the year. jha ever, you can Find, (out during. the 
year will be used ” at that meeting. : es 


_ But if you really want the information’ to heuseful, be: ee ; 
; organized. You are probably aware of this, but if you just . = 
‘ 7 write down your observatfons you will be: ore be} teyable: And © 


_1f you' add the date,, it willbe even better.\ Don't, feel. you . 
‘have to use a form, don’t feel you have to Be Wefy | formal. Just | 
0 put the date and make a note. ; 
_ Then, when the counselor or ‘Alagnoatieda ieae. seeysneiseied 
evaluation for the next [EP you and yQur - fence will be equipped 
with experiences and examples that can be included on the student's 


‘ tecords. : 2. 
Ss Pe a Ree eg & _ 
. * ; oa . “Gi iY 
; : : “if }. 


WHAT DO t“BO-WHEN I THINK ADDITIONAL SERVICES ARE NE@ESSARY? —* i . & 
e ’ 4 . ‘ ‘ : 


¢ 04 


. As agadministratot, you will probably have received a 
eof, request fro the student's teacher. Your first step is to go 
to the special education personnel and request it. They will 
ugually do all they can to ‘support you. UE they will not 


; . e ee it, however you | can any to secure it yourself through 
\ ° F . : 
ERIC ‘42 a : J 
at ! = w a t 2 < : 
—— + 110 d ’ 


REFERRALS, AND ASSESSMENT . , 


’ < a. 


» support agencies (rehabilitatyon commission, advocacy ~ 

organizations and so forth). “Or you could see your superior. 

. OF Fou could work through the parénts. They can request that | 

another IEP be written. As you see, you have several options. 
; When you and the“student's teacher firmly believe that 

without a certain support service, the student cannot proceed — 

" _  dn_ your program (in other"wprds, that the placement is 

inappropriate), do not hesitate to make this -known. The goal 

of P.L. 94-142 ‘8 to oe a free, Appropr fate public education. 
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@rilyn Kok What's true? 
a. — - A personal. : 
Which job? 
What's important? 
A . : Q 
F _ -, 
i / : ) 
: r < \ ( , 
CONCEPTS “ we 


t 


All handicapped students are entitled to a frée and appropriate 
education in the least restrictive environment. 
The assessment of a student can be either a formal or informal process. 
ae —_ F 
Assessment by observation can provide the teacher with much information 
(about i student. — 


® 
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PERFORMANCE ORJEGHIVES ‘ 
J 


The teacher will be able to determine what preconceryes mrconcene ne: 
exist. — . 


Pe sonnel will be able to identify important questions to ask handicapped 
*Neudente entering vocational programs. 


é 


Tescnces will demonstrate the walter ge identify Long-range joes 
ue for handicapped students. 


@ 
< 

? 

& 
as 
_ 


ERIC 


1A Fait Toxt Provided by ERIC 


ET eT a YR eer ferret cee SORE eee e We epee ae Se rey i, 


fe 


F i os 
se e : c 
of ‘ : : 
. 7a : 

a . 
e 3 * a 5 


Wa e i. ‘ : 7 5 a > 
; po a | INSERVICE ACTIVITIES 
‘ a . ¥ 3 
WHAT'S “TRUE? ee . | 
. ‘X ~ 
a - : ; : 
“ah ; zs ~ . ¢ 
Materials Needed: bist of statements = \. 
Pencils Oo ' 
Number ok Participants: Any number han 
Approximate Time Needed: - 15-20 minutes ic 
‘ . 4a 4 


Instructions: ue a * 


1. Use this activity with only vocational educators. 
For a person with any background in special ea 


7 


’ , . 8 


2. Put participants. into ‘small groups. Give each person 
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a 


the test is far too easy. ate 


a copy of the statements, and have them indicate whether | 


they believe the statements are true or: false. Allow 
5 minubes. 


ry 


3. Go through the form pie the group is! finished. 


the test, or if: the discussion is very slow, move o 
‘ to another activity. With the right group, the act 


4. If you think participants aré becoming impatient " 
will work yery well. —_ * eee 


vity 


(Questions 3, 6, 13, and 15 are true. All the rest are 
false.) : : a - | 


. * 4 
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fo WHAT'S TRUE? STATEMENTS = 


Retardation results from inborn inferiorities. 


Retardation is due to accideht’ at birth or in early childhood. 


AL retarted pers8on can usually be’ ce or helped £0. develop 
‘ and change. 


Retarded people are usually the a of inferior parents 
or grandparents. 


Retarded persons are a ‘phenomenon of civildzed socieites such 
as ours. 


Under. stress, retarded peopEg seack much as do normal persons. 
You can tell a person oe just by looking’. 
Retarded people are more. ihighly sexed than normal peopte: 


Retarded people have criminal tendencies. _ 


* Retarded’ people can take care of themselves. | 


The retarded cannot turn out work of consistent quality. 


The retarded cannot: read and follow directions. 


The retarded know they are different. 


~ 


. -The retarded do not respond to human, friendly treatment 


as do normal people. 

The retarded can tell whether a person is friend or foe. 

The retarded are placid by nature. 

The disabled child requires more paptenee: 

Disabled people like to’ be with their own kind. 

Disabled children are sick. 

Disabled people are gad. . 

Retarded students need more love than other students. 
Disabled students don't have much to look forward to in life. 
Retarded: adults’ are childlike. 
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REFERRAL AND ASSESSMENT. 
INSERVICE ACTIVITIES fos : 


“ t i ° 
. a : ‘ 


-« 
‘ 


A PERSONAL NOTE - a 


, 


| 


Materials Needed: As required by speaker 
Number of Participants: Any number © 


Approximate Time Needed: 15-20 migutes 
* 7 > 


Instructions: s ty 3 
4 : rt) z* ea a 
1. Before the workshop, arrange for.a teacher who has - 
been successful with a handicapped student in vocational 
education, to answer the questions below. Give the 


vAc speaker 15 minutes. 
2. Leave 5 minutes fox-any additional questions. 


\ 


arestias . Y . : 


« 1. What nae condition did your student have? 


y 


* 2. What was one problem yg experts tere ‘tn ceaenns the student? 


3. How did you solve it? 


4, When the: “student entered ygur class, how successful did you 
think the student would b 


5. How successful was the student? Why? é 
6. Was the student ever employed in your field? 
~ . 7. What is the student doing now? 


8. What new perspectives did this student leave you? 


. 6 


a“ 


j Rp BE RRAIS AND. ASsh ISSMENT. 


: INS rRRVICE ACTIVITIES 


WHICH. JOB? . 
ans 
Matertals Néedede Which job? form | 
- ts § Pencils Re e. 
a . : 
‘Number of Participants: Any number 


Approximate Time Needed: 20-30 minutes. j | age 


Instructions: 
ke Put the participants in smaller groups. Assign one 
t a _ of the students described below to each small group. 


_ 2. Based on these descriptions have participants go through. 

the form and mark whether they believe each job would be 
an appropriate long-range goal for the student. Have 
‘them ready to defend their decision. Give five minutes. 


; f 
3. Have them share their decisions with their small group. 
Give them ten minutes to come up with a group: list. © 


4. Lead - a discusaton oe the differences between’ eRe 
small groups’ VTists. 


x 


STUDENTS a 


‘Sam Thompson is a wildly retarded student. He is 19 years old. Sam has 
a short attention span and is Frequéntty‘inattentive. He is significantly 
‘below grade level in both reading and math. His motor skills are 
average for his age. — 


Tony Garza has an auditory learning disability and has difficulty following 
oral instructions. When receiving instructions Tony frequently - 
requests that information be yepeated. His math skills are good, 
but his reading skills are at about a third-grade level. 


Tracy Wilson, a 16- ~year-old wheelchair~bound paraplegic, is paralyzed 
from the waist down. She moves around easily dn her wheelchair 
.and has full use of her armg. Her reading and math skills are at 
grade level and her performance in ene building trades has been 
excellent. 

Lorne Simpson, an 18-year-old partially blind student, must depend on 
his sense of touch for “learning. He has some difficulty with eye- 
hand coordination and while his math is at grade level his reading is 
bélow grade level. 


. : a - - : 4 | Ly) 7 : ® 
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ad a a . : my : 
REFERRALS AND ASSESSMENT | 
INSERVICE ACTIVITIES. ~ 


4 


@, Peter Miller isa 19-year-old deaf a He does some lip reading 
and signing. Peter is unable to recognize speech sounds, even with 
a hearing aid, and his reading ‘and math ar¢ i two Bratee below 
his school-age peers. 


\ ie 


can es WHICH JOB? ” a 
tao 4 co ‘* APPROPRIATE 
8 * POSSIBLE LONG-RANGE GOALS APPROPRIATE or ais , . MODIFICATIONS 
‘Sales clerk 
General merchandising retailing 
Food stores 
-Apparel and accessories store 
Motor. vehicles and accessories 
_  ipsurance 9 
Clerical . ~~ * | ‘ a 
Bank teller | Me 2 a , — - 
Bookkeeper 4 . 2 .¢ 
Cashier © oo 
File\clerk - ; a . —— 
Libra} y attendant .or assistant 7 
-. Mail —— / 
By Proofreadér . | \ 
Receptionist - 
‘Secretary: —~ : rs 
Stenographer . . 
Typist ; 
Of fice machine operator a 
Automobile and accessories installer 
Cabinetmaker -\_ 
Carpet ‘installer ° 
Construction « 
, Brickmason or stonemason , °. 
Bulldozer operator 2 ’ 
' Cement and concrete Fintsher| 
Electrician's apprentice 
Floor toyer : z a 


ye 


Painter's SpREer tice , ‘ 
Painter sae 
Paperhanger aa 

Plasterer : 

Plumber a . . . . 
Plumber's assistant ° . 


Roofer ~ 
Tile setter 7 . 
‘Electric. power Lineinan — 


Mechanics and repair people ‘ ’ 


Air conditioning, heating, . \ 
refrigeration 7 
' Automobtle body : : D) j : ‘ 
Automobile mechanic . , | a 2 a 
Farm impl - : “ % 4 


Heavy equipment \mechanics . : ; “ 
Household appliance and 
" accessbry ingtallers and 
a thechanics ; 
Office machine . 2 nr. 2 
Radio and television a = 
Metal craftamen er . t 
Boilermaker « = / ce 
Job and die setter . Lo 


e- 
Machinist 
Sheetmetal worker 
Printing craftsmen 
Bookbinder 
Compositors and typesetters ; 
Phonoengraver and lithographer 
Pressman and plate printer 
Tailor ‘ . 
Upholsterer ! : 
. Clothing ‘ironer and presser 


Garage worker and gas station attendant 


* “Laundry and dry cleaning operator 
Meat cutter and butcher 
Welder and flame cutter 
Seamstress 
Bus driver. 
Carpenter's helper | 
Garbage collector 
Farm laborer " 
Food service worker 
“ Bartender 
Busboy. (or girl) 
Cook 
Dishwasher 
Food counter and fountain worker 
Waiter , 
Health service 
Dental assistant 
Nurse's aid, orderly, attendant 
Child,care worker => So 
Hairdresser. and cosmetologist 
_ Shampooer 
Barber 7 
Guard or watchman 
Baggage porter or bellhop 
Chambermaid 


Janitor 
Delivery person ‘ 
Taxicab driver 


APPROPRIATE 


ve 


a 


NoT . 
APPROPRIATE 


‘ APPROPRIATE 
WITH 
MODIFICATIONS 
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a re — ee | "REFERRALS 44ND ASSESSMENT 


INSERVICE ACTIVITIES 


WHAT'S -IMPORTANT? 


| : a 
Materials Needed: Art or news print 


' Paper/pencils 
Masking tape 


Number of Participants: Any number 


Abprosannee nee Needed: 45- or minutes 


eneericriona: 


1. Hand out one piece of paper to each participant. 
f. 


2. Ask them to individually and silently respond to the 
question below. Give them five minutes: 


3. Then ask for one suggestion from each group member. 
“List these on the art. or news print. 


4, Discuss as time allows. You will be given 10 minutes. 


6. Give your news drint to the workshop leader to tape up 
. and be ready o discuss. your most important suggest ion. 


QUESTION 


What would you ask a handicapped student who wants to enter your — 
vocational program? List several suggestions. Be “as specific 
as you Want, but-mark which vocational area or which handicapping 
conditions the questions would apply to. 


5. . Choose the two sie important suggestions and mark them. 


PLS 


. 
’ 


Marilyn Kok —_ Organizations which can 
: assist with assessment 
i a ee Helpful , materials 


* 


ay 


WHERE MIGHT I FIND ADDITIONAL INFORMATION ON THE VOCATIONAL ASSESSMENT OF 
HANDICAPPED STUDENTS? - . 

@ Rehabilitation Commission: These agencies are old hands at 
assessment. In addition to information, guidante, and further 
resources, Lf your student is eligible to receive- gervices, 
rehabilitation agencies. may even peetors the entire 
{BSRERSRENK ; 

x 

e Mental Health/Mental Retardation: These agencies may be able 
to provide counseling and other Supper’ venyacee SaLeerne to 
career decisions. | 


_@ Employment agencies: State ‘employment commissions have a | 
valuable backlog of experience in finding jobs for handicapped 


: _ ' ‘elients. You could apply this experience to vocational 
_ assessment. (See the list in the Resources ror Chapter 9, 
» Employment) . 


® Advocacy groups: Many of these groups ‘have put a lot of work 
2 . into the assessment. of handicapped individuals. Furthermore, 
they Gan offer suggestions as to what jobs have been available 
in the past. (See Chapter 4, Handicapping Conditions). 


Sod oe att es ote) eee Act Bees ole te a el ee a be el ae eh al ee eel i og tl a es a a es eS ee 
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REFERRAGS AND | AssEssusiit 
RESOURCES | a seas eT 


WHAT BOOKS COULD YOU. SUGGEST?” = * - ‘e , 
‘ Probably the most extensive work done in this field is 
_*  Yeported in this handbook: - ; ‘ 


7 Albright ,*Len, John fabac, and Rupert Evans. A System for the 
Tdentil teation, Assessment, and Evaluation of the Special 
..° Needs Learner in Vocational Education. Urbana-Champa gnt +, 
Bureau of Educational Research, University of Illinois,, 


1978, 


/ 


IT also highly recommend ‘3 a ae 
7 ’ s 


Donna Williams, Handicapped Anatetante, 6200 N. Central 
Expressway, Suite 306, Dallas, Téxas 75206, (214) 
363-4554. % ‘ 


” 
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: The vocational dounselor-- 
ig iz a posgible key tb success. . , . 


: \ Support personnel in special - 
= . ; education , 
(* . ‘ . - 7? | . . 
x _ | 
— ee 4 ’ . a cs 


, 3 a ee: dot 


- Ags-an administrator, you may have one often-over looked 
vesource, your vocational counselor. While there are-state 
guidelines concerning the dutfes of the vocational counselor, 
I have’ found’ that; in reality, their duties vary greatly from 
district-to district. ' 

Your ‘vocational counselor’ ‘could. be a key in the success of ' 
you mainstreaming. BrOEtan 7“ ' , 


‘4 > 


° The basic satanies ‘dradvius program usually includes a 


‘some course work 4n special education. 


o "The vocational counnalloy already hae : a ‘ares degree 
of poner tary tO people and their problems or «they 
. hs wouldn ' t have ‘chosen guidance « as a career field. 


‘o “ 


© The vocational ‘counselore muat ‘have demonstrated 
‘ ‘work~experience outside the field df education for 
_..' > vertification and- ‘probably fave ‘some idea of- what it's» 
o like "out elgte: i ip ¢ . ‘ by 
é / . : ‘ 
e _ Becauge of job structure, e vocational counselor can ~ 


be mobile between cathpuses ahd departments and thus ~*~ ..: 


able to carry ‘out many coordinating efforts, , 
s , ‘ 
o The voeatioua: € :ounselot ‘can be available. to partictpate 
a at ARD and LEP ‘it et ings. 


w 


cS 


‘ The: voeational counselor’ can bp given time and 


ae . ¢ Opportunity to visit programé in other districts 
. : and with other agencies and ous be able to ea 
® as a resource person to your vocational teachers. 
e The vocational counsélor can assess testing programs 
° ~ more uniquely sufted to special neces gtudents. ae 
' . e . 
e The vocational counselor can interact with students 


‘sessions. . 


| 
® 


, WHO ARE THE: SPECIAL EDUCATION PERSONNEL AVAILABLE FOR ASSISTANCE 10. i VOCATIONAL - 


" COUNSELOR AND _WHAT* ARE THEIR ROLES? 


oF 
a 


a 


al 2 


go 


C 


ae staff in individuat ar small group counseling 


a 


o 


The Diréctor of spatial. Edueation is the administrator for 


ft 


special education. 


The« director has the most. complete ... 
information on resources available in your school ‘district. . 


_ The Teacher Supegvisor of poeta Education works ‘regularly 
with all personnel in special education. The teacher 
, : -supervisor can greatly facilitate iat ching students 


rh’ Diagnostician has training for student assessment and 


with appropriate sup on ges enone: 


4 
¢ 


\ , diagnosis. ‘he diagnostician Can administer appropriate 
' tests or, recommend resources for assessment outside the 


school where they are deemed necessary, 


, the Special Education Counselor has: had specialized ‘(palatine 
in guidance) for apectal education students’. 


The Resource Room Teacher is ‘trained to teach handicapped 


children.’ This pérson works most closely with these 
children on a daily basis, 


The ‘Vocational Adjustrent eotiee (VAC) Gone ee 


e handicapped students who are working part; -~time in the 
community. The ‘VAC places handicapped students on 


job. 


The Homebound Teacher 


iome ) haa eh 
“Who cannot attend school’. 


the job and stays abreast of their prdvress on the 


eo ‘4 ty 


responsibility: of teaching students 

These students may be out of 
school temporarily or physically unable to ever attend 
school,’ 


y oN: 


VOCATIONAL GUIDANCE 
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Cy Me \ VOCATIONAL ‘GUIDANCE 
; bik {GUIDANCE 
. fe ' f- 7 4 -K ’ , \ ‘ 4 . 
WILL. MY DISTRIC1| HAV \LL. THESE SUPPORT SPECIAL EDUCATION PERSONNEL? 


on : Z 
Not necessarily. Your digtrict will, however, have some 
of these or your school may be a member of a special education 
co-op ° 


i 
e 


IS A.SPECIAL EDUCATION CO-OP>THE SAME AS A os IN VOCATIONAL EDUCATION? 


. es . > 


No--not at all, _A special education co-op is a co-operative 
effort between 2 or fs A ile sea igael to provide more 
complete special educat resources, These co-operative - 
school districts share personnel and expenses. , 

t) : . 


\ 


a 


Inservice Activities 
Aw | 


Lingy Wright ¢ 7 Body talk 
_ Decisions, decisions... 
. Opinionnaire 
) ~ _. What's your opinion? =‘ ° 4 


\ . ' Handicapped speaker 
j How does’ it feel? 


qCONCEPTS | : 


t 


Handicapped studentg have special vocational guidance needs. 


Vocational) Counselote fhust understand and vatos individual differences. 


. o, 


A counselor must have a positive attitude toward the handicapped before 
‘they can Suara work with them, % 


+ 


. PERFORMANCE OBJECTIVES - | | - 4 \ 


a 


Vocational Counselors will be able to assist students waeh the decision 
making procesg, 

Vocational Counselors will be. apie to meet the individdal eds of 

. She e handicapped student. 
AN 
“Vocational Counselors will be able to demonstrate a positive attitude 

a toward the handicapped by BhONEne a empathic understanding of 
‘ problems. * 
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. BODY TALK (ATTENDING BEHAVIOR) = = 
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Materials Needed: None 


VOCATIONAL GUIDANCE 
INSERVICE ACTIVITIES 


si a yf 


‘Number of Participants: 525 


Approximate Time Néeded: 20 minutes 
Instructions: 


1. Ask for 2 male and 2 female volunteers for role playing 
situation. Ask them to leave the room. 


2. Instruct group to watch for attending behavior. Males 
usually tend to be less "touchers" than females, will 
tend to stand farther apart, etc. 


3. Instruct the volunteers-outside that they will be 
greeting each other, (the 2 males first, then the 

2 females) that they are long-time friends and are 

seeing each other again for the first time in several 

years. They are to carry on conversation for about 

2~3 minutes but are not to know what the group will — 

be watching for. 


4, One male then enters, the other then knocks on the door 
and the role playing proceeds for 2-3 minutes. The same. 
happens with the female volunteers before there is any ) 
discussion. 


5. A discussion foilows and observers note and, discuss * 


the differences betvenn: tthe way the males’ and. females 
interacted. 


& 
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JA Funrtoxt Provided by ERIC 


| | : 
| aa ee | VOCATIONAL GUIDANC 
INSERVICE ACTIVITIES 


DECISIONS, DECISIONS. . . 


- - we 
Materials Needed: Transparency b 
Problem Sheets 
Number of Participants: 10-100 . : ~“ 


Approximate Time Needed: 30 minutes 


Instructions: . aa re a 
4 | . 
1. Presentér shows decision-making transparency to group 
and discussed and clarifies each step. 
2. The problem sheet ig then passed out. to the . 
participants and they are to solve the probliem. 


, eo 3. Volunteers are then asked te share with the group 
, their solutions to the problem, difficulties 
encountered in meeting the problem, etc. 


é a \ 
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DECISION MAKING PROCESS 3 

: : ¢ 
a 


STEP 1: DEFINE THE PROBLEM, 


a 


» STEP 2: IDENTIFY YOUR GOAL. 


STEP 3: CONSIDER ALTERNATIVES, 


re | 
STEP 4: ANALYZE THE CONSEQUENCES OF EACH 
‘ ALTERNATIVE, ' 
co | 
STEP.5: “SELECT THE BEST ALTERNATIVE. 
( = 
‘ 
< 
£43 
. 129 


i Problem Situation: 


As of the end of this school year, it will no longer be possible 
for yo to continue working in the field of education. You need . 
peli and must now make a decision as to what job you can / 
step into immediately or for whgth you can retrain. - " 


/ ¥ 
; 


Step tr: Define the problem. (What specifically is the real problem?) * 
| : f: | = 4 


Step 2: Hoa your goal. (Consider your assets, intere@ts, and. 
values : 


& 


Step 3: Consider all alternatives. (Think as freely as you can; 
- .consider any possjbility or dream. ) 


fs 
K 


wee 


Step 4: Analyze the consequences of each alternative. (Consider MI 
both the good and bad consequences. ) 


, «A® 


Step 5: Select the best alternative. — a a + 


. x 
OPINIONNAIRE 


wr 


Instructions: 


‘Im, 


gh ed ; : : 
A VOCRTIONAL GUIDANCE a 
INSERVICE ACTIVITIES ‘ 


4) 


Materials Needed: Semantic pixterenticl Forme 
‘ Pencils. “ oo. a 
Number of Participants: Minimum 15, Maximum 75 ~ & 
Approximate Time Needed: 20 minutes eee 
Divide group into three smaller groups. — , 


5. The sveeenter writes on the board the descriptive words 


‘2, Give each person in each group-a semantic differential: 


form. One group will be given "Handicapped Student," 
one group “Average SEUGEnEs “a one group "Ideal Student. i‘ 


3. Instruct 7 en to mark on the foxin how they 


honestly feel about that student. (Groups are not 
to ‘know they each have a different student.) . 


4. Each group is to'decide on five words from their lists 


that best describes their student. Ae 


from each group and Jabels the words by the type of 
students being descr bed. 


The presenter instigates a discussion and comparison 
of the likenesses and differences perceived between 


each of the three students. 
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‘+ (DEAL STUDENT gt 
ATTRACTIVE = Na RACTIVES 
. Goop ot et OB 
.  * OLEAN Se DIRTY 
J kw 8 CRUEL | 
"Peasant \C** OO a UNPLEASANT 
HONEST | eee eee DISHONEST — 
EXCITABLE a CC 
HEALTHY a ee ee — UNHEALTHY © 
Happy een eee ar “Sap * 
re INTERESTING tee, pig olen Bae: BORING 
| STABLE eee UNSTABLE 
_ COOPERATIVE oe eee UNCOOPERATIVE 
MORAL DT tora ; 
DANGEROUS ae ~*~ SAFE 
PASSIVE Ss ACTIVE 
| Polite ee ~ Rupe 
° SELF-CONTROLLED $= UN INHIBITED 
INTELLIGENT =— STUPID: 
WEAK | wee.  —-OPHONG 
HostILe ees FRIENDLY 
Witty eee ee HuMORLESS 
SOCIABLE a ee “UNSOC TABLE” 
_ RELIABLE oe CUNRELIABLES 
SUCCESSFUL | eC UNsuccessFuL | 
: . 
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ATTRACTIVE 
Goon | 
CLEAN 
KIND 
PLEASANT © 
Honest | 
EXCITABLE 
HEALTHY 
HAPPY | 
_ INTERESTING 
STABLE 
COOPERATIVE * 
MoRAL > 
DANGEROUS 
PASSIVE “ 
PoLITe 
SeLF-CONTROLLED 
INTELLIGENT - 
WEAK 
HosTILe 
WITTY 


* 
SOCIABLE . 
| RELIABLE 
. SUCCESSFUL. 


"AVERAGE STUDENT ~ 


t 


erncmee ommend ere : 
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- UNATTRACTIVE. 


_ UNPLEASANT, 


BoRING 
~ UNSTABLE. 
_ UNCOOPERATIVE . 


“SAFE . 


——UNSOCTABLE 


. UNSUCCESSFUL 


BAD 
DIRTY 
CRUEL ° 


DISHONEST 
CALM 
UNHEALTHY. 
SAD - 


IMMORAL 


AcTIVE 

RUDE 

UN INHIBITED 
STUPID _ 
STRONG 
FRIENDLY 
HUMORLESS 
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UNRELTABLE 


HANDICAPPED STUDENT. °° 

ATTRACTIVE | 0 UNATTRACTIVE 
Goop = = oo - Bap — 
CLEAN a es. DIRTY 

KIND | es es es CRUEL 

. PLEASANT a Se a ees ces UNPLEASANT 
ONES eer DISHONEST 

_ EXcITABLe ee eeRT Ee Pr ee CALM. 
HEALTHY see ag UNHEALTHY ° 
Happy - a ae ~ Sap | 
INTERESTING ee a BorING x, 
STABWE ee ee eee | UNSTABLE 
COOPERATIVE ee eee _ UNCOOPERATIVE 
MORAL _ a ee IMMORAL 
DANGEROUS —_ 
PASSIVE 
PoLITE 

| SeLF-CONTROLLED 

INTELLIGENT 

PP We a ee STRONG 

HostILE FRIENDLY 
Witty ee HuMORLESS 
SOCIABLE ~~ een Be ae _ -UNSOCTABLE 
RELIABLE ee UNRELIABLE 

_ SUCCESSFUL ge ee ee - UNSUCCESSFUL 


er 


” 


ey VOCATIONAL GUIDANCE -: — 
. INSERVICE ACTIVITIES — 


a 


J 
‘ok 
. 


wee, 


»? 


WHAT'S YOUR OPINION?” - we F 


. Materials Needed: Number Sheets : 
ie of List of Statements - 5 


Number of Participants: 25-100? 


Al 


_ Approximate Time Needed: 15-20 minutes a oe oe 
‘ ‘Instructions: 


1.: Presenter ‘explains to the group thap they will 
_ "literally" take. a stand on mainstreaming the 
handicapped. ven - 3 , 


2. The number sheets are spread from one end of the 
- "room to the other. A +2’ is if you strongly agree 
_ with the statement, a -2 is if you strongly disagree 
‘with the statement. 


3: The presenter reads a statement from ‘the list and 
participants are to stan@ on the number that best 
describes their feelings about that statment. 


4. The presenter. then asks someone at each end .of .the 
continuum to defend their position. A short discussion - 
of that stand may follow. The presenter should stay 


neutral. 
7 5. Each statement is read and*acted upon until all ¥. 
statements (or participants) are exhausted. 
ny is oe 
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LIst OF STATEMENTS 


% 


l. Haha Leapped atin belong in Special Education programs. - * + 


2. An easler curriculum must be provided for the special need student. 
y 


oe Be Nainstreaming means all hand{eapped students will be put in regular classes. 


4. Special education personnel do not understand, and have no desire to 
understand vocational eee A 


5. Vocational teachers do not want special education students’ in their classes, 


6. Vocational teachets are not trained’to work witht handicapped students. | ° 
S ‘ v. 


_/. Regular students will haeeaws the handicapped student. 


8. A "free atd appropriate" education nplies, that even the gavedely and . 
profoundly retarded must be admitted ey, public schools. 


oe o5 Boner iabed children present a’ sakety nawavd to others in vocational .classes.. 


: 10. iewdicapnes etucenks can't really Banerat from vocational prannrng a 


“LL. Special education students cannot compete in youth jeiderehip sontertae) 


12. Vocational courses are already overcrowded with students as it is withoutt 
adding handicapped students .( ‘ . . 


13. The vocational teacher will have _to spend too much time with the handicapped 
student, 
‘La. Speclal education students are only placed’ into yocational’ classes to 0 me the 
& 


Whims of the counselor. 
o 


e ' r 
A waadicasped student. re a regular vocational Program will "slow down" 
the other students. if %, 
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VOCATIONAL GUIDANCE 

: _ INSERVICE ACTIVITIES * 

X ; ; 
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HANDICAPPED. SPEAKER 


Materials Needed: None, unless requested by speaker. 


Number of Participants: Any number. ; 
Approximate Time Needed: - 30-45 minutes 
Instructions: . 
; ow ) 
Al. A handicapped person is featured | as a guest speaker 
oa yo ; to relate experiences, problems, barriers, . and 
. > successes’ encountered. 


2. If scheduled to, speak just before a break, participants 


7 ‘724 - can be invited to visit with the speaker and ask- 
questions.. a 
4“ & . " . 
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VOCATIONAL GUIDANCE. , 
\ se ; ‘INSERVICE ACTIVITIES | 


3 : . : a , d oe 
' -HOW DOES IT FEEL? <« © 7 


- 


Materials Needed: Situation Sheets ‘ oe 
; _ Pencils/paper 7 a F, 


Number of pareisipantas’ 10-50 
Approximate Time Needed:” 15-20 minutes 
Instructions: | % 
1. Break large groups into groups of 5-8 people. 
2. Give ean person a aveaet on sheet and have etek 
I : person write down how they would respond, to that 


seudent:. Allow ye ee AQ Le ea for responses. 


3s Discuss within the’ groups the peaponbes, wtiy they 


: responded as they did, how they might have responded 
differently, what they thought that student was 
feeling, etc. - 4 : 
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“Everybody is always making fun of the way T walk. 


“SITUATION SHEET 


- 


C. | 
"I hate school,I've had it with this dumb place. . ." 
: 
"I'm not egny at home, my mom and dad are always fighting. and 


they don't want me around. . ." _ ‘ 


j ems 
I cah't help - 


it, I had polio as a kid. I don't have any friends. 


"That Mr. Conners! ic eubapeassed’ ne in chasa again today. 
I just can't read out loud and he's always calling on me. He's 
a real’ turkey!" ae os , : 


~~ 


"That blind kid--she's got it made! The teachers don't make 
her do anything, but they make everybody else work like seEREYy 
It just isn’ t fairl’, 
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Nan Crowell 


WHAT ARE SOME ADDITIONAL RESOBRCES PVATEABLE TO THE VOCATIONAL Sandon 
FOR ASSISTING HANDICAPPED STUDENTS? 


ne ‘ . : 
o- : i“ 
on : z 
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" Resources available to the . 
vocational counselor. . .. 
National associations. ° 
z - Resources for the 
counselor's library 


4 4 


~ 


Employers: ii ‘the commmnatyn may be villang to » provide job 
try-out eppoeeuni tile sau ina student’ s vocational training. * 


The department of rehabilitation ma’y be able to provide ‘the 
student assistance in pretraining assessment, vocational 
counseling and placement.’ | a | : 

Private agencies such, a6 Goodwill oe heen offer 
vocational services similar to those provided by the department 
of rehabilitation, Such agencies can provide a vital link 


‘between, school and employment, and. contact with them greatly — 7 


\, 


enhances a student's vocational fiaeure.’ 


© 


. Community service Biaanienbions such as Kiwanis’ or Lions Club 


wifich raise funda for equipment purchases or for special ; « aa 


PASE AACS CH: 


if 


©. The: locat library which will have listings of additional resources. - 


a: . a VOCATIONAL GUIDANCE 


RESOURCES 


® Associations. formed to support specific handicaps such as: a 
Me, . j we: es 
The National; Association for Retarded Citizens (local chapter) 
The state agency for speech and hearing - 
-The state agency for the blind — 


- @ National associations such as: 


The Council for Excupeioust Children 
1920 Association Drive 
Reston, VA 22091 


NAVESNP 
American Vocational Association 
2020 N. 14th’St. a ee - 
Arlington, VA 22201 # ee ; ae 
| President's Committee on Emp loyment of the Handicapped 
| 1111 20th St. NW | 
. Washington, D. C. » 20210 


Bureau of Education forthe Handicapped 
U. S. Office of Education \ : 

400 Maryland Avenue SW - ; . ; ” 
Washington, D. C. 20202 | — 
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WHAT ARE SOMB RESOURCES THAT couLD BE ADDED | TO’ THE VOCATIONAL COUNSELOR'S 
LIBRARY? 


Appleby, J. A. Training Programs and Placement nee Vocational 
Training and1acement of the Severely Handicapped. Salt Lake City: -@ 
Olympus Publishing ‘Company, 1978. 

This handbook presents 152 summary descriptions of vocational 

training programs and placement services for severely handi- 

capped individuals in the U. S. Its purpose is to acquaint 

\ ‘ - professionals with a resource directory of national scope. 
* .Summary information on each program includes program description, 
_ size, clients served, certification and/or -licensing, etaff, 
facilities, assessment, and cost. 


Bowe, Frank. Handicepping Aner ea: Barriers to Disabled’ People. 
New York: Harper and Rowg 1978 


"America handicaps disabled people. And because that is 
true, we are handicapping America itself." 
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RESOURCES. 


So begins Dr. Frank Bowe's unusu ew book which talks 
‘heir ability to be productive [od 


about attitudes toward disabled people Ce handicap” 


L lmost 36 million Americans have physical, mental and ‘emotional 
lisabilities--one out of six of ‘us. Yet, for two centuries, 


we have désigned a nation for the average, able-bodied majority, - 


and so today millions of ._people cannot enter many of. our 
buildings, ride our subways and buses, enjoy educational and 
recreational programs or use our communicdtions systems. 


Drawing upon extensive evidence and his three decades of 
personal and professional experience with disabil@y, Dr. Bowe 
writes this book for all of us. Only when we.have seen the 
- problems can .we see the solutions. Only then can -we begin to 
build a pervert hee America. 
Brolin, Donn RE. (ed. ) Life Centered Career Education: A 
Competency Based Approach. Reston, Virffmia: The eeune sy aee 
Exeeptional re 1978. _ 7 
This curriculu Gas vebiediaall in the field of special Saccatien 
based on the b¢lief that handicapped individuals can function 
a a a appropriate learning experiences. 


The project was field téated among participants in six 
' school districts. The, refined product was then evaluated — 
by five national special education experts. An interesting 
group of unplanned side effects developed. Thesé\were: 
"an increase ‘in mainstreaming 
improvement in individualized instruction for all students 
broadened curriculum for regular students 
improvéd relationships with .community agencies 
a common focus for team efforts 


While this curriculum was ¢ originally developed for use with 
mildly retarded. secondary students, the 22 specific. Learner, 
competencies dre quite appropriate for all students. Learner 
objectives, activity description, suggested adult roles 
competency assessment rating scale and’a resource guide + 
cembine to make this a fairly complete career education 


curriculum for special needs: and other students. 
; r7 


Clelland, Richard. Civil Rights for the Handicapped. Arlington, 


Virginia:’ American Association of School Administrators, 1978. 


'}.. VOCATIONAL GUIDANCE 
. . - as RESOURCES 


o 


- The goals of this nsadbace aces (a) to make the reader 
more. aware. of the various dimensions of administrative . 
-decision-making necessary for successful planning, and. 
(b) to provide the reader with suggested program planning, 
conduct ing and analyzing activities to facilitate service 
delivery ef féctiveness and efficiency. ee 

; ) 
The author notes that this ‘handbook is. not iavended to he a. 
comprehensive planning document for Section 504 imp leménta--- 
tion, nor does it examine all the possible organizational 
structure and operation changes that may be necessary to. 
implement. Section 504. _ 

Issues ‘are succinctly addressed and easily assessed in this 

handbook written primarily for school administrators. ‘ 


Craig, D. P. Hip Pocket Guide to Plarining and Evaluation: 
trainer! s Handbook, Learning Concepts; 1978. 


This handbook: offers a training design, suggested procedures, 

. and a complete set ‘of materials for..conducting.a workshop or 

’ training program on planning and evaluation using the Hip’ \ 
‘Pocket Guide to Planning and Evaluation as a participant 
workbook or text. The training design incorporates a variety 
of ‘active learning: techniques for teaching a step-by-step 
process for defining a problem, «setting objectives, deciding 
among alternate strategies, preparing for implementation, 

~ and designing ‘and using evaluative information. The guide 
was developed as a basic preview to the pdanning procéss and 


the workbook’ format allows the reader to work through his/her | 


‘plan at each Step of the way.. 


i 
Dahl, Peter oe J. A., Lipe, Dewey, Mainstréaming Guidebook 


for Vocational Educators, Salt Lake Nea ones Publishing 
Company ," 1978. ; \ 


This book begins with the sentence, "A handicapped 
individual's capabilities are “much more impgxtant than 

that person's. limitations," which aptly se e stage 

for all that follows. The writers take a positive. approach 
to challenges such as developing positive staff and student 
attitudes, architectural barriers, assessment, curriculum . 
modification and job placement. Also included is a descrip- 
tion of the various. handicapping conditions ‘and a list of 
agencies and organizations serving the_ handicapped. The book 
takes a thoroughly upbeat tone emphasizing success’ and not 
failure, becduse success is the goal. It is well written 
and would be an excellent tesource book for anyone working 
with vocational education for the handicapped. 
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. RESOURCES 


Davis , S. and Ward, M. é4vocational. ducat ion of: Handicapped- 


. Students: A Guide for Policy Develot ment. Reston, Vir iniat- 


1979. 


The Council for: Exceptional Children, 1978. 


“* 

This cide is designed to assist state and. local | “éducational 
agencies and intermediate edecational yaits in developing 
administrative policies for the ‘vocational education of : 
handicapped students. It. contains general descriptions of 
policy areas and developmental guidelines - which present a. 
variety of information for the, policy makér. The guidelines 
review the apfPicable public’. laws, present issues related 

to the policy area, outline elements of good practice, - ‘and 

in some instances cite references where further informat ton 
can be obtained: The-guide is divided into the following \ 

nine sections: ‘Identification of. Students; Vocational " 
Assessment; Individualized Education Programs ; Program , \ 
Placement; Service Delivery; Planning and Administration; ‘ 
Facilities and’ Equipment; Personnel; and Fiscal Management ; ‘6 


Education Y. S..A. Educating the ‘Handicapped. Arlington, 


Virginiage, National School Public Relations Association, ne, 


Educating the handicapped is one of a series: of Education 
“U. S. A. Special Reports on current trends in school policies 
‘and programs., The purpose of the series is;to provide school 
ape at all levels ra the most up-to-date infor- 
emat ton on the issues of: today' s constantly changing education 
-'scené® This volume deals pragmatically with public ‘education . 


~~ Sfer the handicapped. After explaining the. laws, this publication 


. .. addresses gtep by step procedures on issues such as local 
Be leadership, developing individualized programs, mainstreaming 
braining teachers, working with parents, and architecture. 


Finch, Curtis R., Crunkiltof, John R. chrrsculum Development in 
Vocattonal Technical Education. Boston: Allyn and Bacon, Inc. 


This publication is written for teachers, curriculum 
coordinators ,@mdministrators, state education personnel; and 
private industry trainers interested. in developing vocational 


® and technical curricula. It offers’a number of helpful prin- 


ciples and strategies for curriculum planning, development , 
and implementat fon. \ - 
It covers all areas of vocational and technical education. 
Also, it offers numerous principles, strategies, detailed 
guidelfpes, and practical examples For systematically 

devi loping vocational. and technical curriculum. Included ' 
are &hree eurenctS of ay ae forma to use with 


‘ 


‘gtudents. | — “6 
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ee 


"RESOURCES 


Grosenick, Judith K., Reynolds, Maynard C., Teacher Education 


Renegotiating Roles for Mainstreaming. Minneapolis, Minnesota, 


The Undversity of Minnesota, The Council for Exceptional 


ry 
‘ 


Kelly, L. J. and Vergason, G. A. Dictionary 
and Rehabilitation. Denver: Love Publishi 


.Children and The Teacher Education Division of C. E. C., 1978. 


oP L. 94-142: rules out lanket judgments ky local school 


officials that specific types of handicapped: children shall 


be educated in special classes. This law can be, implemented 


only if fundamental changes in the preparation of our teachers 


are brought about. It was gut of this concern for the need 
for change in institutions of higher education that this 
volume evolved: ae : 


ao 
% 


The fotus of this volume is upon the changes that are needed 
in teacher-education programs to address the process of main- 


streaming handicapped children. . The papers represent a 


number of approaches to implementing this treconceptualization 
of teacher education. The authors, who are associated with 
_ Dean's Grants Projects, speak from different professional 


viewpoints, : all 


’ 1978. 


eas q : Roe 1 


.’ Anyone not e igively involved: in Pere education and 


rehabilitation is likely to be..confused by some of its unique 
. Jargon. Through this publication, the}authors hope to give 


more meaning to the language "of specia/l education and 
rehabilitation: They have attempted sto compose the defini- 


‘tions in the clearest, most practical manner possible; and 


key terms within the eee are cross~referenced by 
use of italics. —— 


National Associatipn of State Directors of Special’ Education. r 


Functions of the Placement Committee in Special Education: A 


~ federal and state requirements. The manual 


“™ Resource Manual. Washington, D.. C. NASDSE, 1976. 


This is a résource manual, designed for {wo major audiences: 
local school district personnel and state education agency 
personnel. Its objective 18 to Pie a guide for place- 
ment committees to follow in fulfilliké their résponsibili- 
tieg, especially in developing ind{vidualized education 
programs for handicapped children and g guide for those 
responsible fgr training placement committees ‘in meeting 

is divided into 


four major sub-sections: (1) an overview of Public Law 
94-142 and an introduction to the functions of the place- 
ment committee; (2) a series of sections covering each 


¢ Special “Education 


a a 2 | . vocasroNaL GUIDANCE 


_ 3 ve ae : | = “RESOURCES. ae ; 
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‘committee function; (3) an activities checklist to. be used to 

guide the committee through all resoarces such as sample state“ 

guidelines forms, dife process procedures and suggestions for 
a “Individual Tuplementatton Plan forms. . 


v 


Weiner, B. B. (ed Periscope:  Yiew bf th dividualized 
Educatjon progr Reston, Yarginia: /The/ Council for ‘Exceptional 
Children, 1978. 7 - ; 
ee a We 
‘The. papers i" this volume were eZabeexacl d cee eee 
pool of 115 8chédiled; conference sessions. They ore ccyertigs a 
- with matters ranging from social and phi sophical-p SNe 
. «to local schoal district and building practices: They are’ “WV  ®, 
% representative of the prevading themes of the Topical Conference ° 
on ‘Individualized Education Program ‘Planning? «professional v t 
preparation, the participatory process working with parents, 
.. accommodation for particular needs populations and environments, o 
” and manageable administration. “a ‘ 


Individualized ts 
- Education Program 
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Kenne G. Turner _ Who writes it. . . .Vocational 
wo ’ so"... educator's role... . °°. 
3 uy Responsibilities. . . .Timing 
fey at. What's included. ee ee 
par NY ', , Accountability , 
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As an ddmintetratar, 'you are well aware that ie bagi. ‘ 
task is to m nage data, people, and curricular programs. To be 
an effective ihanager you must use management tools. The usage 
of management ‘tools assures*a better linkage between your 
responsibilities and the needs of students. There are many 
Management tools. avadlable to assist you. ..These tools help you 
to plan, organize, andigontrol the programs you administer. 

If you accept this thesis, then it should be easy for you > 
to accept the premise. that. an ipdividualized educational program 
(IEP) is a management «tool. Puoper use of an IEP will enable you 

‘to plan, organize, and ‘control to meet. the educatipnal needs 
of handicapped students. Placement of handicapped students in 
:vocat ional ceo developing an IEP can weaken 


” 


your ability to “ih the needs of students, Therefore, a student 
should ‘not be phaced.in a vocational program until an LEP 
committee -has inferpreted the student's needs and identified 
appropriate program goals.gnd Se aa \ 

Since management and ‘devel ment of. an IEP is a ream process, 
ne this chapter I will answer ‘questions related to the "who, 


"what," "where," "when," “arid "how" of TEP development. I ee 
Sone with a br4ef discussion of the due process procedure. 


. 
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WHO SHOULD BE ON THE IEP COMMITTEE? 


ae 


10 a @ 5 " , tio 
ti o 
Many administrators have begun to rely more frequently on 


committees to provide decision making data and develop curricular, 
programs. The siiccessful use of committees depends on factors 

I will be discussing in this chapter. # , 
The writergof P.L. 94-142 were well aware that: no one person’ 

; _* “48, likely to know and understand all the special needs of a given ~ 
; handicapped student. ‘It ig also not likely that any one ‘person ‘ 

4 . would know what services would best fulfill the handicapped : 
. student's needs. Therefore, it is important that individuals : 
who” can provide information on. handicapped students be included 

y on the IEP “committee. Successful placement of - handicapped 


see students has been shown to be directly related to the number . 
ee ; of knowledgeable people on the TEP ‘committee.. 
aa To assist in identifying a minimum number of IEP committee j 
¥ : members, P.L. 94- -142 legislated that the committee should include: - 
. : ns 
e <A special education superyisor : . . 
: 7 + @ The student's. teacher f "oe 
7 ; . ‘The student's parent, gpardeale or designe res parental 
. : , representative . : a 
, ‘8 : e fhe student, if appropriate # 
A 
, It is important ‘to remember that the exact wabeE of members 
* on an IEP committee will vary depending an that student being 
considered. The following committee membership is given as an + 
. example when considering IEP development and placement in a 
ate”: vocational program. ‘ : 
@ Vocation iS idninidenator or vocational! supervisor 7 ] 
Ae ® soins ation supervisor a 
®:, Vocational saree who will instruct the hahdicapped 
; student 
; “@ Special education teacher . 
. @ Vocational counselor ot ’ 
oh @ Parent of the student being considered , . . : 
e The student,\if appropriate a. ) 
7 A ‘ e Bofesstonal diagnostic person who’ can provide 
i assessment ata and assist in making interpretations 
; of tests. : a 
4 oy | 
e : #. 


‘ WHAT CAN I DQ_TO"ASSIST LEP COMMITTEE MEMBERS? 
F po eaie: } > ) 
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Whether you might be an administrator serving on an IEP 
committee or not, there’are certain things’ you can do to assist 
committee members in meeting committee responsibilities. By: 

4 * . providing the following assigtance you wild help the committee 
be a more effective fy cteetnrnany group and avoid common 


a gy 
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barriers §O team functioning. 
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“4 ar : : " _ a a . 
Provide information on the purpose and function of yi 


the IEP committee - og : a 


This ‘is helpful in avoiding morale and participation 
problems. Members are eager to participate and become 
more involved if the purpose of the committee has been 
. properly communicated. 


Y a i, 
My 


Provide Taieveseion on the roles and” resfonsibilities 


. of committee members. 


This, again, is very important +in avoiding morale and 
participation problems. It will assist in giving the - 
committee the, authority to make the necessary. 
recommendations for a given case. Role and reshonsibility 
information will also help to Peduee taberpersonat i oe 
conflicts between members. ‘ 0 ie 


Provide .assessment process. ; ; Se 


o 


Incomplete or ineffective data on the student can make 
IEP development and student placement very difftcult. 
A system for proper assessment of students can help 
assure that appropriate decisiong are made in meeting 


.the needs of handicapped ‘students, \ 


Provide outside consultive assistance, } 


ry 


°. 


In some cases outside experts such as medical doctors 
should be used ‘as part of the assessment process and 4. 
as a member of the TEP ‘committee. 


Provide standardized forms and procedures. 


The assessment of data and development of IEP's can be 
more efficiently evaluated, developed, .and administered 
if standard forms and procedures are used.  ™ 


Provide support materials and prograin piscoment aitermarsves 


The LEP commit tegs cat better foi the least restrictive 


¢ 


. environment tf, pavigdons: for and information on support "As 


materials and pldcemgpt py hemes are provided. 


Provide for active parent involvement. 

mn ‘ . 
You must realizé’that for most parents their involvément | 
in educat fanal planning is new. As a new educational - 
team membe parents have special problems that must be 
dealt with to assure their participation. 


. i . s 
. “4 
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o 8. Provide for formal avenues of communication. Ss 
ae aeeaam, “eaten mn aaae en an a ene eee eee ee mentee nen ena 


A system for assuring that communication exists. “between 
committee members and program administrators can assist 
the process of meeting. the otapaens? neads of the 
handicapped. : , 
aa 


a 


ae 


WHAT ARE’ THE RESPONSIBILITIES OF. TEP COMMITTEE MEMBERS? 

ss > 4 : . . 

The/overall responsibility of the IEP fommittee 1s to work 

together as a team. Wo one person should dominate the proceeding. | 
N ; Thé interpretations. and planning should make use of the inter-— | nh 
; vw _ disciplinary nature of the committee, and only team recommendation 
rf ee “should be made,’ This Waadtnsure a a high probability that the | at 
; 3 ‘ oe resulting IEP will -be “mplemented. . It is the responsibility of 4 elie 
can . the committee to only. recommend approaches: materials, and wi? - 
a ok methods that are readily available to the teachers and reso 
. personel who will implement, the IEP. ; 

8 of te hos 


ae The IEP committee should at-all tines keep the 
students in mind. If the following, general funct Lora: a \" 
_the resulting recommendations and IEP should prowide for the 
F 2 vocetsonst needs of the handicapped sigs a { . ol. ; 
: , 


oie Review all available assosdabnt aa 


‘ 


mm . -If adequate data is.. ‘tot va atlabie; | ‘then it is the _ SS 
. oo of the comple to requeat additional. \ 
a = assessments. | Vi i yo = 
2. Ensure that program pla stacolon ig not based soley on, *. 7 
studénts' command of Bis sh, ye ' 
ge <e oe guistically d ef rent lgtudents najhave ty be‘ assessed 
7 Aa ae in the nanguage they commina « _ ; 
3. Ensure’ that program placément is' not based solely on 
es i Be tea Big to_economle and cultural diff grences « . 
e . wo 7 ‘s ; 1 a . © 
a "gr ~ 


A student, should not: te placed nt a eee education | 
roa program because of (a)‘a: dieterant fultural life-style, 
’ (b) lack of past, educatiénul opportunities, or (c) lack 
gf. achievement ‘Angp evious educat ional pubenteaces) © 


- 


bovernian ie the tudent is eligible for placenent in 

a vocational progyam. 
Pag 4 (‘S . “+ 

| |ALL jcommi ttee men{bers should be aware of the criteria 
for placements |. 0: . em, — ; 


as, ! / ‘ we 
: a a ee oS 
et ; : : ° . an i ; : 


~ 2 Le 8. Develop or modify,'the IEP ’ 
: e ‘ “ al - ao 
r ' Each member shot%d actively rticipate: in the development a 
= .of a realistic IEP that will-ekpand the vocational 
[ a education ey of the war w 

\ 


- 
. 


4 i} Serr oe nta . 
' . \\4 4 . ‘ a. . a . 

rr \\Where ponsible, ania ance! apoug be ‘ret Agnateanp ad. “ 

: — . «ee . “ Students.to. participate 4an| wogular vocational educat jan. | 


“s 


a! Sn a a. 

: : ; evi and: avaluaté : ithe tee annually. - : \ ee a 
The law says ‘that special education adsignmenta should be 
reviewed once-a year, but if necessary the committee 
should change or terminate the plan whenever‘ appropriate 
education is not a place, 


NS ‘e 
Provide a_ summary of ‘all deliberations, findings, and 
recommendations. wy, 


\ ‘ hy 
This ‘summary should be easily understood and contain the, 
signatures of all committee members. 


& 


ms 
Observe all procedural safegtards. 


Each member of the IEP committee should be aware of the 
procedural sdfeguards:as identified in Subpart E of the’ 

. Rules and Regulations for the Education of one Handicapped 

\ 7 Children Act - 

WHEN SHOULD AN LEP BE DEVELOPED? ° ~ .G : «7 - 
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Mie Once your agency has determined that a student is eligible — 

for placement in gpecial programs, an IEP should be developed.: , 

Tf the ,student i Apeere in a special program and a new placement 

is being made, a new IEP should be developed. An-IEP is a 4 

statement of the special education and related services that 

are to te provided a student. The development of “an IEP .should - 
take place at a meeting attended by the parent and the student's 
(teacher if they had not yet been part of your school's 

assessment and placement committee. Paretits must be notified 


that an IBP for their child i8 going to be developed and that. ‘fe 
they are te be-part of the dev ment teah. The meeting time * 
and plage cs ‘be sm agr upon by the parents and the 
‘ 4 . Bschool? ( 
“4 ‘Lf for ‘ko @ reason the parent cannot attend the meeting, you 


-"must (1) —e the parent of the options discussed by school. 
"personnel in developing the ‘1EPz (2) see that the parents receive 
: : oa copy of the LEP; (3)pake ac badible all’ records concerning the’ + 
Af 
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7 we, . * | - IEP 
a — TEP ‘and placement of the student; and, (4) inform the parents of 
— , 4 their hearing rights on any matter concérning the IEP or — 
“Yt SU airigt of the student. This last point is frequently over- 
o ooked by administrators, which can, result ‘in an unnecessary 


breakdown ‘of commpnication between:the school and patents. By 
: _" . taking the time to ingvre that parents are inférmed, you can 
as "+" reduce the likeli 


of any grievance going to the shearing 
r - — stage and ther@fore save time and money for both the school and 
a . the parents. ae - as 
y * ; ‘ ; : : 2 
WHAT SHOULD BE IN THE IEP? | : 4 
ie - Aceording to P.L. 94-142, the content of the individualized 


education program for each student myst include: 


1. A statemmg, of the child's present level of educational 7 
performance; (What are the strengths and weaknesses of 
A : 


F iii child?) — 3 


‘2. A statement of ‘annual: goals, jacledin short term 
instructional objectives; (Short term instructional 
objectives are general.in nature ‘and should not be 
interpreted as ‘being: specific behavioral objectives. = 


a a statement of the’ specific special education and. 
related services to be provided to the child, and 
the extent. to which the child will be able to 
‘participate in regulary education programs; (The. 

( ‘ . ' legislation consistently emphasizes the need for 

q. assisting- handicapped persgns to participate in 
' noes Ene vocational educatjon. ) 


4, The peogested dates for initiation.of services and 
the aha duration of the: services; and | 


a% Appropriate ‘objective. criteria’, and evaluation: ‘procedutes 

" * and schedules for determining, on at least an-annual 
basis, whether the short term instruct ional objectives: 
rare »being achieved. 


“Ta. 


a ~ a . 
\465@HE PUBLIC AGENCY HELD ACCOUNTABLE FOR THE GOALS AND OBJECTIVES OF THE TEW? 
. ly lt -_ | 
- Many: administrators feel uneasy over the use of IEP's because 
they believe the individualized education program constitutes a .. 

‘ guarantee by the school tand the teacher that the ‘student fulfill 
all the atated. goals ‘dnd objectives. The Education of Hand icapped 

Children Act. does not require -stich. accountability. However , it 

’ does state that schools ‘and teachers should make "good faith" 

efforts to assist the ‘student to athiave the os and objectives - 


ERIC ; } . | 157 = a etre hig ‘ i. 


- 


in the IEP.’ The parents thave the right to ask for revisions oe 


in the IEP if they feel that such efforts are not being made. 
\ | io -. s 


if 


. 


WHERE GAN THE HANDICAPPED STUDENT BE PLACED? 


oo. 


Ve 


i 


* WHAT ARE THE 


€ 


The important factor to remember in determining placement |. 
of the student is that each handicapped student has the right to -— 
be placed as much as possible with children who are not handicapped. 

’, Any tdme a handicapped student's vocational education needs. can ,. 
be met jin 4 regular:classroom with the use of supplementary 
resources, then such placement is most appropriate. 

If the least restrictive environment is not the regular 

‘ classroom with supplementary resources, then the following 
placements ghoute be considered: : ‘ 
$ @ a combination of regular vocational classes and 
special education classes 


@ special vocational classes in a separate classroom 

e homa instruction . | 
e special school or #nstitutions 

e residential sidccmants’ 


If the public agency decides that the student should be 
- placed in a residential program, such placement should be at 
no cost to the parents of the student. However, the parents 
must pay all costs if they chooge to place the child in a 
, private school. Whatever the placement decision is, parents 
may ask for a héaring: on any matter pertaining to the IEP or , 
placement of the student. A 


ia 


DUE PROCESS SAFEGUARDS? we y 4 * 
’ ‘ are, a 8 . ot ; ae * ‘ 4 
eas te is the ‘Seupousibiligy of hoch the local and state 
* education agencies ‘to- ‘provi @ appropriate administrative due 

process procedures that guirantée full protection of the law - 

to handicapped children, their parents, and ‘the schools. If a. 

+ public agency decideg to. change or refuses to alter a student's ~_ 
education program, the: parents must be notified im writing. . 

It 1s the responsibility of the school to explain what it 

‘proposes’ or rgfuees toudo fon the student, ‘the criteria ‘for . 
- its decisiorf, and ‘the Hevea safeguards ‘identified in 

sub-paft E of P.L. Wn 142, ft ites thgt parents — a 7 
. widerstand the written consént. er the parents. conggnt or | { 


eee a 
. ee ee 


IEP se 


o Nos not, they may request a-hearing’on any matter related to their 
; _ Aild's education. The school may also initiate a hearing 
. related to the atudents' education, (See the following chart.) - 
If a hearing is requested, the hearing must be conducted 
ky an impartial hearing officer. This individual cannot be an 
employee of a public agenty involved in the education or care 
of the thild, or anyone who might gain from a decision being made. 
The decision of the hearing officer ai final unless the 
arents ‘or the school appeals. If there i8 an appeal, the state 
education agency must conduct an impartial review’of the hearing 
record, At that time the official conducting the review can 
seek additional evidence, and/or offer an opportunity to make 
an oral or written argument, ‘THe decision of the reviewing» 


i official is final unless the parents or the school files a 
: Z petition in court. : — 9 
_ Even though the due process procedure is designed/to 
provide a less. expensive avenue to,settle disputes without ’ - 


going to court, the hearing process can still be expensive for 
both the parents and the school. As an administrator, you might 
; want to consider calling a pre-hearing conference with the parents 
to specifically define the igsue being questioned, d.e., student 
identification, evaluation, placement., and/or free and appropriate 
education. A pre-hearing conference would serve to clarify the 


° issues, which would assist in the actual hearing process or 
possibly lead to settling the grievance before taking it to the 
‘ ° hearing stage.. ‘ ’ 


-* A’ lack of knowledge of the part of parents, teachers, and . 
adhinistrators results in the evaluation phase of student 
identification being improperly conducted. .,When,placement is 
rbaséd on poor student evaluation there is an increased likelihood 
of the student's placement being contested. Many hearing officers 

_ have expréssed the belief that poor student evaluation is the |. 
=, najoh cause leading to due process hearings... >". co 
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se 3, pina in, PW FMENT AND DUC PROCESS 
r —_— PROCEDURES’ 
Parents ani/or - 4, 


teacher opserve 
that student has’, 


ae, — pusnibta speciu of 
ree education needs ’ 
‘ ; 2 
é ° ° 
+ ly 
; School osks- for 7 
a nr ion i. parents consent to . 
, student - evaluate student ; 
‘ 
: Parents do not School follows 
due process 
give comers cedure 

Compr ehens {ve 

evaluotion 1s 

conducted 
; ‘(Meeting to develop 

' . dP Dai 30 
one F ‘days of evaluation) 
bs : 
grents agree fh Parents disagree Obtain Heoring 1s: 
‘with IEP ' with evaluation Independent requested 

and placement evaluation =; 
. : x en 
\ 
\ Impartial hearing 


oe conducts 
hear ing ; ad 


Hearing decision 
» (Within 45 days 
ofter request for 

heor ing) . 


An gpneal. is made 
tote Dept. o 
Mfication . 


State Dept, ee 
(No later than 3 
qovs after request 
or review) 


ES d . ts . 


. , > eT 
Inservice Activities 
. °, , . . : , a _ . 


F 
AE. 


\4 
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| Lindy wright 


CONCEETS. 


ARD/ IEP overview 

IEP Case study 

Who's responsible? 

Nét (Nominal Group Technique) - 
Problém Solving . 


om™ 


ae 


Vv . . 
4 | 
; >, . 7 4 « 
A free and appropriate education must be provided .for all students. S \ 
- Meeting the needs of the handicapped requifeb commurtication and 
cooperation among team members. — ‘ : , ¢: 


PERFORMANCE. OBJECTIVES 


, Sie 


« “\ 
developed for each special needs student. 


An IEP Snust t 


& 


The teachey will be able to develop and implement an IEP for a 
special needs student.- 
+y i 
Personnel will demonstrate the ability to determine placement of 
a handicapped'student in a’ vocational progyam. f~' 


be 
te 


¥ , 


The teacher will be able to cooperate and communicate with others” 
in an ~~ committee meeting. 


e 


Personnel will be able to implement procedural safeguards wher placing 
students fn vocational programs. 


INSERVICE ACTIVITIES 
. 
wil 


Materials Needed: Transparencies | 
. ‘Handouts, 


| é 
Number of Participahts: Any canes 


Approximate Time Needed: 30-45 minutes 


Instructions: 


-l. A lecture/discussion presentation is given using 
transparencies and giving each participant a 
» handout of the transparencies after the presentation. 
/ a 
2.-. Participants could be Askéd prior to the workshop to 
repare guestions for the presenter to answer after 
he ‘presentation. 


3. Presenter should encourage questions and discussion 
throughout the presentation. 


ca 


ARD. COMMITTEE. MEMBERSHIP we 
= a . ee 


, te 
vA . 
. : 


= AT LEAST THREE werbeRs, REPRESENTING THE _ we 3 


AeseSchear CLUDING AT LEAST ONE 


o 


“ REPRESENTATIVE bag SPECIAL EDUCATION) 


: ~Desfenaren | EDUCAT TONAL. LIAISON, eu 


~ THE. aise! s PARENT OR GUARDIAN OR 
| _ DESIGNATED PARENTAL REPRESENTATIVE, 


.- THE STUDENT, WHERE APPROPRIATE, 
: a 


ri 


re ; . - 7 ¢ | ; "8. te Lis 
ERIC * a. re > 
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JA Fuirtoxt Provided by ERIC 


ARD COMMITTEE RESPONSIBILITIES. 


1 —~ 
. 


EACH DISTRICT OR SPECIAL ‘EDUCATION COOPERATIVE MUST ESTAILISH 
AT LEAST ONE ADMISSION, . REVIEW, AND DISMISSAL CARD). onniT tee 
TO PERFORM THE FOLLOWNG FUNCT LONS wiTHIN THE SPECIAL. "EDUCATION. 
“TNSTRUCTHONAL PROGRAM: : 


(A) REVIEW ALL AVAILABLE DATA 


. (RB) ENSURE THAT LINGUISTICALLY DIFFERENT STUDENTSARE NOT 
ASSIGNED To SPECIAL EDUCATION ON THE BASIS OF CRITERIA 
— WHICH WERE DEVELOPED SOLELY ON THE COMMAND OF THE. 


mencEtst LANGUAGE: 


-. (C) ENSURE THAT STUDENTS ARE NOT PLACED IN SPECIAL EDUCATION 
BECAUSE ‘0 DEFICIENCIES THAT ARE DIRECTLY, "ATTRIBUTABLE TO. 
()) aA DIFFERENT CULTURAL LIFE- STYLE, (2) NOT HAVING: HAD 
. EDUCATIONAL ORRORTUNITIES. oR (3) NOT HAVING. ACHIEVED 
FROM PREVIOUS EDUCATIONA EXPERLENCES; - | | 
(D) DETERMINE IF THE bn eo THE ELIGIBILITY CRITERIA 7 


(E) INITIATE DEVELOPMENT OF THE INDIVIDUAL EDUCATIONAL PLAN 7 
| OR MODIFY THE EXISTING PLAN; ~ 


(F) MAKE APPROPRIATE INSTRUCTIONAL PLACEMENT DESIGNATION: _ oe 


(6). REVIEW ALL — ASSIGNMENTS ANNUALLY | TO 
DETERMINE, CONTINUATION, CHANGE, REAPPRAISAL, OR TERMINATION, ' 


i i ae: 
“ ,  ARD-Commitree Res PONSIBILITIES © -_- * 


, . . 6 
; 2 ee G , 7 a a ed 
cy & . ; 


‘ 
3 


-W). DEVELOP, AN INDIVIDUAL WRITTEN SUMMARY OF THE DELIBERATIONS» 


binciies: AND RECOMMENDATIONS OBL OWING. EACH MEETING OF - THE 
"COMMITTEE: AND | 


an (1) ‘Opsenve ALL. PROCEDURAL SAFEGUARDS. _ 
;‘ a. ’ . PA : , = is 


bi . ‘ey oo __ _ | : = ; . ; . - i 
“ARD COMMITTEE. MEMBERSHIP. a 
7 . Wen CONSIDERLNG IEP DEVELOPMENT) Gn _ »« ® 
NE ‘ | . ea o : ae gl : 
Web. & Ae 
aan ae A 
: Oe : } Thr 
ie ’ : : . ~ : 4 ’ _ m 
« ~THE LOCAL eel a ‘aontslistRaroR OR VOCATIONAL SUPERVISOR,. | 
; - THE LOCAL SPECIAL EDUCATION SUPERVISOR, 
_  & THe’ VOCAT TONAL “TEACHER WHO WILL, INSTRUCT THE HANDICAPPED — | 
Cone ae "STUDENT a SUCH STUDENT 1% RECOMMENDED FOR, TRAINING BY! 
ie THE SCREENING COMMITTEE. a a rn 
te. AN “oe cence SPECIAL EDUCATION TEACHER. : on 
= THE VOCATIONAL COUNSELOR : 
° < bal . . : Cj 
. e wea PARENT: ‘OF THE STUDENT BEING CONS IDERED | : AS 
- THe STUDENT, IF ‘ARPROPRIATE, ee 
a - A PROFESSIONAL DIAGNOSTIC PERSON WHO CAN PROVIDE ‘INFORMATION 
* REGARDING STUDENT ASSESSMENT’ AND WHO’ CAN -MAKE INTERPRETATIONS 
OF TESTS FOR THE STUDENT\UNDER CONSIDERATION, : 
., 2 4 - a. 
4 ' ® Ss 
* : 
| . . 
: r \ Ly) 


aad | | CONTENT OF. THE IE Pp: 


| , — es |e 
+ A STATEMENT OF THE STUDENT'S PRESENT LEVELS OF | ) 
” fan FUNCTIONING TAKEN FROM THE ASSESSMENT DATA AND 7 
ado PRESENTED IN‘ TERMS OF STRENGTHS , WEAKNESSES, AND 
_ EDUCATIONAL NEEDS, ¢@ 7 


acd 


2. “Westarenenn OF -ANNUAL GOALS AND SHORT-TERM 
nos SRS EELARE OIE 


: ° 3, A STATEMENT oF THE SPECIFIC EDUCATIONAL SERVICES 
‘TO BE PROVIDED: FOR THE STUDENT, INCLUDING REGULAR 
'. EDUCATION, SPECIAL EDUCATION, AND D RELATED SERVICES. 


* 4, A STATEMENT OF THE AMOUNT OF =a TO BE SPENT’ IN 

Doe | EACH SETH, G. THE PROJECTED: DATES FOR INITIATION 
YO . &, ‘- 
\ : OF SERVICES, THE. ANTICIPATED DURATION OF. THE : : 


me SERVICES, AND THe ‘JUSTIFICATION FOR THE pRavs10N | 


aw 


OF EAC SERVICE: oe a. . 
re < he 


var ‘STATEMENT OF THE SCHEDULES AND. CRITERIA FOR 


i EVALUATING. EACH “SHORT- a gyre. - a 


6. Sie oe THe COMMITTEE MEMBERS PRESENT, 


¢ a . 4 
c 


1, 


s 


5, 


ee 


“IEP TEAM 


\ 
\ 


EVALUATION AND SUBSEQUENT PANNING SHOYLD 
ADDRESSED FROM A BROAD PERSPERTIVE, ACROSS 


ne 


EFFORTS. 


7 


Ss. 


wv 
HE , 


DISCIPLINE BOUNDARIES SUGGESTED BY THE NATURE 
OF THE -presenitins Props MS, = 


En 


a 


OnLy TEAM RECOMMENDA T.1 ONS SHOULD BE SUGGESTED . 


a ‘A HIGH PROBABILITY OF BE LNG IMPLeM TED, 


ie APPROACHES. MATERIALS, Hv METHODS THAT MAY BE 
RECOMMENDED | SHOULD. BE READILY: AVAILABLE TO THOSE 


iw 


T THE: SPECIFIC 
CONSIDERATIONS OF yhe A ruaTION AND THE GOALS OF 
THE . INDIVIDUALS INVOLVED. 


CHARGED wiTH CEERI NOM 


/ 


. 


. th, ErrorTs SHOULD TAKE ‘INTO ACCOUN 


vA 
ait’ 


feo 
co}. Y 


sd 


REPORTS. AND THE IEP sHOULD BE CLEARLY ‘WRITTEN IN 


; 


3 


A FORM THAT IS EASILY “UNDERSTOOD BY THE CAE 3 


¢ 


on 


» 


Ae 
ACCOUNTABILITY FOR. FOKLOW- THROUGH SHQULD BE oe 


ASSUMED Be eon MEMBERS . 


ar 


, ir 
‘ 


| 


‘ 
t 
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a —s Plaine wails : 


, a 


THE EDUCAT TONAL PROGRAM’ PLACEMENT MAY INCLUDE? ann 2 


A) PROGRAMS OPERATED BY ‘THD DISTRICT: 


(B) 


ing a 


Or Spe ean ascents BY OTHER uaisane. APPROVED 


(G) 


( 


PROGRAMS OPERATED COOPERAT iVELY WITH OTHER DIsTRICTS: 


REGtonAL EDUCATION PROGRAM SERVICES, ANDF REGIONAL . 
DAY SCHOOL FOR THE DEAF PROGRAMS; -. « 


& 


CONTRACTS WITH ‘APPROVED NON-PUBLIC SCHOOLS, WHERE 


THE STUDENT RESIDES’ WITH PARENT ON A-DAY-BY-DAY BASIS: 


- APPROVED. EDUCATIONAL PROGRAMS OPERATED BY OR UNDER 


THE SUPERVISION OF OTHER ,UNITS OF i GOVERNMENT: 


v 


CONTRACTS: WITH approve PRIVATE. RESIDENTIAL SCHOOLS 


IN THE STATE: “AND . 


¢- a ¢ 4 


CONTRACTS WITH APPROVED PRIVATE RESIDENTIAL SEHOOrS 
OUT OF THE STATE, 


“4 


| | pe 
ACCOMMODATIONS FOR HANDICAPPED STUDLNIS 
anna Seremneeeemnneene arene 


| HANDI GAPPED STUDENTS MUST BE PLACED IN THE 
REGULAR EDUCATIONAL ENVIRONMENT OF A VOCATLONAL EDUCATION 
PROGRAM. TO THE MAXIMUM EXTENT APPROPRIATE TO THE NEEDS OF 
Nie STUDENT UNLESS IT CAN BE ‘DEMONSTRATED THAT SUCH ~ 
EDUCATION WITH THE USE OF SUPPLENENTARY, AIDS AND SERVICES | 


CANNOT BE ACHIEVED. 


\. 


aa or | oe <  « Le 

ae HANDICAPPED STUDENTS MAY ’ BE ACED IN A SPEC IAL 

‘ ‘EDUCATION PROGRAM AFTER THE PROVISION FOR PROPER EVALUATION, 
oN AND. PROCEDURAL: SAFEGUARDS HAVE BEEN FOLLOWED. 


"+ IF A SEPARATE. CLASS OR FACILITY IS. 1DENTIFIABLE AS 
BEING FOR HANDICAPPED PERSONS, THE FACILITY, THE PROGRAMS, 
AND THE SERVICES MUST BE COMPARABLE JO, THE FACILITIES, 
PROGRAMS. AND SERVICES OFFERED TO NONHAN dling D STUDENTS, 


i , “Ah 


’ uv \ 
, “ . : «a U® F 
“| . , cyt. ae sad 
. oo ' A ” 
:. ® : * 
s = 
x 


SOI III IIT II IIR IIS IIA a 


Developed by Kénne G. Turner ‘BE xas AgM University. 
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MEETING TO DEVELOP 
AEP (WITHIN 36 
DAYS OF EVALUATION 
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OBTAIN 


"| PARENTS DISAGREE 
"WITH EVALUATION 
“AND PLACEMENT 


|-PARENTS AGREE 
| WITH TEP 
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| FOLLOW DUE fu 
PROCESS > 
PROCEDURE: 


. * . 
” : - 

f - , * 

: 4 , ‘ 

i“ . 1 

, 
. he 
. Py : 1 7 . 
t 


4444 


AY 


i” Placement * . a 
od 485 


- ie 3 —% Developed by Kenne G. Turner, Texas A&M University, 
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-EVALUATION 


ROR RORORO ROR ORO ROROR FOF R ER RIO FORD IE 


PARENTS AND/OR 


| " TEACHERS. OBSERVE 
2 +4 « THAT STUDENT HAS noo» a 
od 
7 POSSIBLE SPECIAL: » 
IE > ’ 
EDUCATION NEEDS = 


SCHOOL ASKS FOR.” 

EVALUATION OF | ** PARENTS.-CONSENT TO 

STUDENT EVALUATE STUDENT 
a . 


; S| PaRENTS COMSENT “J gs 
_. * PARENTS DO NOT J. 
COMPREHENS IVE | 7 + cimsent LD 

EVALUATION 1S 14444444" a . 


CONDUCTED 
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DUE PROCESS 
PROCEDURE. 
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a4 “ ; “y E 
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" - da e: o 
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o , os 
7 = f ¥ ie 
> ae . oe 
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ARE THE PUBLIC AGENCY AND THE TEACHER HELD 


“ACCOUNTABLE FOR THE FOALS AND DEUEELIVES, OF THE IEP? 
— % 


N , 


: ‘ c 
wo, ‘ . \ 


voy ~ 4°. + ParT B OF THE ACT DOES NOT REQUIRE THAT: ANY AGENCY’ “TEACHER, OR 


_. OTHER PERSON BE HELD ACCOUNTABLE" IF A CHILD DOES NOT ACHIEVE THE GROWTH. # 


4 


- PROJECTED; IN THE ‘ANNUAL -GOALS ‘AND OBJECTIVES y 


ae : ‘ ; 3 ae _ @ : . ‘ a ; ; | 7 
7 HOWEVER, IT DOES STATE THAT AGENCIES AND TEACHERS SHOULD MAKE “GOOD FAITH” 
ak % i , ‘ - 7 - ee , i e . z , 
pone - EFFORTS TO ASSIST ‘THE STUDENT TO ACHIEVE ‘THE. GOALS AND OBJECTIVES THE IEP. 
. : 7 Developed by Kenne G. Turner, Texas A&M University. ' 
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STUDY AND PLACEMENT \ 3 


- “+ INSERVICE ACTIVITIES 


. ? % 
i os : : E * « 
MateYrials‘Needed: Placement Transparency 2 
’. Case Study °. CY 
TEP Forms 
Pencils: <« " : 
é 


. “Number ef Pa 


' Approximate 


Instructions 


A 
‘ 4 


"> + a . ; 
: 3. Each person receives a case study and an IEP form. . 


rticipants: 15-75 


T1 Needed: 45 minutes 


“ 
4 


é 


1. ‘After ARD/IEP over (Activity"l} briefly review 


possible placement alternatives. While 1 ating’ 
placement transparency °visible’for group to refer 
to, begin case Teudy activity. 7 


2. Divide group. intgpallet groups of 5-8 peopie.* 


.Y “ 


ok ae 
4, Participants read case study and complete TEP as a 


group. -Decision for placement must -be a group 
decision. (They-jshould work as an IEP. committee.) 


5. Goals, objectives and placement are shared with entire 
group. Discussion of the different placements, etc. ; 
should fo low. 


* x 
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REGULAR VOCATIQNAL PROGRAM 


‘ ADAPTED VOCATIONAL PROGRAM.._ 
ra Ba eS 


~\ 
SPECIAL VOCATIONAL” “PROGRAM | 


\ (V.E.H.) : a 
‘ SPECIAL COOP PROGRAM i i 
\ & , , ‘a . a i ‘ i oe 
ek a (VAC) Se tm OF 
| % ah i Tk a iF 
1 ® o - : ig 
Lae ae SHELTERED ~ WORKSHOP’ io : 
a : — os : vd 
a OF a : | 
o i | 
“ ox a ae . - 2 : 
— 3 RESIDENTIAL | a 


~ TRAINING 


(STATE OR 
PRIVATE * 
SCHOOL) 
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Name: “deste Olivares - 3 ’ ¢ Test Dates: 1-19-79: 


Parents! Mr. & Mrs. J. 0. Olivares © a . 1-22-79 


oe : oo 7 oe | ti eee 
4 ? - , _ 7 ss 4 ‘ 
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Referral Date’ a 3 _* \ 
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Jesse, who ‘ail be 16 years old in Apri}. was first pope (ee Special 
“Services. in “September, 1975. whén- he was first enro]|led in this school district. 
“An extensive battery of Aests identified him.as an educable mentally retarded , 
student. “Jesse has been served in: the. Special Education Resource” program for” 
‘all academics since that—time. : .He spends more’ than fifty percent of the day 


s 


in this program and is mainstreamed for lunch and P, —E. He is aleouehny Weds . 


¢ 


in. the regular career orientation program at nee oo a 


Language Dominance. oo. a oo 7 


~~ 


v 


= Fluent English and was tested in English. 


- 


_Although the anauate Spoken in the home is ‘predominately Spanish, Jesse 


*interaits : ae. % ; ) - | re (er 7 
| Jesse ive his, dad on the ranch alms t - every day. He works with the vy * 
. cattle: ‘and often times hag the responsibility driving the tractor, “He also eta 
* hag. i a vegetable garden ‘at his: house for past four yearsy » He has | oe 
always’ Shown an interest’ in , growing plants and spends some of: ris spare fame. ; 
work ing in his garden. Ge ee 
mo! ls . os 
_ Sociological Data ee . . 2 ms } 
Jesse lives with his parents, three sinther: (ages 47,15) and five ” 
sters (ages 2,9,11,14,18).- His ®ather is a ranch worker and his mother par «= 
sf homemaker. ° ee . : P’ ee » 4 
oo Behavior (Interviews with Regutar and special Eruearion - 4 | 
| i teac ers: and. Se School CounseTor) ° a ; 
| Jesse's behavior has been. noticeably immature since he first enrolled jin |. , 
this school district. He seems to be an eves anxious and fearful child. : 
“a does hot relate /well with ater students aye and stays to himself most . - 
‘the day. » _ tthe | 
~ ce “ , fe . « 
B Bina information ee 3 ar 3 
y, Sire LS bold ceeded ie é . o, 
Jesse was a premature baby at evel aunt is: He was fate in walkifg and " 
_did not start en unt1] well past-~two years of age. ‘3 ' 
n .) vo. 
\ 
; ’ ‘ a 
i es hs ve 
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Teste (Observations 
_ desse is an attractive young man who is very small for his age. When . * 

“conversation was required, he would shrug or nod hig, head at the beginning of 

the verbal parts of the WISC. n order to. establish rapport and verbal 

communication, the verbal and performance subtests were given in mixed order * 

witht first averbal and then a perfarmance subtest until completion. He © 

drew and wrote with his,right hand but he used his left hand for the performance 

subtests. His small mofor coordination was slow.. All written work seemed ter: 

be difficult’ to perform and tookemuch effort. On the pesforman€e tests object 

Sy and block design, Jesse scored low; but time was the factor. 


Test. Results: 


WIS ‘ ' ' 
' $ * { 
. "Jesse is presently picewoning within the mental defective range of 
intel}ectual functioning according to the full scale score of the WISC. The. 
verbal scale score is within the borderline range. ~He~scored in the mental 
, defective range on thé performance tests. Most subtests sores were flat. 
Strengths were noted on the comprehension subtest.and digit span with scaled 
‘scores of 8 which are in the slow learner range. Jesse's lowest scores - 
were on the subtests: arithmetic (2), picture completion (3), picture arrangement 
- (4) and object assembly (4). Scores of two and three are in the, trainable 
rdnge. A score..of four is in the educab le range. 


‘ 


are s - y ; ‘ 
Bender Gestalt j 
Pp Sere a ee oe ; . © _ j . 
py, + Jesse took. twelve ininutes to complete this test with eight errors 
* according to the ‘Koppitz scale.- The efrors were: distortion, rotation, 
integration and perseveration. ’ 
. Adaptive B behav for 
Two ee interviews were held with each individual. parent. Both 
" parents were cooperative, Jesse does not adjust: to new situations very 


& 


well according to his mother. Concerning potential vocational interests, 
his mother said "I don't think he'l] be able to work." His mother did say 
‘he was dependable. He can ride a Bicycle but cannot make change. He c 
and does help around the house and ranch. Both parents want Jesse to i 
in school. Mr. .&Mrs. ,Olivares said Jesse is different from other chi § 
They said "he is slow but he is doing better." When an activity is too hard 
for him‘he becomes frustrated and stops working. He does not play 
patpenatttery with others. - sil 


WRAT. yo. 


The fol lowing yrade- level. scores jare bah from, the WRAT hich was given 
in January, 1979: Reading 2.6, ae, 3.7, Arithmetic 2.3. 
@ : : 
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CONCLUSIONS * 


. rs : * 
et ) 


Jesse is performing within the mental defettive range of intellectual 
functioning according to the'WISC.. The adaptive behavior is below normal 
for an individual of his age. The WRAT shows he is achieving moré than. four 
levels’ below his grade level, Though he has had speech therapy, he still 
has difficulty with verbal communication skills. Pencil and paper operations 
are performed with slow, deliberate strokes. Jesse seems to-have difficulty : 
controlling the pencil to the task. All performance was slow. Jesse qualifies 
for special education as educable mentally retarded. It is recommended he 


StH receive some assistance from the resource program. ‘ = 


aaeee still needs emphasis on. practical usage of academics based on 
vocational readiness skills. Time structuring should be introduced in rebation 
to the vocational requirements. . Verbal communication skills as well as social 
awareness could be worked On simul taneous ly in a small group situation. 


Jesse can best learn through the auditory channel. He needs a variety 
of experiences based on vacational and social situations. Opportunities to 
share experiences ‘through discussion need to be provided consistently. Visual 
motor and fine motor-skid]4 need to be worked on. — i 
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If not, who: Shauitd: bs Anc‘luded. vin the. make “up of. 
the: confitttee? 
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if 7 , late of Enrol Iment _ 


ig ted Duration _ r. Special Teacher” 
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Serufess ta be Provided to ee Teacher 


ee Program. Prevocational 


-_—_—_— 
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Vocational | 


‘ : 


. \ Additional Support’ Services , oe ue, 
(Specify Date of Initiation and Duration _ . 


and Personnel ‘Responsthle) 4 i 8 | 
oer tae ‘ ge 


IV. IMPLEMENTATION INFORMATION 


"  Learying oes . Effective Reinforcers: a 

. ‘ a TY , 

t Ra te’ [: . : ; 

i a | i a aaa ae 
Moda i ty a } 7 | | ' 

hearning situation: a | . . : 

/ . 

Interation 


re aes eee Special Instructional Medite and | 
‘Place, Materials, etc. Materials: 


“Student Interests , Talents, etc.: (ae 
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Personnel Responsible fore tuplementation 
Of TEPS* - : 
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Behavior Strengths: :. : 
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V. MEETING INFORMATION — 
IER Meeting Date | . [HET Teacher eae 


Interpreter Required: Yes No 
‘ (Pu oN Signature)” 


(Parent - Signatirey | ; 
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| va “PRIORITIZED LONG RANGE GOALS AND PERIODIC OBJECTIVES a a - fe: 
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LONG RANGE GOAL _ Monitoring of Goals 


and Objectives 


¢ hs 
Ss * 
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Periodic Objectiye(s) 


(Specify, time, observa ble behavior, STINT cond{tions, 
- and criteria. ) = 


{ * 


Date:. 
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Reviewed — 


cus 


Revision 
Recommended 


' _) te a 3) a ate tee 
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Lone GOAL 


Periodic ec 
(Specify. time, observabTe behaviors exarirlen condttfons, 


‘and criteria. ) 


Monitoring of Goals 
and Objectives -* 


‘Date: - § 
Achieved 

% . | Reviewed 
Revision 


Person Responsible Recommended 


_ Monitdring of Goals 
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Periodic Objective(s) | i 
(Specify: time, observable behavior, evaluation conditions , 


Date: | ) s: 


and criteria.) — 4 
ee = Achieved « 
es — Reviewed 

| . Date . ; 
Person Responsible stab ished = ee 

VII. SHORT TERM OBJECTIVES > | 
— a . 
INDIVIDUAL .INSTRUCTIONAL PLAN (SHORT TERM OBJECTIVES) st 


ue be colcee by personnel responsible for Jmplebentation, 


DISTRICT/SCHOOL 7 == STUDENT'S NAME" C.A.- DATE 
"LONG RANGE,GOAL"” a aot ee cee tS 
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SHORT TERM OBJECTIVES , .MONITORING OF OBJECTIVES. 


Person or persons responsible. 
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; Reviewed 
a Date: 
‘ os * Achieved © 


| ices 
_ Revision. | 
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Person or persons responsible: 
for implementation: 
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Date: 

~ Achieved 

Date: - 

RevisTan 
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Person or: persons responsible 


for implementation: oc e. & 
w ‘Reviewed 
3 Date: ae 
Achieved 
; ee _ Date: ” 
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Py . é — , eid eee _ 
. %  & ~ ’ is. "See TEP ge, 
2 . Ae e ; : : 4 z . : : Oia. : : a - @ 
_ = i “~~ INSERVICE ACTIVITIES 
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. SITUATZON - WHO'S RESPONSIBLE? - c 2. Fa _ me 
io Materidls Needed: Handouts of problem situations ~_ oS 
, a 2 ae, : \ : : 7 , 4% 
_ Number. of ae | aad 15-75 ° —- | 
. v . es i ; so . . v . 
Approximate Time Needed: 30 minutes 
be ee ; se : a - ; . Pe] * 
* Instructions: an ; , ae = 
‘ , i | . | r) 
: 1. Divide tnto groups of 5-8. : . 
\ — a: ; a . 
yy . \2, Each group readg the situations and answers questions 
— es . and/or comés up with solutions for the problem situation. 
ong! . a . Se ‘Answers and solutions are shared with entire group and - - 
‘ ‘ discussed. ~. | sk : 
fe Lo . : ; ; . 
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' decided that one of his.students needs special help. “¥e's ot just 


ba TE ee SUTUATIONS £ i on i i er 


s : : . . 1 


a . ri 


| Situgtion ly Mr. Hodges, the. metal: ‘trades teacher, has me i a 


that “Andy reads poorly (so many ‘of Mr’, Hodges" stadents haye thats 


- problem), it's that, Andy can't read at all.. Figuring tgiat someone’ - ea 


,from special éducat ion. might 'bé able to help the boy, Mr. Hodges 
goes. to the vocat tonal counselor, onl'y to discover. the boy has already. 
an’ spectal ‘education: No one has told Mr. Hodges. : .t 

cg rd “ : . 
Who! s responsible? What are some. reasons any no one kold Mr’. Hodges? 
How-- would ae have helped if Mr. _ Hodges had Enown? . ° 


wy ‘ ‘\ 
fF. Pe. oo a eg ; : 


4 Pug . ‘ F ' 
6 Yow 


Situation. 2: After hearing about maindtredwing, Ms. Davis, the. data ‘ 


processing teacher, has become interegted” in having “some mentaily 
retardéd students in her.class, She: féels,- though, that. for, the. 
students to learn enough, she will need an aide. Someone has 

ment toned to her that funds might. be available somewhere but when. 


she approaches-the vocational director he just laughs. "Funds?" ee 
he says. "Who are you kidding?" ee ; » oe 
@ F . al : * 3 ral 5 


If eunds are available who would: know? - More? dnporbanvly, who ‘would | ee 


be willing to hélp Mg. Davis track them down?, In your, school,’ “who - 


wilt have both the interest. and the knowledge to follow entough on this? 


; if 
vie, 8 ‘ 3 
A Shy i . " : ° 


sitaccta 3: =After dorking att year with a hearing: impaited aiuiene: pe 


Mr. Riley discoveres: that’ the student’ has been withdrawn from his tlass 
and placed in a job. A little disgruntled, Mr.-Riley goes to’ the. : 
- Vocational Adjustment Coordinator (in special education) who has been. 
responsible“for placing the student, . "Just doing my: job!" “the VAC — 
exclaims., "But you put the. student at ‘burger King. ‘That doesn't 

have’ anything to.do with TV, repair.'' The VAC just shrugs. When he 
‘complained to his vocational diréctor,, Mr. . Riley got -little more than 
the same shrug.. "What can I do?" he diregtdr asked. , 


‘Who,"s responsbile? Who sould correct thts situation?y Have you. 


experienced a situatiqn like this? What did yen do? ° es 
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NGT (NOMINAL GROUP TECHNIQUE), PROBLEM SOLVING » ~~ 4, . ; . 
* Be ; : coe c red é oot Pari : \ : 
_ Matérjials Needed : _NGT “Quest iong2NCT, Instructions cad ; 4 
‘ ” Newsprint Pad y wae te . 
7 - 3 Magic Markers» o e a * - 8 yt 
a ee '. Pencils one: .  *, 3 hee BY =e 
; Number of Participants: 25-150 _ . ‘mS _ i 
-~. - on i — ae = \ 
‘Approximate Time. Needed :, = hour", ee es at 
Instructions: | _s eae a ° 
1.--Divide into groups of .5-8. Each group will select a 
, * “group leader. “ 
. oe Each petson receives a sheet of paper with the question 
m3 on it. : 
3. The group leader sthen directs group ‘as, per ‘the instruct ion 
: sheet. ~ : 
ue 4. Groups then share with‘others the answers and/or seruetons 
‘ to the problem question. 
oR 
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‘ny Nan Crowell 


Nominal Group Techn {que wnat 


The’ Nomin’l Group Technique (NGT) is. one of the best netheda to encourage 


. participants to view themselves as part‘of a problem and: 
solution. Many independent ideas are generated using th 
participants.find that the NGT process ‘is threat free. 
sense of accomplishment. NGT has five si a 
Step lr: Silent gen Patton 4 of ideas. The question 
‘** is shared With each’group members. Each pa 
. charged to write brief phrases or statemen 
.answer the question. - 


also part of a 
e technique. ‘The 
, They also gain a high 


~~ 


under état dee aeian 
rticipant is then 
ts whitch will 


r ait 
l,; Pass out sheets containing prepared statement. 
2. , Read the question to the group. sos 
3. Ask the group to spend 5-10 minutes Silently and . 7°. 7 


independent ly: making a list of ideas. 


é ‘ o. 


4. You sit down and also »make.a list. This is important , 


‘as the group. will. model your behavior. 


Look and Be. |e 


. serious. Discourage talking or. distractions. 


step 2: Round- robin mecepuing of ideas. The paneer are asked to 


5. After’ 5-10 minutes stand up to ‘end this step of Nc. 


ae 


read one of their ideas. Each will be recorded on a flip chart 


: . or a blackboard. No discussion takes place at- this point. 
; : One- -by-one each participant either gives an idea ‘or’ passes 
¢ | . ‘until All’ of the ideas ‘generated by the group’ have been 


‘vecorded. 


a a 
a 2 2 « ra ~ 


3 


l. Use your flip chart to record ideas with the magic 


- marker. Write large enough for group to see. 
: . bo. Go’ round-robin around the group. Get only one idea 


x 


per person at a time. Allow no discussion. . The purpose 


"of this step is simply recqrding. Don' 


t pressure 


participants... Ask "Bo you. have an tdea for the group?" 


, ee . _the group three ‘or, fdur- tines Support.-aach idea’ as 


though it wee the answet. 


-Keep statements brief, for tee Su case. Go around 


vy 


Remember, *no (one is forced 


( -"  * to contribute*and may PASS if &hey choose. , New’ ideas 
‘which occur, t'o participants not previously Listed may 


. \alsp. be usdd. os + ? 
é ' | 3. Number each idea as it idgrecorded. 
“de 


* =) Ss -¥§ a. . > 3 . aa 


When listing | {s. complete, go to Step. III. 
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; : vat * ° : on sé _ ne eo. a oe a oo 
ar Step! ke Kach fdea ‘is ‘taridbed “yn dite ised Jin the Ordet ve wh fash oo to 
3 2 i. i Ana a top, Ls designed to éLitiinare’ nfisunder- v a 7 
cs oe es ptqnd ink a Psa eye arisen ‘congern{ng | “each aden’ presented. a : 
ee ae ee ee . » NS 
oo ee. buginiting sito #1, on your, master list b&gin- the clartficatton - edt 
he ase ce ee prpcess.. DO: Nor’ REQUIRE"Ehe fone: who submitted the idba%to mM 
eae re _@xplain it $+ ~ncourage group@listusston. ie a 
can PDS Ce down, the ent-fre ‘list. me ts - ow ce. + 
Wes » ae 3," _ This is"-the: only BERD Dp: whieh’ conflict or ‘disagreement may * 
Pe ~ ee 2ay eme rege bd NOT ALLOW. THIS TO;HAPPEN. This. step is only . ~ 2% 
. 228, & "fox! explaining more fully the *idgas listed. NO JUDGMENTS — ° 
; sae “1 + ARE TO BE. MADE. BY” YOU ‘OR THE GROUP, AS.TO THEIR VALUE. © “oe Ss 
tr oy, 4 = The’ ~author: of the idea may-re-word it, but only the author. — 
eo we "5." “When. all ideas have deen clarified, go. on, to: Step, 4" 
. a : ae: 6 ag 
Step is. Yote on Supa Each participant is asked to rank a. specific: = 
, - nlimber-of items - usually five, but anywhére from three to en . 
a 4s acceptable.. Each participant- places the item gumber” and’ its" 


. rank org separate cards. The votes are counted and discussion . . 
is engouraged to clear up . mtsunderstandings about item information.” 
; yO 
_ d 1. Hand out five 3X 5 index cards to each participant. 
; a abe? ASE particdpants to select the five most important 
- _ items ‘and frark the number for each’ item in the-x 
ae ‘""" left-hand corner (one number per card). Then be 
ite an identi fying word or phrase on the card. 
(. bg eee fe gee at spread the five cards out in front ag = 
— * ,Of them so all are visible and then rank order them by 
a utting a number (1-5) on lower. 1é ft hand corner, with’ 
five (5) for, the most dupoceane wid one (1) for the, .. _ <e. ™ 
o. . least important. ‘Circle those numbers og Meee 
ri al . : a aa 
Step 5: Fina] vote. From he process a list Of answers neonate wt 
are _ dbtained. This. is: the final step. 


#2 t 
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; 1. - Determine the outcome of the necting. 

2. Provides a sense of closure and accomplishment. 

ty a a 3. Documents the group judgment. : . . 
~ A, Follow the same voting pnoceetre as. out Lined in Step 4. , * 4 
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3. How can “vocational and iepécial-edudation t@yehers work together th 
DEEPEDS special heeds students? ;. a Of ae 
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teacher)}'to make writing an IEP 
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rae : ‘ 
4, what probletts might be encountered ‘when working with a “pergon in’ 
‘ “special education (or vo@ational educat ? ; 

a ate - - 
a: . a ‘ 7) 
or “When mainstreaining the hangicapped, what aia might. be 


expected as a result? 
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the IEP process. é 
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WHAT OTHER RESOURCES COULD YOU RECOMMEND?' | Sar ne 


The IEP System, Opportunities for Learning, Inc. 8950 Lurline'. a 
Avenye, Department 9AB, Chatsworth, California 91311 | \ 
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A comprehensive guide to the gntire IEP process, including 
: a detailed manual, InP plan, and implementation forms, and an. 
‘ instructional pusde for inservice or college c! classroom eparaane: 
for writing IEP's. 
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Plannin TEP" in S pecial ieabioi, Opportunities for Learning. 
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‘Turnbell, A.P. and Schel2, J.B. Mainstreaming Handicapped 


Students: A Guide for the Classroom Teacher. Boston: 
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" Larsen, §.C. and Poplin, M.S. Mettiods for Educating th or 


of the IEP.) 
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Handicapped: An Individualized Education Program Approach. * 
Boston: Allen and Bacon, Inc., 1979. 4, a 
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(Flexibility of IEP implementation and case studies 
detailing the IEP approach.) 4 - ; 
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Mann, P.H., Suiter, P.A., and McClung, R.M. Handbook in. — 
Diagnostic-Prescription Teaching. Boston: - Allen and 
' Bacon, Inc,, 1979. | - 
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Gearheart, B.R. Organization and Administration of Educational | 
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Charles C. Thomas Publisher, 1977. 
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Wirtz, M.A. / Administrator's Handbook of Special Education: | 
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(Suggéstions for creating and modifying the legislation base 
forsspecial education, the variety of financial resources available | 
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ot 4 


The following items are from CEC, 1920 Association Dtive,. 
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Nazzaro, J. Prepar r the IEP Metting:. A Workshop for Parents. 
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sample IEP forms - $35.00. - 
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Quite’ frequently, vocational ‘teachers back’ off from. ‘teaching 
ha apped’ styidents because of lack of training, They compare 
8 their background with:the backgrouyd of special education 
y personnel and quite understandably conclude. that they haven't . 
had enough courses, and degrees, and so forth to teach 
; , handicapped students. The same applies, however, to special 
‘ education. Are they qualified to teach a vocational skill? : 
Some have not even had a job outside of th& school setting. 
Vocational education for handicapped, stullents will live 
or die by the amount that vocational personnel and. special 
education personnel work together. In this chapter, <I will 
cover some basic tips for teaching handicapped students. For 
more specific help, take what you know about your student 
: e  « (the Tiffany, or John, or Suzanne, or Herbie who walks around 
you classroom), go to your spectal education teacher down the° 
1 or across campus and ask. 4 a + s, 
“ s oi 


te 


WILL TEACHING HAND LCAPPED STUDENTS BE. THAT MUCH DIFFERENT FROM TEACHING REGULAR . 
STUDENTS? ee ‘ \e 


. 


* , 


“That all depends on the nandiecppad student: The main | 
business of school is learning, whether students learn to do 
a chemistry experiment or to uphalster a couch, If the -- ° bg 
Student you are mainstreaming Pye aa in learning, 
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HOW WILL TEACHING PHYSICALLY ouloreire sYTUDENTS BE DIFFERENT? 
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but is instead wheeléhair bound, deaf, or ey t oe very well, 


then | €eaching will not change that mu *Guayd against 
_ ever equating a physical disability with g disability. . 
. The one could cause the other, ‘but no Siti ‘Many 
-~wheelchair. ‘bound students have never r ed special leducatten) 
services. 
.For tad student who’ has trouble learning ‘(mentally perecacde 
or who can't benefit from the most common teaching tools such 
as pen or hearing (learning disabled): or who. has ‘social 
a 


proble ny student, but especially emotionally disturbed « 
students); ‘for these students your teaching will have to’: 
7 change. These students will have special needs, stronger ‘ 


needs than the rest of your class. - Eg —— 
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. Let's assume that these students’ learning is. not impaired. 
Now, some physically disabled students do have trouble leafning, - 
compounded perhaps by their disability. These. students are 
mult i-handicapped. But many physically disabled do not have -. 
trouble. ». * 

: For a deaf student yoy"may have to slow your speaking 
‘down so that the interpretér can keep up. You may also have 
to/su ply a list of technical terms! go that~ the interpreter 
can. make up signs for them. ‘Remember that the ‘student must 

watch the interpreter and therefore can't keep any notes. 
Either let the student have copies of your notes or arrange 
a buddy system. | 
“, As for peeit@iirmuntcation, you may never realize how much 
' eaf students mi y not being. able to talk with other spudents. 
Idle chatter in the hall ,or in the cafeteria is not always al‘ 
that idle. ‘Frequently students go over what happened in class, 
discuss projects, suggest solutions to each other. 
yo: Deaf students or students whose hearing is impaired dies 
this. They have trouble talking to ‘classmates for two reasons, 
First, they usually have trouble speaking clearly. Second, 
people talking to them sometimes make elementary mistakes 


‘Te eouely’ as looking down when speaking 80 that the deaf student 


- can't get a good view of their lips). . 
My suggestion is thigt- Schedule a little. ‘inservice’ ' 
time for your students, af go over the following items; , 
——~e How deaf their classmaté’is; 

e. Why the deaf student has trouble. saeattae’ 

e The way the student conméfficates best (sign language, 
lip @eading,. gnd so forth); . 

e Tips for stat, arn a (refer to Chapter 
on Handicapping | Conditions). ’ 


Then, eres a poster of letters A. sign Language, so | 
that si a pinch, students can at least spell words out. If 
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couldn't i ers for a job within auto mechanics, metal = 


/ - BUT WON'T ALTERING MY OB@ECTLVES ALTER MY TEACHING NETHODS "AS WELL? 
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Sere errr re cae inferpreter: and sharing. ne 


those signs with the class» yqur ptudents will follow. suit.” 

Once -the-wheelchair bound has appropriate equipment’ you - 5 
may not Rave to alter your teaching’ at all, except to set a a oe 
\different goal: for the fsatudent. A though he or she may ‘never _ m 
pe a afastet mechanic, a welQer in doristrucif6n, a fast-order 

ook, or a ‘licensed beautician, ‘that doésn't mean the studgpt 


trades, food services or cosmetology, You may ‘just have to 
alter your objectives t6 make them more specialized. This 

is all tied in with the congept called open-entry, open-exit; 
which allows students. to enter a program with whatever: — 


~ competencies they have and leave fhe program with whatever 


skills necessary to get. a jobm Jt's a little like the difference e 


between a tén-mile jogging track and a one-mile jogging track 
that you run ten fimgs. Cortffly sone people can, make it, : 


‘the entire ten-mi de: distance (just as some*students can make | 


jp to master, meghanic or certified beautician)‘ Butya one-mile 
track cquld be used both by the people who could go‘fen miles ~. 
and the peoplé who could only go one. Some tandicapped students 
need the option of stopping offen one mile... They need to become — a 
bakery assistants rather than™bakers. When discussing this, 7 
teachers suggested that..a wheelchair mechanic could be 
equipped with a board across his wheelchair and work on 
carbur¢tors, generators, and so forth. In this way his 
occupational goals would be altered. . 
or a blind student you.may have to,give a lot,of spoken 
instruction (you probably do’ anyway) ,iyou may have to request 
someone to take notes for the sté@dent, or obtain braille 
textbooks. You can usually get these latter ~wo through 
special education. And onde again: you may have to alter your 
goals. - . Ke F 
Quite obvisouly your teachiing will have to change gome. 
But ,ygu' can see that once you have made certain provisions, , oar 
sich s braille-textbooks or h abou a across a Wheelchair, 
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you ‘¢an continue: teaching much a& you did before e physically 
disabled student. entered your class. ae ie v 


we. OO of . 


4 .- m®& 
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It might; After all, some people take as long to run one ’ 
’ mile as others take to run t@. «It will take some organization 
on your part to keep your clas’ going when one’ student needs ~ 
more time to finish an assignmént. Based on my experience 
working with'voc4tional teachers across the state ef Texas, _ 
many who have taught handicapped students, I would say that 
success depends mostiy on.you. It's true that some teachers 
are very. hesitant, but..many more teachers, once they understa d 
- the, concept of opeyrentry, open-exit, become very excited. - They 
begin offering ite we eaei inns legion techniques ph 


they have used before... They suggest peer tutors, an idea whi 
helps the tutor as a the slow learner, .Or they sugges! 


e193 


7 ET ed aera eee er a 


Q 


- 


ra a 


allo ee ecuieak: to sack -on one- kind. of project. One ; 


(| teal ier admitted that in the. past-Lf a student was very 


interested in transmission work and very good at it the 
,teacher let thé student specfalize anyway. If that -works 
with non-handicapped atuents, why not a dart hese 


student, anpectally since the stakes are 


any training: at all. . ee 


While discussing this‘ caching: at a recent. éonference ins t 


Texas*® teachers offered the following tips: 
a r « * ‘ 


oO Choose activities hich will allow eke student to 


é "use hts or her skills.’ For exampjie, if a student 
‘ 18 specializing in tach wert in a car that 


oO Keep the*student involved’ in the. class. 


uch higher? ‘If 
this: beudent can't specialize, ie etudent may never 


‘e 


tae 


receive 


It's much - 
too easy to ueorare the student in.a.corner. 


a) 
an | needs cgrburetor, gener f, or transmission work. 
—_. , in ‘ ed . 
o - Bes‘sure everyone learns a skill. In other .words, 
ix, ‘be sure everyone works on carburetors, not just 


the one who is spectelenns: 


me) If oe student is limited to bench cack allow the — 


» student to. learn as many different kinds of bench 
work as possible. If a: visually impaired he 

‘vis going to learn. to trdtiscribe, have the student 

* transcribe tetters, speeches, - notices, articles, 


P aa: and 48. ‘many other kinds ie types tae as possible. 


‘Yes, altering. a’ ‘goal may sauise that you revise you 
teaching plan slightly. It, may. require that you gather a few 


‘more materials, choose dif erent jobs or projects. 


But I' vey , 


heard it From cosmetology teachers, from office education 
teachers,. from D.E. and radio and TV repair teachers, the 


+ technique will work if the teachers allows it to, 
moe . . Sig : e 


4 


HOW WILL TEACHING BE DIFFERENT FOR STUDENTS WHO HAVE TROUBLE LEARNING? 


4 és t. Q . : ¢ 


“Unlike the problems of physically impaired students which | 


: > 


2. frequently be solved with some specific piece of- equipment — 


‘or, a specific 3 accommodation, the problems’ of learning impaired 


students, require ae peneaeee new ome teaching. 
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* Fair, George. Nine Special Tethniques - for the Instruction 


of the Handicapped 4n Vocational Education Classes," in 


‘Procedings: 


Third Annual Texas Statewide Worksho 


Voca 
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eacutrng TECHNIQUES. 
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| Special Needs, : 1979, College Station: Vocational Special Needs _ 
i a College. of poten Texas A&M University, 1979, 
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“ RUT WHO WILL RIND TIME TO WORK WITH A STUDENT LIKE THIS? 


¢ 


" How Bo = PY WHAT WIL gre? 
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“and possible! | ; » 


Well, you voley to the. eciffint a atrensthe. if a’ learning ; 
1 


disabled atudent\gan' t read ve 


our information in speeth. 
HEA 


A “ we sy 


TEACHER STUDENT | 


Please understand that the student: may have no trouble 


é 


seeing, just knowing what he or she has seen; no trouble hearing, 


just knowing what you have said. . Some students may also have 
no trouble deciding what to say, just making you understand 
what..they are saying. That is the mystery of a learning. 


disability:~ that a student with normal or better intelligence 7 


could have this. one barrier to performance.. 1, 

’ . The special strength that retarded students display is 
that they are not ungble to learn something.® Learning just © 
takes longer for them, comes narder. for them. It may take 
them’ ten years to learn four. years' worth of reading. : 

~ You.can quickly see why altering occppational objectives 
takes on special importance. dr a retarddd student. While aw. 


‘wheelghair bound student may be limited to: bench work because 


of paralyzed legs, a retarded Student may’ be limited to brake 
vork because of, time; time to learn smaller cpl time t¢~ 


; repeat ‘those smaller steps, time to keep repepting them with 


each additional step, and time to' practice and repractice,, 
the Skill. It's all slow, that's true, but very methéddical, 


\ . . 6 


< , ee ae 
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you cbuld very. easily have problems, Training a retarded student 


ne t think it's just ee the student. If it were, 


in a Nocational. classroom will work mych more smoothly if 
special education is involyed. Look pver the ghart on the 
following page to see just how the cooperative effort 
between a special education teacher and a vocational teacher 
might work. * 
Take advantage of the skills and experience éhat special 
éducation has, © But ‘at the same time, don't minimize what yoy 
as a vocational teac ér can give the student. You have much © 
to offer. } ie . 
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Bais WA ahy given atudent™ your ‘old hethods night! ‘oee wor - Last. (trent 8 Ab 


arAa" handoutb ot exercises or explanations es ig e no effect. — 


Psaeccan 


/ vs Gives: benefit, 
. ‘Pives ei s in teaching 

5-2 ee ac ait = aye . j rand, eva jrfoh of student: 8 ‘sk#i1 at 
VOCATIONAL TEACHER: 5 oon ‘acquisition. « Ce ee ae 
ar te oe ee : ‘hc. Gives benefdt of environmen? “with; a ae 
i : cor te a e. 4 non-hands capped peers eee. Yoee 
“"" Gives advite on-teéching. ; -, .. Ghyea: benefiti\of ‘facilities “a ied 
Helps with evaluation — a + e equipment | Fad ns ae 


, Modifies exergfses or makes: - Gives Ponet’" o ‘chogen Vor ation’ _ 


fo ‘" . "up ‘new dnes ; ; ; : : 
‘Prevides an aide for certain ne, \ (aaa dae eh Ag Pe 
tasks + Sg SE es . 4 “ee 
a = ie P ; ’ . - a7 Fi “ oe 
; i oe se Horks with non“hatidicappad students ° 
a re Gives special tutorkng in resource | 


“room or shop - al 
. Gives benefit of modified. “nveriet-« aie, 


SPECIAL EDUCATION TEACHER ——— >... Gives benefit of extra practice in. 
; academic aspects" 


- 
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ye 


. re Stimes a iow: sometimes not at-all. Think of the ED . 
hgster as having a faulty control switch. Each of us has : 

: : ‘control switch, but very few work perfectly, and very few ‘are 

«», completely faulty. When you get mad at your car, for instance, 

your control switch slips a little. How much it slips depends . 

: gn a lot of things. You might curse at the car, call it names, 
kick its tixe, hit the steering wheel with your hand, slam its 
door, empty its ashtray on the floor, hit its headlight with a 
hammer, push it over a cliff, drive it over a cliff... a 


v 


NOW JUST A MINUTE! ... : . = 
t + 
. . _ ae . a 
You see, what I mean. Somewhere between. "curse" and "drive,' 
. a "your control switch: would work. The ED student sae stop so 
, ' soon or might not stop at all. So’ sometimes George is "normal," 
" another time he's "loud," and another fime he's out of control. 
He isn't easy -to identify, with a wheelchair ‘or some other sign 
‘reminding you of hig handicap. Most faye, he may be eaNGE like 
the rest of the class. - ° ~ in 


é 4 a 


HE MIGHT JUST BLOW UP ANY Tie. FORO REASON? ~ oO  y 
eer oe 3 ; ae oy * 4 ee . ; . es 
a You. mgt say that, butgit's not as bad as it sounds. 
. ; No one ever does ayia Or no. reason." Remepger that{ this. - 
‘et . . gtudent doesn’ "t. do something, really psychotic. li oe ~N 
ae - yedheads on sight," or he wouldn't have been mainstreamed:into - 
K - your class. Also remember, everybody lias a pattemn. Some 
" ped ‘le get frustrated very easily with a car, say, but they 
have lot of patience with a lawn mower. Some for e? 
instance, lgugh. at you 1f you call thdm a murderer and\hit you. 
“Lf you. coi thea a thief. This ED kid has patterns, dis ze * 
—wAtch shim ‘and. spot his. | pod Start showing \nervousn 838 ’ 
. ? To write? To. do something with soe 
son? To do something alone? What is stressful for him? 
: George got labeled "ED". because he has a way of reacting eos 
to stress that a peobre around have a hard time dealing. with. ca 


7 


eo gees : i . 
- $0 L NEED TO FIND out WHAT GEORGE REACTS TO AND HOW HE REACTS. AFTER THAT, I CAN 
KEEP HIM FROM TEARING UP MY CLASS AND I CAN ALSO HELP HIM. ADJUST HIS CONTROL SWITCHES? © 


a 


7 ae 
_Good thinieing! Once you know the type of thing he gets _ 
« and gives grief over, you have various options. They're all a 
good; which to choose, depends. on the moment--how busy you are, 
how paetent you feel, etc. You can: 


=F , 1. “Keep the stress’ sttaation from nities (don't make | eae 

mo George work with the football hero on hts project) 

+ 2.. Temporarily defuse him (Tell him to go to the store 
room for something or other, while the football hero 
continues to work on the, project) 

3. Give him the means of defusing a situation for - himself 
(tell him, for example, to go to the store room if 
the football hero starts to get,to him, and come back 
. when he feels ready to) ; 
» 4. Get him. (or help him) to think about and analyze how. . 
‘he's been reacting to: ‘people like.the football hero--+ 
what he thinks about that pattern and what results it,, 
-has on him. (give him time .and space to change his. 
way ‘of coping) 


You can handle it. It'll ‘take Cares concern, Batvence, om 

— creativity, and imagination, but if you're a. teacher, ‘you've 
got those. TR 

— You just. need* to remémber that George is. at good person who 
has. learned bad coping patterns. He can unlearn them, although 
it may not happen while you're around. As part of the “main-- 
streaming" you can let him know that some of his behaviors that 
bring him grief can be changed if he wants to change them. At 
the same time, you'll Be helping him learn a job skill, That's 
a: pinot exactly what you do “iG every student you teach, den! t 
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_ a ees = " LL. Decisions, decisions. . . = 
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> - Scrapbook 
CONCEPTS’ st . se —— * ; 
: : ; : . 2 _ : . ~ ; ag 
oO a . © ‘ ° 
Handicapped students hive spectel educations?” needs « 2 GF 
* Af u 
Not all, atudent’s are able. to learn by the same method. ea & > 3 
Handicapped otudents may need an Angividyslized, curriculum. ; : ; 
: Pa a * vA, : 
Curriculum must o flexible in order to. meet the er of all students. . i 
: 3 a «7 
» PERFORMANCE, OBJECTIVES ope a ; . 
F 3 , . ; " 
aa te We, ! aaa L , , 
n _ “1 * The teacher will be. abe to modi fy the euecteutie to meet the needs 
- ay of ‘each student. ‘y ’ 
{ a a are aj ‘ on : . { 
. Vocationab, and special eiunabi on personnel will work together to . , 
‘¢ Se on Andividualtze ae for hangscappes etudente: , Z 
ek.” ‘The teacher will be able to” write and implement, Long-rangaggoals 
at .and-ahort term objectives. for each student's’ IEP. 
The | ‘teacher, will be able to determine proper placement waenEn the a 
oP ee - * exiatips. program for the gpecia? needs student. a ae 
o_ oe, : : 
> oat os The yencher wet be able to aid: dante iné learning how. to make deciotons:: 


ote te ore ae oe i ee , 


@ . oe : 2, REACHING PECINIOURS + - 
. INSRRVICE ACTIVITIES 


y u 
° 

Materials Needed :4 NGT: Questiong, NGT Instructions » ; 

Newsprint Pad. ‘ 

Magica Markers/Pencils 

7 . 
Number. of Participants: 25-150 ; : an 
Approximate Time Needed: ‘hour ° a" 
Instructions: — _ : , ; . oo - : 


LF . | 3 
ji. Divide into groups. bf 5-8... Edch group will select 
“a group leader, "7" 


on it. 


‘ 3. The group leader then directs on as per ie 
- instruction sheet .. 
| 4, Groups then share, with ‘others the answers and/or ' 
% solutions’to the problem questions. wan ® 
\ 8 . of . 


‘2. Eath person réceives ‘a sheet of paper with the ee. 


VOCATIONAL SPECIAL NEEDS. 
TEXAS ARM UNTVERSETY 


Nominal Group Technique Instrugtions 
‘ : 7 - . ; . . ‘ 

~~ ‘by Nan Crowell ea 

The Nominal Group Technique (NGT) is*qne of the best methodg to encourpRe : 
participants to vicw themselves - ‘as part of a probiem and also part of a 
solution. Many ihdependent idéas are generated using the technique. The 
participants find that the NCT.prgcess is threat free. They also gain a high - 
sense of accomplishment. NGT has five steps: . : , : a 


Posten 1: Silent beneration of Ideas. The question under consideration 
, : is sharéd-with cach group member. Each participant is then 
chargéd to write brief phrases or statements which will 


: answer the question. , _ . os 
1. Pass out sheets containing prepared statement. 
2. Read the question to the group. 
3% “Ask the group to spend 5-10 minutes siientiy and 
‘independently making a list of ideas. 
.4. You sit down and also make a.list. This is bape reank 
— the group will model your behavior. Look and be 
: ious. . Uscourage talking or distractiang. 
‘ as Apter, 5-10 ‘minutes stand up to end this Bey of NGT. 
Step 2; Round-robin recording of ideas. ‘The ssi et yal Bivate aaked" be 
. read one of their ideas. “Each will be recorded on a flip chart 
or a. bkackboard. No discussion takes place at this point. 
One~by- one each participant either gives an idea or passes 
until all of the ideas 3 generate by the group Have been 
' recorded. } iy A } 
1. Use your flip chart to record ideas with the magic 
matker, Write large enough far group to see. - ‘ \ 
2. Go round-robin around the Ryu. Get only one idea 
per person at a-time. Allow~no discussion. The purpose , 
| of. this step is simply recording. .Don't pressure 
: participants. Ask "Do you have an idea for the group?" 
Keep statements brief for oe ease. Gd around 
the group three or four times.-. Si rt each idea as 


though it were the answer. Renduier r,| No one is forced . ‘ 
to contribute and may PASS if they choose. New ideas 
which occur to participants not pteviously listed may 
‘also be used. : , 
, 3. Number each idea as it is recordgd. . * 
~ 4. *When ee is complete, ge to Step III. > 


r 
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Step 3: 


Stdp 4: 


Delbecq, A 


Kach idea ts chiriftod and discussed Inthe order dno whtel i 
was presented... This step ta designed to ehiminate misunde r= . 
areas: which. might have arisen concerning cach {dea presented. | 


- 


1. 


4. 


- 5. 


ed 


\ 
poatnnlag with #1 on your master list ee the clarification 
process. DO NOT REQUIRE the one who submitted the idea to 
explain it. Encouragd group discuss{on. 

Ga down the entire ligt. 

This is the only step’in which conflict or disagreement may” 
emerge. 0 NOT ALLOW THES. TO HAPPEN. This step is only 

for explaining more fully the ideas listed. NO JUDCMENTS 
ARE TO BE MADE BY YOU OR THE GROUP AS TO THEIR VALUE. 

The author of the idea may re-word it, but’ only the author. 


‘When all ideas have been clarified, goon to Step 4 * 
y 


Vote Ey Cae Each participant is asked to rank a apec! fie 
number of items ~ usually five, but anywhere from three to seven 


. is acceptable. Each participant places the item number and its .. 


rank on separate cards. The votes are counted and discussion 
8 enpoutaged to clear up misunderstandings about item information, 


a 
2. 


3. 


Hand owt five 3 x $. index cards to each participant) 

Ask participants to select the five most ortant \ 

items and mark the -fiumber for each *ttem he upper 

. left-hand corner (one number per card). ten ask them 

to write an identifying word or phrase on the ‘card. 

Have participants spread the five cards out in frant 

thep so all are visible -and then. rr order them by 
ting a number (1-5) on lower left+hand corner, with 

tive (5) for the post important and one (1) for the - 


_least™ important. Circle those numbers 


~ 


Final vote. From the ‘process a list of answers by cialis ie is 
obtained. This is the final step. 


Determine cha out cone of the meeting. : é 
Provides a sense of closure and SCE ee eee 
Documents the group judgment. 


Follow the same voting procedure as eutitned in Step 4, 


A 


-, Van de Ven, A. H., and Gustafson, D. H. Group Techniques 


for Program al Glenview, Illfnois, Scott, Foresman and Company, 
1975. 


Moyle, J. 


and Changing, 1975, 9, 203-209. 
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Teacher versus administrator: a growing crigis. Planning 


. 


handic apped students? 


How éan the special needs student best-be helped within my 
school district? _— : ( 
7 ° 7 . - : ~ : 
; 7 x 
5 vam ' : 
iY 
_° 
4) o ry 
‘ a 
? ; ; ‘ . ve 
: 1. ; i ‘ 
4 hs » j a | 
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eee iN . 
What can vocational~and special education teachers-do to: work: _ 
together to change or modify curriculum to meet the needs of , 


a 


‘ 
3 s 
7 , a 
* . d 7 Y 
‘ . oe 


ba ‘ 


: oe . . = ‘ 
How can I chang my program to accommodate the handicapped? 


, 


Pa 
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“TEACHING TECHNIQUES 


. : on . INSERVICE ACTIVITIES 
: | _* 
FORWARD PLANNING . 
: me wy 
* w 4 
maperiale Needéd: Newsprint Pad 
- Magic Markers . 
Paper/Pencils - 

: By Forward Planning Forms oa - 3 ‘ 
Number: of Participants: 15-75 « r . } 
Approximate Time Needed: 45 minutes - 1 hour - _ 3 

tice ” \ ' 7 . 3 2 » 
Instructions: : ‘ . ‘ 
i . + 1. -Divide group into smaller groups of 5-8. 


2. Allow 20 minutes for participants to write down 
as many problems or issues they can think. of that 
might be encountered with mainstreaming the handi- 
“ -. capped in regular vocat ional programs. 


3. All problems and issues are shared, one at a time, with - 
the group. Each problem or issue is written on the 
newsprint pad. 


4. If time permits, the group decides upon 5 major 
-problems/issues. 


5° Post all newsprint copies in a prominent place so 7 
all a can see them. , 

6. Groups. then decide upon 1 _problem/issue and work with 
the forward planning form to address that issue. 
Allow’approximately 30-40 ninutes for activity. 

7. Meet in large group. One person. {roi each small 

group shares the problem/issue they addressed and 
* gives a brief summary of their plan. of action. 


Le | : ae. 
toh 
a . as 
; FORWARD P Puan INNING FORM 
1. Read the List of Issues. 
7 
: oN 
2. Select:an important: issue. 
. : 


é ’ 


3. List the barriers to meeting the iskue. 


*. 
x 


~ . 
ERIC 
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4. Identify goal statements of alternative approaches 


for meeting the issye. 


ae 


6. 


4 


FORWARD PLANNING, FORM 


cpoiege ee Tie epee ee. 


i 


Ident ify~tactical steps,, strategies or activities that are necessary 
for achieving the goals. 


’ 


3) é 


4 
\ 
For each of the tactical steps listed abpve, list who does it, where 


it will be done, when it will be on (time-line), how it will be done, 
and what will be done. 


e 


ERIC 


VA Funrtoxt Provided by ERIC 
4 Sa 


, 
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TEACHING TECHNIQUES 


INSERVICE ACTIVITIES =. * 
‘ : : . : 
% 3 oa. a 
WHAT. DO YOU DO NOW? . _ 
Materials Needed: Situation Sheets’ - | . 
. Paper/pencils 
Number of Participants: 5-50 oo . . | - 
4 ; . 1 . 
ne a Needed: 30-45 minutes: - + - - .? » 
) 
( 
Instructions: 
: . N“N . e ‘ 
1. Divide participants into groups of 5-8. ~\ 


eS : 2. Each group is given a situation sheet and asked to - 
‘choose 1’ situation they would ldke.to address. ---- > ° * 
ns 


3. After approximately: 20 minutes, all groups meet Se 
together and share their solutions to the situation ¥ 
they chose. ; = ES ; 

Aig : 


See Re Le Te EN 


ae 
_ + 


a 7 


a WHAT DO. YOU DO NOW?- =, . 
t. * : a . 
of ee ae re 
-@ SITUATION 1 i» * 3 > 
. ae : Nes 
a eS . As a special education teacher in a Junior High school, you work 


a’ 
£ 


with’ children from 15 regular classrooms in a resource program. . It 
seems, you and the regular classroom teachers are confused as to your 
fole.. The regutar teachers seem to think you are to tutor slow ; | 
children nian afease. Your, however, beTieve the regular curriculuth 
| | “ change. ’ You don't think that the content of segue classes (the 
a : ee you are being-asked to tutor the children on) is appropriate. 


> do yay do now? 


, he 
1. Describe the underlying problems. : i 
| A 
~ wee “How will you resolve the conflict between you and the regular 
teachers concerhing changes tn the curriculum of the regular = * 
classroom? a _ 
és 


3. What do you see as your role? * 
« o 


) 


— SITUATION 2 


N You, as a 10th grade build 9 trades teacher, have been told 
you will be getting three EMR- Edudgble Mentally Retarded) students 
next week. It is already 4 weeks into the semester and you have 22, 
- students in your class already. There is no other. vocational Program » 
for the EMR students to enter. You are hesitant to accept these 
students as you feel it will me much time to get them "caught 
up" with the rest of the students, and besides, your class is too . om 
crowded already. | | 
What do you do now? 
‘1. Describe the underlying problems. 


ee eres 


2. What can you do to accommodate the three new students? — 
. rn 


3. Who could you turn to for some assistance? 


es neat ee | Pee a Or es * er eS 


‘WHAT DO YOU DO NOW? i 


-SKTUATION 3; / “s. ) _ 
The vocational counselor. feels’ special need students belong in 
Special classes and has beén hesitant to ‘place them favour eanular 
“vocational cages. ‘One student, with a learning disability, has talked 
with you at, length snd you feel. the student could benefit From your 
program. Sinte voncant "t place the Stident’ without the support of 


the counselor..... 


What do you do now?’ 


1. What is the underlying problem? - 
2’. How can you, asS-a vocational teacher, resolve the problen 
with the counselor? 


\ 


_3. What could you do to change the attitude of the counselor 
to be more acceptable of special need students? 


4. Who could you turn to for help? - | * 


ai a 


ee os Oe, - ° } PREACHING. TECHNIQUES ~ 


’ ; “a F. 2 : : : ° 
LEP_CASE STUDY AND PLACEMENT | | 


a ‘ a : ~ 


giaterials Needed : Placement Transpatrency 
me Case Study , 
; [EP Fors / 
Pepetts : ‘ i.%. 
© pores . 2 é ra sa 
Number of Participants: 15-75 


Approximate Time Needed: 45 minutes | ae : 


.Instructions: t J 


1 
b 3 


: l. After ~ARD/'TEP overview (Activity 1) briefly review 
possible placement alternatives. While leaving . 
placement transparency visible for group. to refer 

to, begin case study activity. 

Divide desig: Mute smaller groups of 5-8 people. : 


er 
‘ 


3. Each person receives a case study and an IEP form.: 


4. Participants read case Study and complete IEP as a 7 


. froup. Decision for placement must be a group 
oe , decisian.. (They should. work as an IEP committee.) . 


5. Goals, objectives and placement are shared with -cntire 
‘group. Discussion of the different placements, etc., 
“should follow. 


-& 


INSERVICE ACTIVITIES * 


ee ee ae : ER ee ee Te ee See eee yee ry eee ere aCe F 


oy 
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Name: Jesse, Olivares.” | a % Test Dates: 1-19-79 2 
Parents: Mr. & Mrs. J. 0. Olivares Fou Abe 22=79 


+ 2-12-79 © 
Referral Date , / 
: —l ) a fee eS - | 
. Jesse, who will be 16 years old in April,-was first’ referred to Special. 
Services. tn September, 1975 when. he was first enrolled in this school district. 
‘An extensive battery of tests identified him as an educable mentally retarded 
student. Jesse has. been served in the Special. Education Resource program for 
-all academics since that time. He -spends more than fifty percent of the, day 
in this program and is mainstreamed for lunch and R.E. He is Blso enrolled - 
_in, the regular career orientation program at. Jones. _ 


-- Language Sominange s" 


Although the language spoken in the home is predominately Spanish, Jesse 
speaks fluent English and was tested in English. a ; 


Interests \ 2 | 


Jesse helps his dad on the ranch almost every day. He works with the. 
cattle and often times has the responsibility of driving the tractor. He also — 
. has had a vegetable garden at his house fer the past four years. He has ~ | 
always shown an interest in growing plants and spends. some of his spare time 
.. working in his garden. - * 


N 
2 


w 


Sociological Data | | | a, . 
; oN a a 
Jesse lives with his,parents, three brothers (ages 4,7,15) and-five | 
sisters (ages 2,9,11,14,18).° ‘His father is a ranch worker -and his mother 
is a homemaker, — ~ +. / 


Social/Emotional Behavior (Interviews with Regular and Special Education 
“.. +" qteachers and the School Counselor) 
‘Jesse's behavior. has been noticeably immature since he first enrolled in 
‘this school district. He seems to be an. extremely anxious and fearful child. ~ 
He does not relate well with other students his age and stays to himself most 


of the day. 


Baékground Information 
Jesse was a premature. baby at seven months. He was late in walking and ° : 
~ did not start talking until weld past two years of: age. : i 


‘ 


. fle | ae a 
: a 7 . - , , : : : = 4 . 
Test Observations , Mos, -S a ; ‘ a 
“ex Jesse ‘ts an attractive vote ances is very ‘small for his -age. When 


conversation was required, he would. shrug or ‘nod his. head atthe beginning of 
the verbal pats of the WISC. Jn order to,establish rapport and verbal 

‘\ communication, the verbal. and performance subtests were given in mixed order 

“ With Pirst a verbal and then a performance subtest until completion. H 
dkew and wrote with his right hand but ‘he used his left hand for the performance 


_, subtests. His small motor chordifation was slow. All written work seemed to 
he difficult to peyform ‘and took much effort. On the performance tests object 
“agsen ly and Plot] design, Jessé scored esa but. time was the Factprs s 
Test Results . OO ; ~ . 4 : : _ . _ 
wise rt ae =e : rn, ) 
isece is recently fuhctioning % ‘sithin the mental depen range 6f ‘ ¢ 


» intellectual functidning according to the full scale score of the WISC. The 
‘Verbal scate score is within the borderline. range. He scored in thé mental 
' defective rangé on the performance tests. Most subtests scores were flat. 
Strengths were noted on the ‘comprehension subtest and digit spar, with scaled 
s scores of 8 which are in the slow learner range. ‘Jesse's lowest scores t 
) ty on the subtestss arithmetic (2), picture completion (3), picture arrangement 
(4)-and object assembly” (4 ); Scores of .two.and three are in the trainable 
range. A score of iar” is in the educable range.. * . 


° : ; Ui ; ' 4 é- * 


Bender ‘Gesta aan ‘ 


, bo = 


re Jesse took twelve iiinutes to ‘complete this ‘test with eigl ‘ errors * 
ee to the Koppitz scale. The os were: distortion, \rotation, 
= Integration and perséveration. " sO , 
; Maptive Behavior > ae : 
Sa a . ; 4 ‘ : 
' Two: separate interviews wedded with éach jndividual perent. Both  . 
‘fe parents were cooperative. Jesse does. not adjust’ to new situations very Gq 


well” ‘According to his mother. Concerning: potential vocatéonal interests, 
_ his mother said “I don't think he'll ‘be able to work." His mother did say: 
" he-was dependable. . He ‘cah ride a bicféle but cannot make change. .He can. 
- and does help around the house and ranch. Both parents want Jesse to continue 
ot in school» Mr. & Mrs. Olivares said Jesse is different from other children, 

~ They said "he. is s¥6w but. hg is doing better." When an,activity is too hard 


for him he: becomes frustrated and. stops working. ‘He: dos not play . ’ 
, cooperatively with others. ‘yg a. | I . 
* a4 war: sce . , i 4 : . . _* af a i ) P | 
Lote ak The for lowing grade leve] scores are ‘taken rae WRAT which was given “” .3 
yore in ‘January, 19a: Reading 2.6, Spell ing 37. «Avi thnjetic 235. : 
‘ hed | ar "ON a oe “e 
. . U 4 ; 2 a - 
ro ri s\ ’ : 


2 oe 4 oe . 

CONC|.US IONS ; : er _ 

Jesse is performing within the mental defective Pange of intellectual 
functioning according-to the WISC. The adaptive behavior is Selow normal 
for an.individuaT of his,age. The WRAT shows he is achieving more than four 
levels below his grade level. Though he has had speech therapy, he still . 
has difficulty with :verbal communication skills. Pencil and paper operation 
., are performed with slow, deliberate strokes. ‘Jesse seems to have difficulty 
~. controlling ¢he pencil to the task. -AlY performance was slow. Jesse,qualifies 
for special education as educable mentally retarded. It is recommended he 
still receive. some assistance from the resource program. — 

Jesse stifl needs emphasis onWpractical usage of academics based on ° 
vocational ‘readiness skills. Time structuring should be introduced in relation 
to the vocational requirements. Verbal communication skills as well as so¢ial 
awareness could be worked on simultaneously in a small group, Sel 


-’ Jesse can best learn through. the auditory channel. “He needs a varvety 
“Of experiences based on Vocat tongs and social situations. Opportunities to 
share experiences through discusSion need to be provided consistently. Visual 
motor and fine motor skills need to be worked on. 


— ‘ . ra 
If furthetp assistance is needed please ‘contact me.. 


° 


. . “ . 5 ° 
5 : \ v 
. Ex 


“ " aminer: Jane Doe a 
\ _ ; Educational Diagnostician 
: & 
’ v e ; a ’ 
4 : 
-$ oe 
af : s , ~ 
. eo 
= L = | 
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V. What vocational placement would Provide the least Od begee 
restrictive environment? Justify your answer. ¥ : es & 


. 2. Complete the last two pages of the Sample IEP Form. 

ies , What are the long ‘term goals? : 

‘ What are the short tert. goals? ; 
J How will these be accomp} ished? 


, « 3... Do you’ feel your committee was able to make an -* 
appropriate placement decision for this Student? ~ 
If not, who should be included in the make-up of - 
the committee? ; a 
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et ey SAMPLE TEP FORM) 


I, STUENT IDENTIFICATION 


Sex M f. “TLD. 4, — 
___'__Date of Entry into Kd, 2 


School... Teacher 
Ee Saree ee ee ae ee 


Pa rents 


Birthdate : Age tt “ Grade 


; . 
Address ”. 
District of Residence 


Primary Language of: . 
“Hom Pupil How Determined 


rd 
— - 


ASSESSMENT INFORMATION 


Indicate Present ~~ Performance if Applicable--- 
™ Based on: Ogvefopmental Summary _____ Speech and Language Report 


Ps ycho- educational Reports _—s Physician's Report (as needed) 


Atademic Achievement: 


Coffmun ication Development: | _ 


3 : Pa : 


yp 
Social Adaptatjon: Sr ab : 


Self-Help Skills: ree 
; ye ks Aw 


. Projected: ‘Duration 


Specia} Education 
Program 


~ Rationale for Placement 


(least restrictive concept) 


Services \to be Provided to Reg. Teacher : 
; ; Sg eer 


Prevocational 


IV. 


- Attended Meeting: 


Interation_ 


‘Behavior Strengths: 


P.E.. Prog am: 


Vocational 

Additional Support. Services: 
(Specify Date of Initiation an 
and Personnel Responsible) 


uration 


v 


%® : 
IMPLEMENTATION INFORMATION — 
Learning Styles: ‘ 


Rate “ ‘ 


A A CAC EN 
‘ : 


Modality 


Learning Situation: | 
a: 
Place,. Materials, etc. 


Student. Interests, Talents etc. 


i 


MEETING INFORMATION 
IEP Meeting Date 


Interpreter Requtred: Yes - 


arent STgnature ; 
* Yes 


CRdmtitstrator Stgnature) 
<4 


bo. 
— 


Materials: 


saeqnanemennetenenndiicemaenetnn 


4 


Date of Enro} tment 


Spectal Teacher 


nn greene 


/ 


Effective Reinforcers: 4 i 


— L ay 
Special Instructional Media and 


tte erg tl trp 


Personne]. Responsible for Dolemanceeee 
of TEP: 


a “Y 
'. TpecTaltst, Teacher Signature) 


other: pos on 


ve WE. PRIORITIZED LONG RANGE GOALS AND PERIODIC OBJECTIVES =). 
Student: Name._ " 


LONG RANGE GOAL, | ; , , _— Monitoring of Goats, 


| and Objectives 
Periodic Object ive(s) ° ; 


‘(Specify time, mierubls behavtor, evaTaatan condt tions, 


and criteria. } ‘ ah ee a aaa! 

o ee a ______ Achieved 

; oO . __- Reviewed _ 

. . ate Revision i 
Person Responsible Established Recommended 
LONG RANGE GOAL._ _ Monitoring of Goals 


and Objectives | 
Periodic Ob jective(s) 


a (Specify time, observable behavior", evalution ond VETORS- 


and criteria. ) 


Date: Date: is 
Achieved : 

Reviewed . 

| _ | ea ; | Revision 
Person Responsible pe NCE aes __ Recommended . 
LONG. RANGE GOAL " _ |: Monitoring of Goals * 


and Objectives 
Periodic OB jective(s) 


(Specify time, observable behavior, evaluation condTtTons 


, A 

and criteria. ) CON ee | 
p 

| 


; - Achieved — 
a 


OS 


. Reviewed 
Se le 


‘Person Responsible” Established” oe ores 


VII. SHORT TERM OBJECTIVES | > ae 
INDIVIDUAL INSTRUCTIONAL PLAN (SHORT TERM OBJECTIVES) 
To be seompieied by personnel responsible for implementation. \ 


DISTRICT/SCHOOL : ____ STUDENT'S WAME (CAL DATE 
ae Oe ee ee ee a i, Oe 


LONG RANGE GOAL | , | 

_ PERIODIC OBJECTIVE a _ __ | 
~ LEARNING STYLE a: | ‘BEHAVIORAL STRENGTHS 
4 | en 


ae 


aan Wf . "992 ‘ 7 
- Q° : , -_ - . . 
mee ws, oe eee et 


ae 
LS) 
\) 
Jw 
/ 
( 


FM At ke ee ts hd = 
S i iil ee ie ee 


"person or persons responsible 
-for taplenentation: — 


Reviewed. . 
. te: 


achiev ed, 


Pei 


‘recommended 


4 


Person or persons responsible 


for implementation: #' 


Reviewed | . 
Date: 

Achieved 

Date: : 
Revisfon 


a recommended 


« 


Person or persons responsible 
for iiaaliy aloe 


_ Reviewed 
Date: 
Achieved 


tate: 


Reviston 
“recommended 
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i TEACHING TECHNIQUES a: 
= 9 Se © INSERVICE AGTIVITIES ==. 
a | | y 
DECISIONS, DECISIONS. . . | ae . a 
7 * : , 
_ Materials Needéd: Transparency 2 
. Problem Sheets. : . 
; . ; ‘ 
Number of Participants: 10-100 
a 7 { 
Approximate Time Needed: 30 minuteg. 
‘Instructions: | ; ™ Fn. oo 
ae 1. Presenter shows decision-making trangparency to group 
ra and discusses and clarifies each step. 
R : , . ba \ 


e c 


‘2. The problem sheet is then passed out ta. the. 
participants and they are to. solve the problem. 


ae: Veta ay then asked.to share with the group 
their solutions to the problem, difficulties 
encountered in meeting the problem, etc. : 


STEP 1: 


-STEP..2; 
STEP 3: 


STEP 4: 


STEP 5: 


DECISION MAKING PROCESS (2 0 


oe 


. 
; &, , fs : 
DEFINE THE PROBLEM. - 7 7 
ae & » ‘ 
IDENTIFY YOUR GOAL. 
ners 
CONSIDER ALTERNATIVES. .. 
x 
_ ANALYZE: THE CONSEQUENCES OF EACH 
- ALTERNATIVE, . 
SELECT THE BEST ALTERNATIVE, 
a : 
y . vs 
- | . ka 
¥. 
, t 
Oo? 


co Problem Situation: _ oe | ; ra 2 
‘ “oK ‘\ 
4 As of the end of “this school year, it will no longer be possible 
for you to continue working in the field of education. You need 
: enployment, and must now make a deciston, as to what job you can ‘ 


, step into immediately or for which you can, retrain: 


‘Step 1: Define the problem. une specie aia as the real >problem?) _ 


Woo’ ° 
s 


” . . . . . | ; : : Fall 
} . 


Step 2: Identify your goal. (Consider your assets, interests, and 
' values.) — . 


( , a 
Step 3: Consider all alternatives. (Think | as freely as you can; 
consider any possibility or dream. ) 


~ 


Step 4: analyze the consequences of each alternative. i a 


both the good and bad consequences.) 


a 


ae e a 7 


Step 5: Select the best alternative. : 


é 7 * 
! . : ( ’ 
- 
= oF be 


TEACHING TECHNIQUES ; 


—— _ & en INSERVICE ACTIVITIES 
WHAT DO YOU.DO?. eo | . y  eee 
1-4 Materials Needed: Problem Situation Sheets 
ey ; Pencils/Paper 


¢ 


‘Number of pavepoipantes’ Any number 
apenas Time Needed: 30.minutes 
“ mstructions: | . ; | a | 
1. Divide BEOUp into smaller Srpups, of 5-8 par dieipanta: 
Le Fach group choosés a stobl m situation and determines. 


how that problem could be/solved. Allow. approximately 
man oe Be 15 minutes for the groups to work on the preblem. _ 


3. A spokesperson from each group shares their solution . 
/~S$o the prablem with the entire group. D sion of 


the solutions can follow. 


, ; J 
\ 
AN ‘ 
- ‘Pa » 
/ 
} 
x P 
. 7 
a ~ 
a : 
2 
' \ —— 
4 
»y 
’ cq 
— s Biee Boe, $ . 
a - linteee 
24 | 
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SITUATEON 1: Annie, a trainable mentally retarted student Toves to 

work. with plants, She has been enrolled in a VEH Horticulture class 

for. a year. and a half. She has come to you and told you she wants to 

| run a nursery when she graduates from high school. Annie can neither. 

‘read nor do simple mathematics. Although she can do all ,the work 
required ina nursery, she lacks the ability, to manage a business. 7 

What do you do? : 


1. What is the problem? | mal 


v 


2. What are ‘Annie's strong poirgy? “Her weak points? , 


a 


i - 4 . 
What possible alternatives could Annie have? 


4. What would you .recomiend for Annie to do? 


7 ¢ E . & 
! 7 ° le See he 


SITUATION 2: As a cO- OP teacher, you have finally: been’ able to - 


place all your students. on a!job except ‘for Jake. Jake had polio Bae ae ~ 


as a child and. has, difficulty moving: aréund. He is a ee young 
. man and haS tremendous. strength. in his Shoulders and a (Jake 
| has a real interest in working outdoors’ and has had some vocational - 
training in Building Trades. The builder who usually higes students » 
“howe s¢ some-misgivings about whether. or not it would be safe 
“to hire him. What would'you do? . . |. (X\- 
‘ : . F z af cae 


1. What is the problem? . Os . 3 , 7 


Dp How could YRTS-broblen be resolved? Z a ee, = 


\ ¢ . : hse .% 
. Kae ; SiN : ry 
3. What ‘alternative@wre available. for Jake? es 


£ 


~y 


4, What would you recommend? . - 


SITUATION a Marty has wanted to be a veterinarian for .as Tong as 
' ‘he,can remember. He has always. had pets and taken care ‘of. his. 
neighbors ' animals. ™ Harty has a learning disability and has a great 


deal of. difficulty heading. ‘It is a Slow-and laborious: task to r@ad 


= time. What: would you do? 


. » . 
‘ . . é 
x . " ‘ 
‘ ‘ q 
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e _ 3 . . 
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; x . 
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just ‘one chapter of a text. He has come’ to you to help work out a 
scheduJe that would help prepare him for college and vet. school. You 
really don't think fie will bé able to make it and will be wasting his 


tt : 4 
ie 2 3 
ug : 
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1. What is the problem here? a oe 
i a . ae ina ae F 
2. What are some ways this problem might .be resolved? 
oe Ny 


 Whatra advice idl help. could ' you- ieaive to Marty. SO that be night 
_ be more realistic about his future: _qontst 


4 o m 


BA Fur Toxt Provided by ERIC 


_ ae "TBACHING TECHNIQUES 


. ” 
x. 


co, . a oa | INSERVICE ACTIVITIES 
. - a H ae “ 
3 , oa ? “re , 
. . 
SCRAPBOOK - oN. ‘ . 
| e _ ( ey 
Materfals Needed : “1 scrapbook per oireteipant . x a : 
7 . Pengils ro ; 
ae _# Pee gg 4 « 4 
& , Number of Participants) ‘any number ,, ~ 3 
Approximate tye needed: 20 minutes a | 
Instructions: # / . aa’ “4 
_ 1. Scrapbook is made before aarlanee! begins. The cover aes 
< ‘ * ghould be either construction paper ortolored paper ‘with . 
cee = three sheets (folded) inside’ Pa 3 
| g y ya ‘Participants are divided | into emall groupe of 5-6. 
ef | 3. ‘Each participant has 3 minutes to write down one siceseeeal 
» * change they have made in their: Tee to~accommodate the 
* handicapped’ student.., os cs ‘ 
Neg 4, the scrapbooks are then passed around the group and each 
4 \ : person writeg in each scrapbook. the change they have | 
= : made.- Time should be allowed for oral eee ep 
of the jenange made. ; , 
5% a 
5. ALL cueetein wee will end the dedaten with 5~6 usable 
changes that can be. made dn “thelr surticuluy« or program. ~ 
‘ : ied "i tt : : o. : 
ae 
‘es 
x 2. bd .? a - ¢ i A 7 
: ‘ : : . é ig Wl 4 
» : a ee Oe . 
: _—" 7 we a . 
aioe . RES : “NO v 
+ 5 UY 
A ¢ 
7 é . oe 
i 7 ‘ : ' 
| : i C4 | 
1 (€) ‘ . } : ; . . 
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Marilyn Kok, ‘ — -Information on curriculum 
. ‘ ‘ . £ . . National sources of . 
an ‘information on vocational \ 
: . clal needs .. ... Local 
‘ ON Yq@sources .. .ps - Books . 


’ a 


WHERE MIGHT I FIND INFORMATION ON. CURRICULUM AND TECHNIQUES FOR TEACHING 


HANDICAPPED STUDENTS IN VOCATIONAL CLASSES? : { 
2. os te 
Names and addresses of selected sources that may be useful for 
) _ future resource searches: 
® Bureau of Education “of \the Handicapped 2 wy 
Seventh and D Streets N. W. uae 
Washington, D. C. 20202 2 
- . i 
e President's Binittec on Employment of the tandicofped ‘ 
1111 Tweytieth Street N, W. . . 
* Washington, D.C. 202 < , : 


'@ The Clearinghotse on thgAlandicapped 
Office for Hatidicappef Individuals 
Room 338) Hubért 4/ Humphrey Building 


; _ Washington, D. C. "20201 a : 
: ® U. §. Department of Health, Education and Welfare 
Office of Human bevelopment. Services 
Office for Handicapped Individuals " 
Washington, D. C. 20201 , ‘ 7 
| — a ate 
* Vv & 
% A 
: ay dee 
, i z : ae \ 1 P 
o aint) i 
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RESOURCES ° 
i 7 Ok 
(ft A , : . 
4) Council for Exceptional Children - ~ + b a 
,'| 1920 Association Drive : ; re “' 
Reston, Virginla 2209] ; 2 


@ American Vocational Kesoctation 
1510 H Stfeet N. W. 
Washington, Ds Cy 20005 


e whe National Center, Educational’ Media and Materials for the 
Handicapped _ 

Ohio State University 

Columbus, Ohio 43210 . 


“, e The Leadership Training _ Inetitute ’ 
ae, Special Education ° 
University of Minnesota ue , 
249 Fraser Hall, 106 Pleasant Avenue , ° 
Minneapolis, Minnesota 55455 _ 


é @ The ERIC System 
@ Northeast Curriculum Coordination Center - i 4 
Bureau of Occupational Research | ” 
; Division of Vocational Heucatten 
225 West State Street 
Trenton, New Jersey 08625 
: Fy 
® Southeast Curriculum Coordination Center 
Mississippi State University 
Research and Curriculum Unit 
Drawer JW : : 
Mississippi State, aie ae 39762: Lo mo . a 4 


; . ; é A rc Cer 


® .. ©: East Central Currigulum Cootdinatign Center — ; \ 
: Professional and. Cyrriculum Development Unit 
Division of Vocational Technical Education “3 
100 North First Street ay 
i -Springfield, Pnots 62777 
e. Midwest Curriculum Coordination Center ° S : 
tate Department of Vocational and ene Education LC 
1515 West Sixth Avenue 
Stillwater, Oklahoma 74074 
f 
Northwestern Curriculum Gueeditatyhn Center - 
\ . Washington State Goordinat Lon Council for Occupational Edtication 
222 Airdustrftal Park, Box 17 , . , 
Olympia, Washington 98504 3 


Go gah EE ee eee 


Y 4 72 é ake. 
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. 2. 9%, REACHING TECHNIQUES — 


RESOURCES 


e Western Ciriculum Coordination Center . 

| University of Hawaii « “* | ; L- 
2444 Dole Street . 
Honolulu, Hawaii 96822 


vA e@ Wisconsin Vocational Studies Center - | \ 
University of Wisconsin ; : 4 : 

, 321 Education Buildi@g, Box 49° j 
' Madison; Wisconsin 53703: a 


@ The Center for Vocational Education . 
' The Oio State University “ ai "y 
: ‘ , 1960 Kenny Road 
\ Columbus, Ohio mci) : v 
) ' 
@ Genter for Studies: ry Vocational and Technical Education 
University of Wisconsin ~+ Madison 
Madison, Wisconsin Joos * ; eee 


WHAT RESOURCES MIGHT I FIND LOCALLY? . ; — | : _ 
® “Special education personnel: Several schools have been very 
successful “in coordinating, a team-effort between special educa-~ -_ 
tion and vocational] education for curriculum development. Agd °" . 
probably more teaching problems have been. “s0lved™ over a @up Of 00 
I coffee shared with a teacher down’ the. hall thdn. through any ‘ 
a inservice, research, or, curriculum development effort. 
e indversity personnel; ‘Several universities have tgken the 
_ lead in collecting .information on vocational special needs. . . 
; . . Pcs be c . . 7 


WHAT BOOKS WOULD YOU RECOMMEND? . +,” 


v 


v _ There are many excellent ®ooks available; inany have been cited in 
other chapters, However, I will only recommend one - the one.I 
have aan helpful and most accepted by vocational renenere 


Altfest, Myra. Vocational Education for Student's with Special 
Needs: A Teacher's Handbook. Fort’ Collins, Colorado::. 
Ly Department of Vocational Bducation,’ Colorado State University, 


1975. a NG : 


oe . 


: > . : é : - . . RG . 
ae > TEACHING TECHNIQUES. 


: | ——- RESOURCES 


I would also like to recommend the following instructional modules 
. available through The Vocational Special Needs Program, College of 
Education, Texas A&M University, College Station, Texas, 


. , Individualized Behavior Modification, by Sid Pandy 
Pg Group Behavior Modification for the Handicapped, by Sid Pandy . 
Determining Readabiltty Levels, by, Anthony’ O'Keeffe 2% 
Specifying and Writing a Daily Leggon Plan, by Marilyn Kok a 
Identifying Learning Styles and Complimentary Teaching. Hetnods 
by Marilyn Kok, Joan, Jernigan, and Marc Huss 
& 


oe 
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‘A system for job placement. . . 

Preparing the student. ... 
: . eparing the employer. \ | 

yy %. - . Adv: ice for the employer. . . 


Marilyn Kok * 


- 


No vocational program would be complete without considering 
,employment. In many schools the responsibility of finding jobs 
« for students falls on the placement officer or vocational, 
‘ counselor. Both of these are votational personnel housed 
Speen ae §. Within the vocational department. On the other hand your ~ 
, ~ school may have assigned the responsibility: for: job placement... 
to a ’taff member from special education (in Texas, these are 
called Vocational Adjustment Coordinators). If 80, try to” 
% “ensure that: this person works closely with your own “vocational 
, staff, f 
In this chapter I will suggest sonie techniques for finding | 
Jee for handicapped students, 


ae 


4 


) ¢g 


JUST HOW HARD IS If FOR HANDICAPPED PEOPLE TO FIND EMPLOYMENT? 
“ t F 


\ 


Some handicapped people have no more trouble%than- 
non-handicapped people. Nelson Rockefeller had dyslexia. 
and. he had no trouble getting a job. Franklin’ D. Roosevelt 

" was inia wheelchalr and: he kept- his job. Peter Falk is 
missing ey and’he keeps working. _So you can't just 
Lump al] hantlicapped people together and eayg "They all 
have trouble getting a job." 

Unfortunately, moré handicapped people have trouble 
getting employed than other people; their unemployment! 
figures are much higher than the national average. 

, C 

ad 


¢ 


; 5 , aed a 
+. oe : - : * : : : a aes: , : ee 
ee Bees SOE cade ca ghee ts er, 97 Di Re ED a ae a ne oe ‘ome tak ee: 7 i" 


a SO EM royaenr 
_ This is why appropriate vocational training can be the pass- 


* word for them into gainful employment and all the benefits . . ae 
- 7 that come’ with jg. . * 


oa . . % é , . % . F) 
oy i : P wt “ 
HOW CAN I IMPROVE THE EMPLOYMENT OPPORTUNITIES OF HANDICAPPED STUDENTS? 


Y ‘ . = 
Just remember that fraining a handicapped student cannot 
ood a) be a hit or misg thing. You'll Have to put careful planning. 
. into it, and the more handicapped a person is the more careful ; 
the planning will have to be. : 
All: the guidance on finding jobs puts the placement officer 
: in the role of a matchmaker. In the days of old, the match- 
a maker took two people, one with a dowry and one with Yequirements 
for a dowry, and brought them together. Today, in’ much the same 
way, the, placement officer brings together a student with certain 
skills and an employer with 4 demand. for certain skills. 
- When the student is handicapped, however, the perspective . 
on etaploymnenit changes slightly. The placement officer does mote: 
-than just find a job for an already trained student ; the placement 
.officer finds a\ job then works with eeachers to'train a student 
. for that job or one like it. 
. Project FIT (Fundamental ieausewiat Training)*, based -in. 
: Commerce, Texas, and directed by Elaine Adams, has put together 
f a an excellent system for matching petential jobs with student's 
skills. This system is espectally worthwhile for mentally 
- handicapped learners, but will work as well for otfer students. 
‘ ok As you read through these sage ne please eee mind/ that 
ave : although I have»mad& some changes, I am indebted to Dr. Adams 
and her staff for the basic ideas. The original concept of 
designing curriculum around actual job requirements came from - 
Pe . Dr. Harry Fullwood at East Texas State, University. 
on This is at sek : . 
Ee on See eC - ae 
1. Before any specific student arrives on the scene, gather 
a‘ resource file Of. local employees. who might hire. the - 


' ‘ 
v 


. handicapped. ge 
t , 3 
’ Certain employers, naturally, will bef nore likely to hire 
handicapped applicants, so begin your file by “listing; 
| Parents or ine aes of handicapped people; = 7 
Members of advodacy groups; . < : j 


Members of advisory groups; | ‘ 
Companies with government contracts; _ 

Employers who hire vocational/technical studeite: regularly; 
Employers who have- hired handicapped applicants in the past. 


As you can 4ge, who you know could make a big difference in 
your success. For further ideas and a list of employers who’ have 
\ been active in hiring the handicapped call your district 
rehabilitation offices, your Governor's Committee for the Employment 


‘ 
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EMPLOYMENT == \ OS 
e A. : 


of the Handicapped (see Resource section), and deiiey advoca y 
groups. = 

Round off your list of possible employers by’ looking t ouee = 
.the Yellow Pages and by contacting the Chamber of Commerce for an, 
a complete list of businesses; and industries in your conmunity. 
As you're listing possible employers remember that you are 
thinking a few months or even years in advance, 80 will med 
to list eoupenige that .regularly have openings. 


2. Complete your resource file by interviewing employers 
and supervisors and collecting employment - information: 


This step is your opportunity to sell your program to the . 
.community. Above all else remember~that employers are’ busy. 
Make your presentation | concise and well organized. Dr. Adams 
suggests that you include certain paints in your preséntation: 
Purpose of program — + , . 
Need for a program gO 4 
Benefits employers will receive _ 
Employer's involvement in program 


@eee 


At this’ stage you are merely introducing the prograt. Remind 


the. employer that when a specific student arrives on the scene, 


the employer will have the opportunity .to hire or not. hire as, 
with any other applicant... Essentially, you are ae an | 
indication of interest. 
And face, it: ‘some of your possibilities won't wail “Out. 
Some of the employers will be against the idea of hiring 
handicapped applicants, ‘others will not have appropriate job 
opportunities, and others will ‘not anticipate enough ‘openings ° 4 
to make training worthwhile. This step in the system helps you 
find these less appropriate prospective émployers. 

‘If -an.employer does indicate an-«interest, ask to tour.the . 


facilities. The forms—on the following pages, taken from the . 


| Projéct FIT Manual* could be useful to you as “you research 


possible opportunities. 


3. Once you begin considering a specific student, see if 
the student's interests lie toward any of aa possible 
jobs in your file. 


This step. will occur when a handicapped student is being 
‘considered for vocational training and will therefore precede 
the individualized education program. It will require talking 


‘with the student early on in whatever assessment the student goes 


\through before the IEP. 


a 


' 


* Adams, Elaine, ProjectsFIT Implementatation Handbook, . 
Austin; Texas Rehabilitation Commission, 1977. . 
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7. 


wo 


: 6 
8 


SCREENING INVENTORY FOR POTENTIAL EMPLOYMENT SOURCE) 4% 9’. 
CONTACT PERSON -_ ______ POSITION _f ‘. 


NAME OF BUSINESS - 


f 


TYPE OF WORK: 


Mfg. { Clerical. Public ; Food service 


Mech. repdir ‘Agricultural * Wholesale —“é$séRetail : 
NUMBER OF EMPLOYEES: os oo | 
: oo, \ 
* Less than 101125, 2650S -100—s(ver 
NUMBER OF NEW EMPLOYEES : | : - iy 


O-5 (month, year) 6~10 (month, year) Other “month, year) 


Anticipation of employee increase 


TURNOVER RATE: ‘ 
é : an ; 

0-5% (month,year) | 6-10% (month, year) : ° # 

TYPES OF EMPLOYMENT: : " ‘ 
/ . 7 
Part-time Full-time Seasonal ‘ : 

TYPES OF WORK: ; 

Entry level with skills . Entry level without skills 

Semi-skilled : Skilled 


GENERAL IMPRESSIONS* 


EMPLOYMENT EVALUATION QUESTIONNATRE 
INTERVIEW: EMPLOYEE BENEFITS 


“1. EMPLOYE® HANDBOOK: 3 | — . # « “YY 
| Available Used in tra ieng gecion. < Loaned to new employee for 
/ self use ——s«éWKept vs new employee__ ° | 
2, ORIENTATION PROGRAM: ,_ 
"Re ired_———is«COptticonal———_- Time duration : 
. hoe F 
3,, INSURANCE BENEFITS; | | . — ) 
Life. Health/Hospitalization Partial payment by employer 
i Paid by employee —s—s« Total paid by employer _ = 
4." UNION REQUIREMENTS 7 ae , > 
} * Membership available Union handbook available '_ | 
5, PROMOTION PROCEDURES: a7) a 
Bid for promotion Promotion based on seniority Promotion ‘baged 
on Sangre of SMD PUNE a Peep ion based on Pere of work \ 
/6. LEAVE OF ABSENCE: | 7 oo _ i | | 
~ Sick, leave itt. : , Maternity leave Sickness in family __ 
; ey leave Death of family member ‘Extended sickness 
tany duty! __ a a | LO, | 2 t 
ig VACATION /HOLIDAYS . a a 2a. oe 
™ » 4 : . we “ 
Accumulated alter period of employment \ * Paid Unpaid 
Policy éoneerning absences prior to and after paceeiongneiting a : 4 . 
~ : : es / <2 ; - : 
EMPLOYMENT EVALUATION QPESTIONNALRE | 
INTERVIEW: EMPLOYEE REQUIREMENTS 
: i 7% 
I. APPLICATION | 
Filled out on site __ Can be taken home | Tests must be taken 


a 
Fiat 


\. Type af tests a 7 f : 
’. a ee ee : 


2. MIPLOYEE REQUIREMENTS : 
¢ y . 7 


Age a Edugat ion .; Physical, Exam. ~—- Health Certificate. 


oe Paid by: employer Paid by employee." 
3. DRESS CQDE aac niente %, 7 a = ee 
. Uniform ss: Hair i Hair control (females) ¢ 
Pootwent Other Pe aS 5 
2 Uniform furnished___ Uniform evened by cap ioyes Uniforms cleaned 
“.by:employer___y . , ae ae | | 
4, HIRING PROCEDURES: . mr | ea ee _ _ 
‘ “Interview with personnel manager Swerve Other x i 
° What yatiablee are looked for in an appiiteane - NS 
De TIME KEEPING: , 
i | - “ipimeclock —_ ‘Timecards Timesheet" Tabaled bya name: 


“\Labelet by emp See number Computed ‘by sap ieves __, Computed by. 


| a . employer/aupervisor___ | : . sk 
6 OVERTIME: = 
a “Hequited Optional __—S—s- Compensatory time_, = = None___—«- Time and 
. Sneha Double time 


7. PROBATIONARY EMPLOYMENT : 4 ; : 


ree £ _® Be x 
™ - Policyfor all new employees «+ . Time duration . Salary 
: I ereases afterward Dismissal procedures a ’ 
8. EMPLOYEE PAY: —— 


Pay schedule Frowt whom would check be received ; | : 
9, WORK TIME? a ae oe \ | 


. \ . 
shige hours | ; “1. Required number of hours 


: - 7 ~ EMPLOYMENT 

” : e . . . ie | : 

- The possibilty tes for emplayment are so. important for: 
a. = _ handicapped studenfs that one national leader in this. , # 


area, Dr. Mar@-Hull of Vermont, has éven suggested that an 
"Tndividualized | Employability Plan" be prepafed for each 
handicapped student. This vital aspect of the ‘handicapped | 
‘student's education is your responsibilit a oe 
; *. Whatever you do,-doxn't force the student 8 interests to 
. - , fit your previously researched jobs. Many ‘handicapped students 
7 have been forced all’ their lives to go in certain directions - 
for cenvenience's sake. The students! thancés. for success 4 
will be much higher if they have, .coupled- with guidance, the 
Ne a opportunity to choose training goals for thettselves. If, 
me however, students are interested in working toward one of , 
_ your job opportunities, look over the employment available in 
that areg and plan training goals eccordinely. 


i 4. Plan training goals. 
Essentially, this will in ping to write the 
individualized education program for the handicapped student. 
Take what you know about the student's interests and what ,you 
- Rnow about job opportunities and employer attitudes'in your 
Seong hey and match the two to provide guidelines for vocational 
= training. = 


4 
‘4 
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., ONCE A VOCATIONAL PROGRAM HAS 9, CHOSEN, TO’ WHAT DEGREE SHOULD- A STUDENT BE 
; TRAINED FOR A SPECIFIC JOB IN THE COMMUNITY? 


s 
is a rule of: thumb, the more severe the handicap, the.more .; 
specifically training should podnt toward an already identified « 
‘Job. Because Project FIT primarily serves-the more severely 
handicapped, their guidelines include eecatid job analysis } 
‘ "and nae program ‘that includes task analysis and work-site * 
_. ...._ simulation, If you ‘are serving the mor more severely’ handicapped Sa 
7 in your program, use the excellent Project FIT materials asa ~“? 
resource. 
3 ¢Most of the students mainstreamed into regular vocational 
. program, however, are less severely handicapped or are sevetely 
handicapped .in only one ‘or twa, ways (ungble to read, unable to 
walk, andyso forth). It is fe ee that many of 
these students receive the training available in a regular 
_vocational program which prepares a student to work for any 
_ number of employers. = 
: To help mak® this training gdaped a little more toward 
- certain job opportunities, you could talk over with the 
_ , vocational teacher which employers, in the community have 
r _ positive attitudes toward-hiring qualified handicapped applicants. 
You could also share anything you know about thesé employer’? , 
work-sites which could help the teacher gear the student's 
training toward _the positions these. enpreyers could have qapen. 
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handicapped stu nts. 


WHEN THE STUDENT HAS, COMPLETED ~ IS OR HER TRAINING, WHAG 
1 DO WITH a BEFORE TAKING THE STUDENT IN, FOR ts ks 
é f os Way 


" stép. is. your preparation. ‘Find out everything you possibly 
can about thé’ employer, ‘his or her: past: record of employing, \ 
‘Vocational students, whethe#y the employer has ever hired any «\ . 


- the handicap could causg, t then move quickly to how these can be 


a 
gi 
ca 


; : s a na ale ; es ee ‘ ae ee pe ie oe ‘. 


(* es 2 an ek . 

.. Ee! ‘you are a par of udtvecatioast department, “and x ' 
responsible for’ coordinating thw, job placement df all‘, = 

vocational students, “then ‘you know -how helpful a vocatfonal — eee 

‘teacher canbe, | Votatianal teachers kiow etiployera “in aetaee aa, 


fields, know. which ang? amenable to certain kinds'.of ‘students. 


If you are d member of the special education staff asaiftned 


“to handle the job placement of handicapped students you might’. - ee - 


not realize hoy important: working with the teachers ds. If you 
discount their. one you do so’ at .the expense of oe : 


es” . 
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ADVANCE Toi SHOULD 
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Preparing the enplaver is a two-step process. The First ee 


other handicapped applicanta ° through vocational education or 


other séurces. Review what you know about - the worksite. and = - -% 


the company's prodiict or service. 
-. Lay out your game'plan ¢arefully. ‘det your Geanone for 
choosing this employer's: jab opportunity forthe student.g¢ know. , 


_ which needs tie employer has, that this student is going ‘to, 

“Elle If you cannot feel absolutely certrta that the student 

is qualified, perhaps you should reconsider the! placement. 
You, should be doing. the employer a good turn by providing a 


‘tradned worker, rather than the employer doing’ oe one by taking  «: y 
one of your placement resporisibilities. “as 
The ‘second step is’ talking to the employer .~ When ' ‘you first fe 
went to the emp lo r ypu were merely finding out his) or her 
attitudes toward hiring handicapped ‘applicants, and whether 
any job opportunities within the company vt suitable for” 
training. Now you are ‘introducing a. certain ‘student. « Ypur 
approach will have to .change a little. ‘ 
Mg Bégin with the student's qualifications afd doneinds to stress 


,them, throughout the interview.. ‘You cannot ask the employer’ to 


hire someone who: is handicapped in doing what the job requires. AG 
Instead,. ask the employer to hire” someone who is qualified to do a. 
the job, while being handicappéd in a way that ‘does not interfere . 
with what must be done on the job: Make your slogan "Hire the \ 


Qualified, "rather than "Hire the Handicapped." a 


Do explain the student 's handicap, . in the simplest ianeueae 7 
you know of, without making, any excuses. Explain- what problems .g- 


overcome, and why you do mot think the handicap will interfere . 


“with job requir ents. me 


According to Lea Covington, who has been nlacine handicapped 
studertts in employment fér' several years, "Employers must be 
prepared for .student"’ nfetakes. Without playing up the fact / 


"24a | 26 : 


> : a a aie ce - , | : : ‘ . ! ” | - , | , 
a es . % H, ae | a cali, - 


& jamie :,-that students are mentally retarded or otherwise handicapped, 
+t” you should .be as honest as possible about their Ifmitations, 
a . “informing employers if students have been in trouble with 
ow . 0: the law or if they will be’ slow to, catch on to instructions. 
: Then eVen if a student has been unable. to’ keep the-job; 
employers will often call back becayse previous students have 
‘( been aes honestly."* % 


— 


HOW SHOULD I PREPARE THE STUDENT FOR AN INTERVIEW? 
- ‘ a vane ‘ : Ro: ; S 
Be sure the student understands and can perform the basic 
requirements for applying for a job, such as filling out’ an 
. ~~ application.and knowing his or her social security number. 
“. * Also, .explain at some: stage in the student's training how 
important’ theless tangible aspects of an interview: | = 
sitting up straight, maintaining eyé contact, listening . 
an A _- carefully without interupting, and «all the other tips you have 
"" 4 picked up in your expériances I say‘at some time in the © 
"_ student* straining because some handicapped students have | 
a . a hard time” assimilating toq ‘tiach “information all at once. a 
You may need to space out Your instruction, © > ° - 
The following is proba bly “st dard procedure fer you, . 
but is especially {important “for higlicapped student beet * 
: them on the job, the employer, the working . conditions, th ™ 
| "+ work-site, and the responsfbilities’ You will have already . . 
dec 4 spoken to the employer. Tell the student “everything you can’ ° 
° about that interview. - 
The purpodé of all this, preparation is to boost the 
student's confidence. Like cveryend, handicapped students 
are wary of the unknown} some just cannot handle surprisés 
Your preparation will’ give these student's some extra sinyh Clon 
-to use in what could be an geetvemery diffieult situation for 
them, 
; To further prenarg, you coutid have the student work through - 
; several sample ¢ plicat ions or énswer the following questions 


ina simulated interview: . 
. Ly é 


X 


What | are your | vocational - plans? 
«How do you And your spare time? 
In what Cype-of position. are you most interested? 

_ Why do you think yOu, might lgke to work fox our company? 
What qualaticationst do ne Ae that make you feel you 
will be successful in your field? ° . 
Why do you think you would like this particular job? ° ( y 

e Do you prefer working with aphere or by yourself? a 


ae aoe a 4 . a 


2 


*Covington, bane. "VAC Insights," Project Encounter 
Instructional Module, Texas A&M University, 1977." 


. 4 Any. 
w r ar ‘: HO ‘ 


om = ee EMPLOYMENT © . 


7 . | -* & | ee 
@* Can you take instructions without Fd6ling uppet? ee 
Can you get: recommendations from previous employers? 
Have :you hati any serious illness or injury? 
Do you like to travel? 4 
‘How about overtime. work? 
_ What have you done which shows initiative and willingness 
to work?* a - 


ae 


@28 e208 


: These quest iofs and others you anticipate an employer asking . 
: \ would be very helpful in preparing the student. 
7 ‘ 
vo ' 7 . a 


WHAT ADVICE CAN I GIVE THE EMPLOYER WHEN THE STUDENT COMES ON THE JOB? 


4. ox y }- 


You will have already explained what special recommendat ions 
the student mtght need, so, the most important thing to tell, 
the employer is this: ."Call if you have any questions, problems, 
¥ _ or concerns. I want to continue working with you angwith the . . 
4 student.. I want to help’ in any way possible." Stop -by. 
; occasionally even when the employer has. ndt- indicated any wn 
. . problemg’, jasel Go nee how the student is doing. (You will 
a probably have to carry on some kind of evaluation as réqufred | ay 
» by your school district as well.) 
> . . You may also suggest to the employer that he or she carry’ 
, : on some kind of orientation for other employees in addition 
to standard orientation for the new employee. If the handicapped 
' student has special problems that might hinder social relation- 
ships (such as a speech impediment, or an overall slowness to, __,, 
ss understand instruction), a few words of. preparation will help « 
fellow employees accept the handicapped student. , 
«Finally, warn the employer that in spite of a handicap 
othe student needs to be treated much the same'as any other aa 
qualified employee. The studéht needs to feel part‘of the . ! 
"family" with very few special considerations of excéptions. 
The student may need a few extra tries, a little extra patience, 


o 


e 2 but if the employer finds that «he student is unable to do the . 
; . job, the employer should not feel bad about calling you and Veo. 
oN artanging for disifssdl’. ses all, you are not seeking jut ~ . 
. any ‘job, you.are looking for job the student ‘can succeed inh. 
oe ‘ & re 
A . re 
: r * : : ‘e t 
. t f: ; 
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Inservice Activities’ 


a 


Marilyn Kok : ( : - ; : 
: Which :job?. . é 
Kenne G, Turner sky & New perspectives fps : 
| a ne _*fell.it like it \. - 
cs oA ; a : , \ 
% — , ‘ 
CONCEPTS ‘ . 


Special needs students can learn to bé sedf~sufficient. 
All students need to have a feeling of worth. 
The hand{capped are as produ&tive ‘and reliable on the Job a as 


are the non-handicapped. . se : fo 


.’ PERFORMANCE OBJECTIVES . ; 


. 
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. = . 
r a : 0 ‘ 
. ° ‘ . ¥ - & < 
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The teacher will be, able to determine proper job placement for the 


ee student. 7 * ag \ 
‘ Rd 
Pé¥ sonnel’ will be able to instill! "in their students he: value: of work. ee yp 
the teacher will be able to identify the: abilities fond imitations of 
Dt handicapped individuals. —» ; 
‘ ? own, ; i» 
\ . 
: ’ 2p) : , \ ’ . 
: . Q ; an oes K Sd % 
ENC. "2 | - 
_ rea. Fs ae ae eee on ae ee oe ee « td aay ‘ 
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EMPLOYMENT =), 
INSERVICE ACTIVITIES: — 


WHICH JOB? - - 


a ., 3 pry: 


7 ‘ Materials Needed:» Which job? form .° ' 
_Pencils ; ae _ ; , 


Number of Pagticipants: Any numbey ak _ 4 i 


. feed ; Ne y , e 
Approximate .Time'Needed: 20-30 minutes ‘ 
= Instructions: P : 4 . 
Fd = ; : C 


1. . Put the participants in ‘smaller groups. Assign one 
of the Sbudents gescrtbed below to each small GROUP: ete 


2.4 Based on these descriptions have participa s_go-thidygh 

© the form and mark whether they ..believe cele b,. would be’ 

an appropriate long-range goa] -for the stujent = Have! | a 
them: a to defend their decision, ae £1Ve th nutes, . 


a 3. ie en share. their deere tons th chete! said roup. 
¢* Give them ten minutes to com@, U with 4 group list. 
i r : ys “ow ‘ ; 
r "4. Lead ‘a Mtscusston about,” {np differences between the-. : ne 
small groups' Lists.” ; ON 
& . oe , | Es : 
: : aye : ; 7 . . " 


STUDENTS : ‘ : 


~ Sam Thompson is a italy rebavded aaah: He 13 19 years old. “Sam hag 
‘ : Bias) ‘atten on span and 1 Frequent ly re doco He is significantly 
bel Adifig andimagh., His dotor' ‘skills are : 


* : ' ; e vu 


y average for hip age, 


_ Tony. Garza has a auditory learning disability aud nae difficulty’ following 
. ofralnbystruct}ons. When receiving ing ructigns Tony frequently a 
7%. ""' requests that/information be re peated, Sits math skills are good, 
but hie readihg. skills are at aFouk a aad level. . 


~'. from @he waigt down. She movgd around easily in her wheelchair — Ls 
and Her reading and math skills are at ' 
» in the building trades has been 


am “Tee . “< t 


Lorne mai eae ois warns atude at, must depend on 
_‘tis sense of jtouch for. lédrning, Hé has ‘dome d figulty with eye~ 
hand ‘coord? aie an while hike math 19 -at grade level his ecaaane 


Tracy "a a 1-year’ old whegleh ir hoting paraplegic, “4 pavelvied ” 


ag full use of her aris. 
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TA a, ( : . , ; . 2 a » 
'. Peter Miller is .a, 49 year old deat’ ‘student. Hedoes " gome lip reading 
: and signing. Peter is unable": ‘to recognize speech sounds, even with 
ya a hearing aid, \and his reading se asia are abo t EN nee blow | % 
his school~age | \pects. > 2 ae, iy | 
> i , ile F ; \ . * : , . , : e 
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\. a oe | = eT APPROPRIATE 
. oo ; - NOT: , WITH... 
POSSIBLE LONG-RANGE GOALS APPROPRIATE. ” APPROPRIATE - MODIFICATIONS 
Sales clerk 7 , - : 
Clerical. v —— Pee: 
a “Of Fice wikchYng, eperator | ' 
: Automobile and accessories installer - . : _*. %s* 
” Cabinetmaker - _ 2 3 _- 
‘ Carpet installer Se ‘oe ; ee. 
' Construction "> . - 7 f 
are Electric power ‘Vineman 7" poe 
Mechanics and repair person ; ; _ 
Metal craftsperson a ee rr 
Printing craftsperson’ - : “7 
Tailor 7 | ae 6. a 
Upholsterer | ae ar | vows 
. Clothing ironer and presser - _ | 
Garage aeiisan a wana 
Laundry and‘dry cleaning operator } _ - 
Meat cutter and butcher a - 
Welder and flame cutter 7 
Seamstress, ro - 
Bus Driver 
Carper ter's helper . ; 
Garbage collector . a 3 . 2 . 
 .Layf laborer | . 
& Food service worker <_< ' 


Health service worker 


Child care worker oe 
Hairdresser and ‘cosmetologist 
Shainppoer 


. Barber arene 
ageard or Watchperson | 
\ggage-porter or bel Thop ; y _ 2... wt * if 
Chaihberina id af , ra . 
‘Delivery person 4 
Taxtc b driver | 
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. . EMPLOYMENT . 
: , . INSERVICE ‘ACTIVITIES | 
; \ e * | 
NEW PERSPECTIVES a ' , s* 
‘Materials Needed: New Perspectives form ; : 
Pencils - Gs \ 
: Number of Participants: 15~ 150 
\ Approximate Time Needed: 30-45 minutes 
Instructions: — - : ae a 


1. Divide large group into smaller groups of 5-8 
participants. ‘ 


4 
‘ 


2. Asa group, choose on the handicapping conditions listed -° 
below. You will have five minutes to list as many 
disadvantages you can think of to having that handicap. 
Be as specific as possible. . : 


3. Be ‘prepared to share your list with the group. 


advantages you can t whik of. 


’ 
} 


4. Now turn over yout shi et of paper cone many 


5. Share your list with the group. 


6. Choose a spokesperson to share the advantages and 
disadvantages with the rest of the groups. 


° 


. ee eg - 
gig OR oa - © woe 
: % "© HANDICAPPING CONDITIONS, a ee : Og 
: Paraplegic - in a 1 wheelchatt ' "" Ampgtee” = one leg’ missing’. 
. Educably mentally retarded. . z eutee one arm missing: 
ane S Tratnably mentally retarded ee ‘Cerebral, Palsied: - 


A « 


: = o eo oan L/LD. os “Unable. fo rn 
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. TELL ITLIKEITIs * _ — | | 
: ee Pens vie * a + eee La . . a ae | Yak Sao ‘: a ere ae Ga oe a sd 


Materials Needed: Transparencies - : 


“ 
’ 


Number of Participants: Any, number 


Approximate Time Needed: 15-20 minutes 


Instructions: tee ( A 
\ 1. Presenter leads a lecture/discussion using transparencies 


- for lecture and encouraging discussion and audience 
participation. : 


: e 
. 3 


* . AIDS, 


w 


© EQUAL ACCESS ‘FOR HANDICAPPED STUDENTS ~ 

SCHOOLS MAY NOT DENY HANDICAPPED STUDENTS: ACCESS « _j 
TO VOCATIONAL EDUCATION PROGRAMS, COURSES OR SCHOOLS 
BECAUSE OF THE EXISTENCE OF ARCHITECTURAL OR EQUIPMENT - 
BARRIERS, OR BECAUSE OF THE ABSENCE OF EFFECTIVE AUXILIARY 


scviooLs MUST: 
1. MODIFY INSTRUCTIONAL EQUIPMENT: 


2, MODIFY OR-ADAPT THE MANNER IN WHICH THE 
\ - * COURSES ‘ARE OFFERED: 
ww 


“ons USE FACILITIES: i ACCESSIBLE 
| TO MOBILITY IMPAIRED STUDENTS OR ALTER 
FACILITIES 10 MAKE THEM iREADILY ACCESSIBLE: 


Of, PROVIDE AUXILIARY AIDS THAT EFFECTIVELY 
MAKE LECTURES AND NECESSARY MATERIALS 
2 fine To HAND CAPPED STUDENTS. 


( - 


> i, : , : ; \ ' 
= } 
| hu 


APPROPRIATE COMPREHENSIVE VOCATIONAL EDUCATION FOR: THE RANDICAPPED 


t . x : = : * ca 
. t 


7 Ts DEPENDENT UPON ‘ALL, SEGMENTS OF THE EDUCATIONAL SYSTEM, ELEMENTARY, aa 7 
~ AND. ADULT EDUCATION MUST PROVIDE THE PROGRAMS AND SERVI GES NECESSARY FOR oe 7 
TO DEVELOP. BASIC SKILLS “AND. MAKE CAREER GHOICES, | 
\ rf ; [ 


. oi MUST. INCLUDE COOPERATIVE RELATIONSHIPS BETHEEN THE EDUCATIONAL SECTOR AND THE - oo \ 
EMPLOYMENT. SECTOR TO FACILITATE THE TRANSITION FROM SCHOOL TO-WORK... | | 
. & | 


3, ( WILL PROVIDE SEQUENTIAL EDUCATIONAL INSTRUCTION AND TRAINING APPROPRIATE TO. THE 
pe uP EACH HANDI CAPPED INDIVIDUAL. | | 


{° 


| 


- ~ 


, | ae re a | 
4 WILL REDUCE THE NUMBER OF HANDICAPPED PERSONS WHO “ARE UNEMPLOYED: ‘BY PROVIDING THE » 
~. * EDUCATTON NEEDED FOR EFFECTIVE PARTICIPATION IN’ THE LABOR FORCE. 


m= 
wn 
—- 


| 5 WILL, 10 THE MAXIMUM EXTENT POSSIBLE, . IDENTIFY AND ELIMINATE FACTORS SUCH AS 
| ATTITUDINAL AND ENVIRONMENTAL BARRIERS, WHICH DETERMINE TO A LARGE Petes ue 


om IMPACT Hal SPECIFIC HANDICAPS HAVE ON INDIVIDUALS, | # . ; oF we oan 


66% 


SAID THERE WERE NO DIFFERENCES BETWEEN 


ESP EED INDIVIDUALS AND ABLE-BODIED 


24h - 


Soy 


 B3y 


INDIVIDUALS ~ PRODUCTIVITY 


RATED HANDICAPPED PERSONS HIGHER IN 


| PRODUCTIVITY. 


he 


) 


— ACCIDENT RATES. FOR HANDICAPPED 


PERSONS : _*ey . ae 

- REPORTED LOWER ABSENTEEISM RATES FOR °.’ 
HANDICAPPED PERSONS. + at g 
REPORTED LOWER TURNOVER RATES FOR HANDICAPPED. 
PERSONS [ . oe 


ACCOMMODATIONS FOR HANDICAPPED STUDENTS 

_ ee ee ee. 

* HANDICAPPED STUDENPS. MUST “BE PLACED IN THE a 
REGULAR EDUCATIONAL ENV] RON a VOCATIONAL EDUCATION 

PROGRAM TO TRE MAXIMUM EXTENT APPROPRIATE TO THE NEEDS OF 

THE STUDENT UNLESS IT CAN BE. DEMONSTRATED THAT such 

'- EDUCATION WITH THE USE. OF SUPPLENENTARY AJDS AND SERVICES 
CANNOT. BE ACHIEVED. . ( 7 


~N 


HANDICAPPED STUDENTS MAY BE PLACEB INA SPECIAL 
EDUCATION PROGRAM AFTER THE PROVISIONS FOR PROPER EVALUATION, _7 
» PLACEMENT, AND PROCEDURAL SAFEGUARDS HAVE BEEN FOLLOWED. ~~ _ 


——.,, e : - . “oe ~ 
. + t . F . 


IF A SEPARATE CLASS OR-FACILITY IS IDENTIFIABLE AS 

BEING FOR HANDICAPPED PERSONS, THE. FACILITY, THE PROGRAMS. , 
AND THE SERVICES’ MUST BE COMPARABLE TO. THE FACILITIES, 

PROGRAMS AND SERVICES OFFERED TO NONHANDI CAPPED STUDENTS. 
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WORK DISSATISFACTION. - 


SA 


SOURCES. OF DISS Pr Have DEEN, oe BY 
TWO FACTORS. 


‘oe’ °°? 
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Y Vd ee 


iL. b CHANGE LN WORK VALUES THAT DEPENDED 
- ON AUTHORITARI AN, ASSERTION “TO INCREASE. 


* 4. + BECOME OVER SIMPLIFIED, ERAGHENTED: AND 
ee Pare. , . 4 
as Ze % i oto 
= ar 
ee 4 THE TNABILITY OF WORKERS 0. CONTROL THEIR 
A HOR, PROCESSES. RESULTING IN A Loss OF > 
ri , 3 


PURPOSE MD: a 
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rs WORKER OUTPUT” AND ALLOWED WORK TASKS TO” 
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> vocation gg ACT OF 1963 ’ .A 


| . THE ORIENTATION OF VOCATIONAL EDUCATION ° oy 

_? ; “ iFTED TO AN-ERPHAS|S ON PEOPLE “HHO NEEDED - 

a 7 “SKILLS. RATHER THAN UPON, THE OCCUPATIONS WHO 
Wee NEEDED SKILLED PEOPLE, 


4 
7 : e 
| — ue | 


“77 en VOCATIONAL EDUCAT ON. @DVISORY COUNCIL. 


(7. ORIENTATION: AN ASSISTANCE IN VOCATIONAL 
CHOICE MAY OFTEN BE MORE VALID DETERMINANTS OF 
—-ENPLOYNEWT SUCCESS, AND THEREFORE MORE PROFITABLE 
USE OF EDUCATIONAL FULIDS. THON SPECIFIC SKILL 
_ TRAINING. : 
\ : 
III III I III IOI I IS III ISA IIIS 
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on MOVEMENT THAT WOULD SEEK 10. - 


ee 
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— or OF INDIVIDUALS, aad 
| EMPHASIZE: CONCRETE EXPERTENCE ae 
a cy INSTRUCTIONAL oes 7 
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fo 
RED ce THE DISTIiICT ON BETWEEN VOCAT Lat 
J ACADEMIC’ EDUCATION WHICH WOULD HELP, TO. 


ELIMINATE THE LABELING: AS- INFERIOR STUDENTS 


‘ PLACED. IN VOCATIONAL se | a 
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Phd ast ang ie tn ata atlas What ee vette A 1. Naga tl othe utes Mn eer et ata: 


Pr, te | ATTITUDES FREQUENTLY MANIFESTED BY = 
7 —_ "STUDENTS WITH SPECIAL NEEDS ~ 
7, . . Fey IE ANY a EXPERIENCES IN_OR OUT OF soo THIS HAS © 


. RESULTED IN A Peer SELF- IMAGE AND CONDITIONED, THEM FOR FAILURE, 
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: = How CAN THE TEACHER HANDLE REGIONSES THAT INDICATE NEGATIVE “ATTITUDES 
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‘ge s * How CAN WE CONVINCE THE = SPECIAL NEEDS aa HE/SHE IS NOT TRAPPED 
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- BY EWIRONMENT OR ae OR DISABILITY? ©. ° s 
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: , i te ° , rad . . . ° . 
: a : ~ - a - a as : 2 “, 
a Magi lyn Kok , a 7 7 tae Local resources “for finding A, 
wae - a . oie employment for’ the handicapped -. 
cu - 2 "4 4. Diréctory of state : 


contacts . . 4 Helpfar—~ a. 
handbooks and guides . 


. 
- 


WHAT OTHER RESOURCES CAN I KIND IN ‘THE COMMUNITY TO ASSIST IN FINDING == ~~~ 
_ EMPLOYMENT FOR HANDICAPPED STUDENTS? 
’ . 4 . : Se 4 


‘Tepe, ate a few of the ane helpful resourceb. I have:included addresseg 
at the end of this section: 
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s° 
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e President's Committee for the Employment j Handicapped . 
a. This is perhaps the nos important resoug@ eran tap for 
- further information, an/absalute gold-m?¥ eer Pals, tips, 
+ and contacts. bend for. a complete list gPpublivations. 
"6 Vocational Rehabild atjoa: Although most of the ‘help they offer: . z 
‘ will be based my need and the age of the student, - ; Cs : 
". vocational rehabititation can be ene of your most important : Ph 
: connections. They:can provide vocational counseling and » se 
andl - evaluation, prosthetic devices, and im some cases physical: 


accommodations “for the studen 


® Mental Health/Mental Retardation: This agency’ 8 training centers 
can be. very helpful in providing counseling for both the student 
\ . and the ‘parents: ’ a 5 


: -_ 3 Cee ee) * aveLownene 
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ry . y. i no 2 . : 7 a a : ae : o meg & Py “. ee ; 


® Human Resources Centérs: The Conpeshensive dticagton: ‘and ‘teaintags® 
*aact (CETA) includes provisions for handicapped: stadents, ‘Since. aan 
CETA can help pay the students’ " salaries, getting: this: Dene. 
could be the difference between succéss and. failures. *; Obedadely: 
employers will give students a little. Longer to catch oF 


if they do not have to pay salaries. a eo = 
; : @ National Aseockavion of Retarded citizens’ “QNARG) 5. WARE runs. a? = 
very successful, and beneficial on-the~ Job training program ehraush 
which they pay ‘Half of the students' pay check for’ the first’ 60%, 
. hours of work and one fourth of the pay check . for: the next’ 160. 
hours.» (Students must have an-1.Q. of no. ae than 80 ro. ; 
‘qualify.) ~ © ae = ida - 
; @ ‘State Employment Comnieatone have an. impressive track record in oF 
/ , finding employment for. handicapped clients,” rn oT os 
e Federal Job Safomnation Centers. — o a ie a ee a 
. 7 : ‘y 4° . , . . oe :* eee es a es 
“ . : ; . : , Be see - a 
. Directory of State Contacts;* = See Lae oe 
of ‘ : 7 ‘ me en oo oe 
Alabama. . ee ahs op te OF x 
. Governor's Committee: 2129 ‘Rast - Bout Blvd. ent encey 36111» 
eA | State Assn. for Retarded Children: P. 0. Box. 62025 Montgomery 361082. 
. a . State Vocational Rehabilitation ornice: ©2129 Ee fouth Blvd. eS 
. Montgomery’ 36111° . ‘ 
. . “State -Employment, Security Office: - Industrial Helationn Bldg., 
ne dont gomery.. "3610 | oo te. Mee m 
a ce ~ Bederal, Job eet Center: » untavttteso: Governors Dre, ve 
es SW, 35801 y #e aed a a 
‘aH 4 “Mobi Le~107, Sh. Francis Street, , 26602 : in ee 
; : e ; a a a ee: ee woe a : - . a “2 
: ( ? > ° “Alaska: - ie z = : a ‘ 1 a) rag + ‘ eet 
i Sa , governor's s..Comimittee:. P.O. “Bok, 3 ~1000, dJuneais “dpso1 ys 
7 IP , " " state’ asgn. for Retarded Children: P...0. ‘Box.933, Anchorage "9g501 
hae ' ry. Hee, ‘State Vogational: Rehabilitation: Ee teet Rough BR Atdaka Office °. 
Oe ie ee “Bldgs; dunéau 99801 | 
Py a . a state Fiipkoyment Sécurity “Office: Po Oe Box. 36 7000; Wien’ oeot, 
ake a a, | pede) ‘Jop Information. Center: ” 632 Sixth: Aye» ni Blidge»... i 
Bie F , Anchorage, he ee a. er ne ~ Ros aS aoe. 
_ ge ‘ oy weet ae & ae ae a ‘: s 
’ o ee . & a e : fete , : , ‘ oe ; ‘ 
la ' : ya . 1 fs ' ty is : . 
; a es aoe 4 
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| : v o hae : : : 

\ MN ieceborgh—200 Liberty Ave ¢ M5222; *% 


. 


° . . , Pi l 
; , 


@s 
as. 


State Assn. for Retarded Children: 3085 RiveraRoad N., Paes 97303: 


\ : 
; Puerto Rico 
, Governor's Committee: Box A~E, Rio Piedras .f0928 . ' 
. State Assn.zfor Retarded Chfldren: Apartado 40215, Santurce 00909 
at State i Rehabilitation Office: P. d, Box 1118, Hato ney 
; , 00919 ( 
a Ue _ .. State Employment Sécurity Office: 414 Barbo a Ave., Hato Rey: 00917 
\ Federal Job Information Center: , 255 Ponce fe’ Leon Ave., Hato Rey ¢ 
00917; a: BS onan 


\ 


ie > - EMPLOYMENT 
od f oe 
Yo RESOURCES 
, } é. Wise tes de . 7 : . 
,’ Rhode Island «— ae Y | . 


Governor's Commjttée x 24 Mason St., Providence ‘02903 | 
State Assn. for Re a Children: 333 Grotto Ave., Providence 


02906 , 
- ® _») State Vocation Rohabtiitation Office: 40: Fountain St., 
. = ‘ Providence’ 02903’, |" - ’ 
‘ State na Security Offices 24 Mason St,, Providence 02903 
a Fedetal Job Informatton Center: Yederal Bldg, & U. S. Post Office, 
ee) “ae - Kennedy Plaza, ‘Providence 02903 - 
3 ; _ =. 2 = 
. . 7 7 
South Carojina , ; ~*~ ® on OS 
Governor’ s Committee: P. 0. Box 1406, Columbia 29202 
ae State Assn. for Retarded Children; 1517 Hahpton St., Columbia °29202° 
; ; m State Vocational Rehabilitation OfFice: 400 Wade Hampton State 
, f Office Bldg.,. Golumbia 29201 a i 
. w 7 State, Employment Security Office: P. 0. Box 995, Columbia 29202 . 
: Federal Job Information Center: 334 Meeting St., Charleston’ 29403 ° : 
f° . : vee - 
: South Dakota ; 
, — Committee: 104 S. Lindeln, #101, Aberdeen 57401 
' tate Assn. for Retarded chi idean 1612 W. 41st St., o20uN Falls 
57105, 
. : State Vocational Rehabilitation Office:* 804 N, Euclid, Pierre 57501 
: State Employment Security oLrice 607 N. Fourth St., hoe tice . 
, 57401 i | 
és Federal Job sca Center: 919 Main St., Rm. 118, Rapid City 
57701 LL ae . 
ee ,. . 4 a’ , mg, 
2 ‘ ‘ : ni | * , . * 
° Tennesseé ” 
: Governor's Committee: \ 201 Capitol Towers , Nashvil. 37219 
a ' State Assn. for Retarded Children: P. 0. Box 12066 Nashville 37212 
fe State: Vocational, Rehabilitation Qffices. Suite 1400, 1808 West 
s ' End Bldg,, Nashville . 37203 i 
, State ale cee Security Office: Cordell Hull State Office Bldg.., ‘ 
oe Nashville © 37219*: ; : ; . _ a ] 
~ Federal Job Information[ Center : 167 N, Main St., a a 38103 "i 
\ , ° § 
. « Texas i 
, Governor's Committee: ' TEC Building, Austin, 78701 > 
: State Assn. for Retarded Children: 833 W. Houston, Austin 78756 rs 
eo State, Vocational Rehabilitation Office: 224, Ee 9th St., Austin 
* 7870] . ’ 
a Stdte Fmployment Security Office: TEC Building Austin 7870] 
| Federal Job Information Center: Dallas—1114 Commerce St. Room 
Or "103, 75202" | 


¢ vt 


a : EL Paso—411 | N. Stanton St., 7990) _ i 


ie : 7 ok = ¥ ‘ cai: ten 292 ends ee . 
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i 


Houston—702 Cargline St., 77002. * : 


San Antonio—615 E. Houstgn St., 78205 


f 


Utah 


—_ 


% 


Governor's Comal etees ‘136 E, South Temple St., Salt Lake City 84111 


State Assn. for Retarded Children: 3791 Viking Rd., Salt Lake City 


84109 


State Vocational Rehabilitation Office: 136. E. South Temple St., 
’ Salt .Lake City’ 84111 


State Employment Security Office: P. 0. Box 11249, Salt Lake 


City 84111 


Federal Job Information Center: 135 8. State St., Salt Lake City. 


84111 


‘Vermont 


rl 
t 


e 


Governor's Committee: 70 Clarendon Ave., Montpelier 05602 


we State Assn. for 


etarded Children: P,. 0. Box’858, Montpelier’ 05602 


State Vocational \Rehabilitation Office: ‘79 Main St., moubpetten 


05602 


State Employment Security Offices P. 0. Box 488, Montpel fer 05602 


Federal Job Info 


ation Center: Elmwood Ave. & Pearl. Sty, 


Burlington 05401 


Virginia 


Governor's Committee :. P. 0. Box 1358, Richmond . 23211 


. 


State Assn. for Retarded Children: 909 E. Main St., Richmond. 23219 


State Vocational! 


23230 


4 


ehabilitation Office, P. 0. Box 11045, Richmond : 
{ 


e 


State Employment. Security Office: P. 0./Box 1358, R.ghmond 23211 


Federal Job Information Center: 415 $ 


” 
* 


Virgin Islands 


Goverfior.’s Committee: °P. @. Box 6 
State Assn. for Retayded Children 
State Vocationel 


~ 0080 
. State Employment 


denrity: i ee 
vogeres Job Infor ation ae : 


f Paul Blvd. ‘Norfolk 23510 


: 
, St. Thomas 00801 
P. O. Box' 1442, St. Thomas 0080] 
as ails ffice: P. O. Box 630, St. Thomas 
P. 0. Box 1092, St. Thomas 00801 
(same as Puerto: Rico) ye 


* 


« 
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RESOURCES 


; Washingten - : 
. Governor! (ee P, 0, Box 367, Olympia 98501 


State Ager. for Retarded cnaaeos %§7 Security Building, Olympia 


98501 7.5 * 
State ies Hicnat Rehabilitation Office: P.O, Box 
"98501 ; 


528, Olympia 


State ‘Employment security Office: P. 0. Box 367, Olympia 98501 


.« Federal Job Information Center, Fipst Ave. 


+ 98104 . . ) 
. 2 18 


“fest Virginia ~ | . 7» 
. Governor's Samson ' 
“* " State Assn, for Retar@e 
peg Parkersburg 26101 


,\& Madison St., Seattle 


e 


d Children: Union Trust Bldg., Rm. 317, 


State Vocational Rehabilitatipnwftice: e & G Bldgs Hasnsneron 


'.§$t., Charleston 25305 , 


State Employment. Security office! State Office Bldg., Charleston’ 


25305 ‘ 
Federal Job Information Center: 500 Quarrier Se., 


° 


‘Charleston 25301 


a Wisconsin - i 
_ Governor's Comittee: P, 0. Box 1607, Madison 53701 ° 
s State Assn. for R®tarded oe 351 W. Washington Ave., Madison 
. 53703 . ‘ 

State Vocational Rebabilitattion office: 1 West Wilson st*, Madison 

av nl! 53702 
State Employment security Office: P. 0. Bok 1607, Madigon 53701 
Federal Job Information Center: 161 W. Wiscongin Ave., Milwaukee 

} 53203 | 3 aS ws ir an 


, : » o. 
hi ( 7 ’ ‘ Ne a 
Wyoming: 


State Assn. for Retatded Children: . Box 8, Ch yena 
State Vocational Rehabilitation Office: , 305° State 
\ 


a Cheyenne, 82001 ; 
: State Employment Security office: . Q. Box 760, Casper 82601 - 


Federal Job Information Center: 18 5 capitol Ave. 
a 4 


, WHAT MATERIALS CAN YOUR RECOMMEND? 


«¢ 


\ 


e Any publications from the Presfdent's Committee. 
‘ particularly helpful are: . 


se am) 


Governor's Committee: P. 0. Box 2760, Casper 826f 


. « 
® 


82601. 
Office Bldg., 


a aa 


” 


Some I have found | 


- 


. a 7 — ; : " EMPLOYMENT 


rr 2 4 i ae RESOURCES 
, “ ‘Keeut Jobs and Mentally Retarded People| a 
: Culde to Joh Placement of Mentally Retarded Workers 
Guide ta Job Placement pf Mentally Restored People 
Hiring the Handicapped: Facts and Myths ” 
5 3 Hiring Persons With Hearing a ba <7 4 


. . How to Get a Job 
= Teacher’ s Manual to Accompany How to Get a a 
Working Together‘with Mentally Retarded Employees 


You can get these and other materials from this address: 
‘ ' 
» The President's Gommittee 
* on Employment of — 
i Handicappéd 4 
.\ Washington, D. C. 20210 


of 


e ‘Some’ other suggestions include: | D 


\ ' Project Fundamental Industrial Training: Implementation . 
; Handbook. A guide for the establishment of Daas 7 : 
— training” system. Texas Rehabilitation Commissfon, §18 East 
a.) Riverside Drive, Austin, Texas 78704. ° t 


1é > 6 
: \ 
. Vocational Academi¢ Concepts, Volume I: Teacher's Handbaok. 
a , . a Public Schools, Tri County Co-op, Commerce, Texas 
aa ISR Academic Concepts. Volume Il: Student: Evaluation * 
asoaie Commérce Public scnoors Tri’ Gpunty Co-op, Commerce, 
Texas. n ‘ 
, - + a oe A suggested Job Placement Model for 7 ct eae Agenciles 
_ of Texas.’ Prairie. ViewA6M University, ie View, Tex ge 


e 
®. “yg 


( ° , 2 _ Emp layment of sieaisadacapben tu Federal, cnc ied, Organizations, 
_.e, and Installations. Project ENCOUNTER: Instructional Module. 
i 7 = Center for Career Development and Occupational. Preparation, 
, ; . ‘ _ College of Education, Texas A&M University, College Station ,~ 
. oo + Texas 77843} . 
daveieis to Employment for the Handicapped. Project ENCOUNTER: 
Instructional. Module.” Center for Career Developmefit and 
Occupational Preparation, College of \Education, Texas, A&M 
University, College Station, Texas 77843 


é ¢ ‘ 


VAC Insights. ° Project ENCOUNTER : Promising Practice. Center 
for Career Development and Occupational Preparation, College 
of Education, Texas A&M Upiversity, College Stdtion, Texas 77843 


re) _ an | oe es re edd 


; t ft ae 
ENC -& © | m 208 an 


Placing Handicapped Applicants: An Employment Service + 


EMPLOYMENT 


. °° , RESOURCES” 


f *3 ° 3 . : * 7 aa 
Handbook. Mid~East Régional Resource Center, 1901 _ 
Pennsylvania ‘Avenue, N, W., Sukte 505, Washington, D.C., 


20006 


On-the-Job Training. * Kern High School District, 
2000 24th Street, Bakersfield, California 93301 


bs of 
G ¢ : 


i was highly, pecomend: 
he . 
Denia Williams, Handicapped Assistance, 6200 N,. Central 
Expressway, Suite “306, Dallas, Texas mii 
(214) 363- 4554. 


” 
oy 


e . aa tae. 
Programs’ - 
. ac ‘ a qs ( . . 


t . s , « a “as a ay at oc 
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Marilyn Kok . “ . Cooperation between vocational. 
: 3 é and special education. ... 
° ge ; an es Knowing what's yvailable. . .°. 


e Minimizing competition. . a 
a sche renSng: communi éation 
4. : : : 
. . . ; pe 
“me ; é 9 ‘ 


Once you have your program established, what is involved 


>~ 


t 


"in keeping it going? What are the problems you will undoubtedly. - 


‘face. and: how can you address’ those problems? As ati administrator. 


re you" know: that ina structured system such as a school, certain 
tam Nad _fivisions are. bound to“occur, certain groups af people aré 


af 


. ; 2. ‘ bound to form teams, each teacher with its own hierarchy, ‘procedures, 


sen” ‘funding, and goals. To keep a vocational program for the’ 
handicapped going you will have to encourage coopération and ~ 
' _cotimunication. In this chapter I will answer questions about 
che 4 coordinating. your vocational program for the handicapped Ye) 
ry — ; that the program’ goes aaa A - 4 C. 
: te? ee 0 
7 ‘ . : : f oars 

lo | ARE THE PEOPLE I ‘ust CONSIDER WHEN COORDINATING A vocartonaf PROGRAM FOR | 
THE HANDICAPPED? 


y 


—" " ; ig,8 4 
‘ a . » YQu* would be wise tid consider six grqups of pedple: 
eg * ‘ = . 3 . 
: . e Vocational educators 
°° . Special education personnel + 0 rN 
2. eo. Handicapped students a= 
. » e Parents of handicapped - students ‘ 
® Prospective employers | AE Wee 
e Agencies (state and Ipcal education agencies, 
. rehabilitation commissions, advocacy groups, and ‘other 
& 7 organizations ) 
. . oO - | 2 96° - a 
hs, : , . j ¥ 4 P : 277 ‘ ; : . e ae . ‘ 


a . 
it 
a 
se 


ex 
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COORDINATING PROGRAMS 


a 


* 


"] genase that most of your problems eelated to coordinating 


- youk program will comé from the two groups of people in your 
‘ own school building--vocational educators and special education 


personnel, 


4+ WHY, DO THESE’ PEOPLE HAVE TROUBLE COOPERATING? | 


aye. 
[2 


‘ 


.* 


agency, rather han what will plgdse the¥r cli 


For one thing, they don't know what's. available from 


- each other. It seems almost too elementary to bring up, but 


it remains a major barrier to cooperation! many vocational 
teachers just do not know what special education teachers do, 


» and therefore do not know how special education can help them. 


_ Many educators also do not know how outside agencies can help 
them. . Without knowing what's available, why would: anyone ask 
for help? 

Another reason people ‘have trouble cooperating is because 
they differ on how handicapped students should be educated. 
You know that many teachers--even within special education-- 
think handicapped students, belong in special classes only. 
Even when educators,agree that the student can succeed in a 


regular class, many differ on which class the student belongs 
_in (horticulture vs.. distributive education, home economics vs. __ 
byllding trades). Unless everyone agrees on goals, at least to 


some degree, why would they even want ,to cooperate? 
* But competition is probably the | most powerful barrker 


‘to cooperat ion;-especially competition for funds, It would - ° 


be foolish to suggest that you, as an administrator, should 
not protect the financial, resources given fo meet your " 
responsibilities. But who can’ always distinguish Deeween |) 


_ pkotectiveness an dSbedsiveness, perween management ang: 
mi’suse?: ’ nek 
Now if it is tural for these ‘different gr dupe’ to protect 
their financial resources, it is-also natural, thge they prot 
‘their imdge. After all, if a program fails to achieve its . 


, objectives, funding should cease. Unfortunately, this y 
sensible principle frequently leads to some very’ sensdess 


consequences. Because of it, educators may. do “will make 
their’ program& look good, rather’than what will make their 


_ students look @8yd. . They do what will ‘please Pres econ 


with this attitude, they. find it difficult ‘to hsk for help. 
fearing that this: request. will make them look weak and 
therefore harm their image. Suddenly the other departments, 
agencies, organizations, atch could help them, become . 
compet‘Ltors¢ '  & 

Accountability requirements covesiuly do not help the : 
sicciicn Sometimes when special education sends a student, 
into vocational. education programs, »athey retain the right 


to count that student in special education.: With this, a or 


-afQangement, vocational education gets’ much of ‘the work and 
; 


f° Naturally, 


Le 


) 


COORDINATING PROGRAMS 


Who can blame Program directors for protecting thetr program 
results? 
‘These three eters Ok knowing what g available ae 
from the other groups, differing on goals and competing a 
for program funds and prestige--inhibit cooperation, 


~ 


« 


’ 
, . . 


HOW CAN VOCATIONAL TEACHERS KNOW WHAT IS AVATLABLE FROM OTHER SCHOOL PROGRAMS, 


AGENCIES, AND ORGANIZATIONS? 


‘ 


a 


c 
By 


. Your loeal situation will determine exactly how you’ get 


i”) this | .information - ‘to your teachers, but some suggest fons may 


help: . / . a * . 8 
: \ . , , . az “1 
e Invite a reptesentative from the program oragency 
(for example a representative ‘from special education 
or the rehab commission) to a staff meeting. 


‘@. . Take teachers who have handicapped students in their 
classes on a tour through a*special education. resource 
room. : ie a 


“y 
A a. 


e Set up a eoatipenne between a resource teacher and 
each vocational: teacher who has::a* handicapped student. 


e If you haven't dene so Already, . ‘Amwatd your special ° 


‘facilities. They need to know what you can, offer as 
well. ; , 


. is . — 


HOW CAN THE PROBLEM OF DIFFERING | : METHODS AND GOALS BE ELIMINATED--OR, AT LEAST 


LESSENED? 


# P = ne er LY: 


The most immediate and effective: -way \ a conquer this barrier 


isto have everyone agree ,on a certain student's vocatio — 
program before that program begins. -In other Wotds, have _ 


al] present when the IEP is written. : a 
I ‘now that is'a deceptively simple solution. 1 kniglas that. 
some educators will. never agree en how a certain student will 
‘learn best. But experiencé shows that excluding teachers from 
the planning stage can have disastrous results. In one instance. 
a metal trades teachgr did not even mow his‘ student was = 


handicapped. In another, a vocatio fee eacher became permanently 


- soured toward a any students from special education because the -IEP 


-committep had placed one student so ihappropriately. 

From the vocational teacher'&8 perspective, the. fasoiaiiox. 
exclusion are far from complimeftary. Some believe they are. —. 
excluded from the planning process because IEP coordinators do’ 


fot’ respect. their opinions. Others believe the IEP ooordinatg 


_ feel ffore qualified than even the teachers Oo fudge the 0 . oi 


” Pas 


a oe < 9% .. fe ee 
wooo DQ sy 7 ar ae 


education personnel for a tour of vocational education ° 


“and little of the credit. Programs live or: die by’ accountabtlity. 


 # 


moe ON { ; 
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‘ so 
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ao te .. a.” : +. * COORDINATING PROGRAMS . 


’ 
oo. c 


ne . apprdpriateness of a. vocational class. ° 
_ Why are the teachers usually excluded? Parhape for the 
“reasons above, but. more frequently for two other reasons... 
- First, the meetings require time away from class. This-is 
a logistical reason and “says nothing about the teacher's ae 
qualifications. The aap Goud reason does, however. Many IEP 
coordinators are ‘afraid, “vocational teachers will feel. negatively 
2 . toward having. handicapped: istudents in their classes and therefore 
lessen the student's opportunities. They «believe it would be’ 
better not to even tell ‘the teacher the’ student is handicapped, 
because of prejudices ar, bias against handicapped students 
or mainstreaming. If the teacher actually is prejudiced, just 
think of the damage caused when the teacher finds out. Excluding 
the. teachers from the placement process where the decisions are 
made only aggravates’ the situation. Pf a 
i : “ So the-best way to eliminate the problem of differing scale 
b 8 is to include everyone.in the planning stage who aduld be, 
affected by a vocational placement. As an administrator you ' 
are in the position to allow timé for the. prospective vocational 
teacher to attend the IEP meeting. And at the meeting, ‘be sure 
the vocational, teacher airs his or her concerns. Let the teachet | 
know you will not admit ,the student until the. teacher SEreee to 
take the: student, at least on a trial basis. 
y -Thea--especial ly for.the hesitant teachet-«foliow up the 
= meeting with the supports listed under the previous question. 


> * of 


. es r . ; 7 , 
i ~ WHAT CAN I DO ABOUT COMPETITION?’ o < te *, 


. ’ 
_—_ 


Unfortunately, _you will find it hard to eliminate it. To 
oo “*. do so you would have. to provide funds for all the programs, Z 
. ; ; equipment, materials, and personnel that your school district 
r me needs. . And you would ki @ provide security for all the 
“programs and perso you de&& with. Hardly viable. 
So, instead-gf eliminating competition, you could use 
competition to t student ' s advantage. When two different 
_ disciplines, sucfi as vocational education and special education, 
are competing th each other for"funds or prestige, redirect . 
that competition beyond the two - ‘toward a common gon or 
competitor. ‘ 
We have already mentioned some of the more frequent causes 
for competitiofi. Here are some suggestions for uniting forces 
against these a 


S 


f . . e Aeedancabaied: eoguliceuents. Sit down with. étie® 
: , _ . ' * director of special ‘education and-talk over each of.. 
i f oe _* .* s  your discipline's requirements. As odd as it seems,’ 
ia a * ithe special education director may not realize just . 
: . y> hoy, important - the five~year accountability: require- 
A e ment is to vocatiorfal education.. And not knowing what 
, : ae vocational education is ‘equited to report, how can : 
a 4 . a By _ special education undéfstand your motives? ‘ More _ 
aa iat Pr 7 Joe... Amportantily, how can they avoid uowdttdingly, hindering ° 7 4, 
- 4 a ee a " ; or ae 


COORDINATING PROGRAMS 


i : , * 
you? Then hear what special education faces. 
Onee you have ‘séen pradiiely ‘how accountability. 

" requirements hinder cooperatién at your local level, 
offer ‘some.suggestions to your local or state education. 
agency for revising those. requirements. Use your: 
professional organizations and fournals, conferences, 

and state meeting to agitate for specific changes. 

«+ And do what you can in your own school to help each 

other. 


Ld 


e Funding. Together review budgetary requirements. 
~ gExplain what you must spend money on, the priorities 
you must work with,, and why zoe use discretionary. ~ 
. funds as you do. yr ( 
Then look over the many sources of funda offered 
in Chapter 2 of this handbook. When you can demonstrate, 
your willingness td work with special etlucation, a | 
supporting’ agency, or an advdcacy organization, you F 
will be eligible for many more funds. You will algo’ 
be eligible for services and ‘pérsonnel development 
and hemes The collaboration could’ be well worth 
* your while. . . ecm es 
e prestige. All programs, departments, agencies, and 
organizations will want, to look good. There ‘is no © 
way or reason -to deny this. But there is also no, 
, reasgn to think that if. one program amPE OVERS another 
will decline. © 
Some special educators fear that if ‘they turn 
their students over to regular education, their program 
. will become obsolete. In actual fact, many special ® 
*  edtcation programs ‘now serve the morg severely ; 
handicapped-~a priority population with funding agericies. 
This change has strengthened their credibility. ° : 
In the same way some vocational educators fear 
that if they admit more handicapped students: into their 
programs they will become the dumping ground they have 
struggled so long to avoid. But the great success 
vocational departments’ have had tin serving handicapped 
’ gtudents has *been all to thier erent More pecple 
'* view them as valuabile. 
So when’ You neki with special, ‘education, . talk, 
over Mour motives. Sharé: any ‘pressures ‘you are 
receiving. - It's so much easier to accept. someone's 
“way of doing things when you; understand the reasons 
pening. tne action, Then join forces to, ereree both 
programs” credjbimty. —_ - 258 


‘+ . ‘ ; ee , 


[THESE BARRIERS WHAT CAN id DO TO INCREASE COOPERATION? 
oa fe i vo! fen a ; . 
You can increase gboperation in three ways; through ° a . 


Megistacion, ‘edugatidn, and coimuidcapion: ee - ; a 


‘Lh, 2 Legi'shat ion You caty.tuses out, legislative system: tye say, 


© é . Daete oy Mi jue , eee . . . P, 
es a ae 2a . . ea — VO. : 
~ : ; N 


pan, Te fag Se he 
. Fhe unforeseen’ pyoblems tipich legislatitn has introduced. 
/“ I've already: suggested that you analyze .accountabibity on 
2 reqiirements to seévhow ‘they hinder the. vocational education” = 
— > handicap p&d: stydd nts. Yoy could’also compare ydur : 
. policies. and regulation. ith those of special education : 
to sed ‘how,.they ‘complement or’. ‘contradict each other. When: - 
: -regulations or guidelines stand in the way of cooperation, ' 
‘seek néw ohes:. The national teachdrs ‘asbociat ions -avy | : 
looking for’ feedback on hoy, laws’are working’ oft. *Let = +g 


_ Fhem hear ‘how P.L.. whe 142 has affected your school: 3 wong 


wl t 3 Kk 
23 ee ucation: finervice continues to be a promising vehicle. 
or increasing cooperation between “gpecial® education and 7 
“"vocational edutation, The inservice section in this. oY ge 3 
chapter offers several: jdeas..- % 
You could also join professional organizations arise 
promote this cooperation. The American Vocational Association ; 
offers #the..National Association of Vocational Education |. 
"Spectal Needs Personnel _(NAVESNP) and the CotM€i] for: 
Exceptional Children has’ the Divisiot for Career Development ns 
), Both will keep you up to date of conferences and - ee OP, 
a *workshdps in your area, as well as previde professional 
' journals on this topic. For further. resources and - ; 
information, locally, contact your -State Education Agency. 


‘ o 


.3. “Communication: You could rightly. say that couminicaeten’ a 


: ' * " “is the key to successful cooperation. In ypur position chs 
= ¥ as a vocatdonal administrator, you have several ready-@had e 
. opportunities for communication. J , wy . 
aes ° 3 
, ¢ Use the IEP. meeting. -Most of the ‘people “tapor bank: 
, ae to the success of the, student’ 8 placement. in 
- : - .  § vocational. education wil be. there. ° ; ory 
-@ Use joint inservice meetings. With an appropriate 
“ agenda te&chers who have never spoken togetHer will 
‘4. meet and share views on working with handicapped . 
'  - gtudents- (see Inservice section). é 
_ e Use, informal meetings. Studies show that achools with. 
“Ss the best cooperation between different disciplines _ 
, , fos . _have’ common staff rogms-~a common céffee pot. Proximity 
. “ _alone builds communication. Wee - oe 
HOW CAN THE: IEP HELP INCREASE COMMUNICATION? a r - "4 a ~ # J 
"s asider how iack aedtind oulwil cover at ‘the LEP meet ings ~ 
“ how much will be discussed, and how important: this inforfnat ion is, = 
‘“e ‘ The IEP meeting can bting out the most important. isgues ip, oe 
a | 5 vocational: seucaeion for f haydicapped students Let: ‘me, review oe 7 
_ 9 ' % 
. * & 7 .* a : . 
aus , 3 982 FOL. | _ ae 


ee Se See See ee ee - Be a Oe oy ke 


a - have--in essenée make 


: . : : ae: 
co 2 se oo & 


a | r b 7 ° 7 a ‘ . te . ¢ , % 
Le se mee ‘= COORDINATING PROGRAMS | 
sul cf a i 4 v a : ee e 7 x‘ 4 
‘ + t x “7 an ; . - oe : wo. 
~ / - eee wi Ay : we " ‘ v ; ‘ i ” ‘ . . ‘ a oe 
. : '» Some of .the ways that your program--vocat Lonal educat fon~~ me ame 
— .' . will benefit from: ee and how -Lt wif1 yltimately help 1 y 
al, \ build communhicat fon. \ Remember that” both you and the aren ‘ 


<P prospective vocat tonal teagher’ will be sot the meeting. You ° . a 
. will \both bdneftt :. ‘Because. of the TEP meeting * yot will: + |. "ot 
e _ eda en tater handica ping condition. If you 
‘have worked with a hangicapped .s adene you know that no “ 
label evpr fully descyibes ast ent's corddition. Fach , |. 
_ ce has his or her own strengths and weaknesses. At °- 
ne LEP meeting you will be able to d sCcUuss the student's 
problems and promises with a teacher - who- tts had the 
student: You will also be able to’ review the students - 
ecords. Any questions: you have about language, eet 
eres or labels’ can be immediately answered. 


1 Oe | all your hesitatd s Site pints is especially ? : 
ie Lyatiben far vocation@l teachgré who have negative? > 
we aa “he 1s. Some et the hesitations are entirely 
° . legit mate. Who*knows as much, about a specific 
vocational -classroom or shop as the’ teacher ‘does? - 7 
And who knows more about a vocational program than: 
_the director? -So express your concerns freely. That 
oe is one of the ae a opportunities of the IEP. 


eo meee: Special services... Once you know the Pile 8 
' handi@ap, onge you are familiar with the student's 
ry . past. records, and have matched: this knowledge to what 
"You, know about your Vocational program, you. can know. bd 
* “what special services the student needs. These’ special 
services could remove\any hesitatigns you and your teacher « 
I placement "appropriate." They 
r are therefore extreme y important. To make a placement 
* 2 +g. Work, you could request special assistance for the student 
in reading, measuring,. taking tests, and even discipline. 
You could also request, special equipment ‘er modification-- , ° 
“even an aide. There is, pf course, no guarantee that you 
“ would get these services. But. communicating’ your need + 
‘is. extremely important, if for no other reason than you 
have madé it known’ and given special education an 
opportunity to explana why they connot provide it. 
4 } 
\  @ Meet spetial education resqurce personnel. You will 


a . meet: ong special, servite at the meeting, a resource for 


e-- both the student and the vocational teacher. The special °° - 
Be , eddication resource, teacher ‘has experience in teaching 
handicapped students, and may have Suggestions for the. 
_ 7% vocational teacher concerning teaching techniques, 
. discipliney curriculum, and -evaluation. Make sure the 
’ fy prospective vocationak teachet’and the appropriate 
. éducation teacher meet. You may even schedule 
» a confarence.for them. \ 
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we s+ (But whatpver x ‘yo u doy, use the opportunity to establish . 
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COORDINATING PROGRAMS 


tae is . ? 


: 


this ‘important Bele besveen special education and - 
‘ vocat4 nal edugation--t{t' s the cooperation Ehe student 
will feel. most immediately." i 


\ a ae r ' 
e .: ‘Meet ‘parents. Vocational teachers are already very aware 
- of the support parents can give. The IEP meeting: offers 


an excellent opportunity for the teacher’ and the parents 


"to meet. » . a . 


° talk over long-range goals. Once again, because this 
‘requires expertise from both special and vocational 
education, this step requires coopera ion and 
gommunication. To establish Long rane goals you need: 

“the special educator's knowledge of hdéw far the student 
can go (student potential) and how far the vOcational ‘ 
program can take the student (program potential). It 
does no good for the student if you pre about either. 

: . 


e Help set complementary short term objectives. Once a 
- certain:kind of vocational traiiing has bepn glee 
as the student's long-rangé goal, academic work ait 
support tis (technical terms for feading, measuring for 7 
arithmetic). Neither special education ‘or vocational’ 
education could plan such a cooperative effort, alone! 


Do you see how success in a i ocaeieaal program becomes the’ 
common goal which helps eliminate competition? What better 
place to begin this than at the IEP meeting? This cooperative 
effort, this supportive endeayor, is sure to encourage the 
hesitant vgcational teacher. ‘The communication which begins 
at the IEP meeting (and in preparation for the meet ing) is © 
extremely healthy. Encourage your teachers ‘to keep it going! 
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Lindy Wright ve 4 , ; Who's responsible? . 
we c NGT (Nominal Group Technique) ‘ 
a A.ALA.G.H.I! 
Brainstorming © 2 
! “ : eo, 
. v e Nn 4 : # ‘ 
CONCEPTS oY ( , 7 | 


ay 
an) : , 
(ene tonal — a Education personnel must work together to 
meet the needs of handicapped students... * . a 


Terminology must be understood: by all personnel. 


Cooperation and coordination is essent fal for'a smooth running program. 


a ie ; 


& 
PERFORMANCE OBJECTIVES ' : . 
) q ‘ | 
The teachers working wit pe cial needs students wah be able to 
communicate and cooper ‘with each. other. 4 
i s ; 
Personnel will be able to define the specific terminology of both ; 
igo the vocational and special education programs. 
oe ; a ‘ 
Teachers will be able to identify and resolve problems eee 
* arise when working together to ‘meet the needs of the handicapped. 
re 
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ae _ COORDINATING PROGRAMS 
: ys . |» INSERVICE ACTIVITIES . / 
tos ‘ - : : \ 
‘WHO'S RESPONSIBLE? ‘ 
/ S s ° “ 
Materials Needed: Who's Responsible? Form oe ee 
“ ‘Pencils/paper = | 2 
¥ Number of preeielte. _ 15-150 \ | f , 
= Approximate Time Needed: 30-45' minutes ; f ; 
Instructions: = e = a : ; i a 
‘ | 
1. Divide large groups into ‘amdllex, groups of 5-8 3 
participants. : , . = 
: i a 
— i 4 a 7 “ 4 
. 2. Read each situation and respond to the questions. 
J 
3. Discugs your conclusions with the group. 
; ' 


“ey 


4 


dotided that q 


& problem), it/: 


c—~vin special e 


“processii g teacher, has become interested in having some mentally 
she apy near hes the vocational director he just laughs- ‘Funds?" 


‘be wifling to help Ms. Davis track. epee In Your school, who 


‘responsible for placing the student. "Just déing my job!" the VAC 


-haye anything to do with TV repair.4&* The VAC just shrugs. When he 


Who's responsbile? “Who could correct this situation?» Havé you 


che ‘metal trades .teacher, has finally 
ne of his sthdents, needs spect] help. Tee's not just 

that Andy reads f_ orly (so|many of Mr. Wodges’. studenta have that 

that Andy cdn't read at all. Figuring that someone : 
be able to help the boy, Mr. Hodgeg 


Sftruatiow I: 


from special 
FOC bo the 


lucation. Ne g@ne has told’Mr. Hodges. 


Who's responsible? What .aye some reasons why no one told Mr. Hodges? 

Yow would ft have.helped 1 Mr. Hodges had known? : 
: x Pa e al cy : { / 

: x 4 . 

Situat Lon 2: Arce hear ing about mainstreaming, Ms. Davis, the data 

retarded] s dag aede in her ,¢lass. She feelg, though, that for the 

student learn enough, she will need an aide.. Someone has 

ae ee to her that funds might be available somewhere but whey 


Who are you kidding?" Z “— 
oe 


If furlds are svat lable who would’ know? More impor tly, who would 


1ave both the interest and ry owledge to follow through on this? ; 


™~ 


Situation 3: After working au year with a hearing impaired student, 
Riley giscoveres that the s udent has. been withdrawn from his class 

and/ placed in a job. A little disgruntled, Mr. Riley, woes to the 

Vochtional Adjuatment Coordinatér (in special’ education) who has beén 


exdlaims. "But you put the student at Burger King. That doesn't . ‘ 


cofplained to his vocational director, Mr. Riley got little more than 
ai same shrug. gWhat can T do?" the director asked. 


a 


experienced a situation like this?. What did you do? ‘ “2 


s 
8 ’ 


he - 
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eu. + . : ap COORDINATING PROGRAMS 
o ‘ 4 , . i aor A 
Ds : 3 | 2) INSERVICE ACTIVITIES. *, 
iv ; oo. ° ; F . _ ‘ 
NGT “(NOMINAL GROUP TECHNIQUE) Lo}, : 
. a ee ™. , Me : x, 
_ “ ft \ . * ‘ 
5 Materiald weeded NGT Questions, NGT Instructions — at 
; ,  * BS Newsprint Pad’ : ; 
( 7 3 4 _ “Magic: Markers/Pencils’ - 
rn Pe " ohare a i ; 
“Number of Participants: 25-}50 
r - i " yr ¢ . . i 
* Approximate Time Needed: 1 hour. us ‘ 
\ , _ . ; + : “ "ye : _ 4 is 
. ° Instructions: . ae / 
F te _< 4 ) ” ie oe * 
oC = 1. Divide into groups of 5-8." Each group will select 
: a group leader. eben Ge 
By 2. Each perso receives a‘ sheet of ‘paper with the question © 
p — “ on it. ‘ : : ‘ 
h : iS a o~ 
3. The group leader then directs groups as per the 
. | ‘jnstruction sheet’ ~ : 
an ; SB eee gt 
ey - 4. ° Groups then share ak apn ag and/or ¢ 
_ solutjons to the problem questiéiis... — ' ~ 
; . = -_ ; ) 
al > ; 
# \ 
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, SPEC IAL NERDS 
TERAS AGM UNEVERSTTY & 
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~ * Nominal Group Technique tnt rue i= 

bag — ? : , , ; r 4 . =f 
oo, : hy. Nan Croweld ° : : 

2 : : vy 4 a . 

The Nominal Group~Technique “NGT) Is qne of the best methods to encourage 

participants to view themselves ag;part -of ja problem and also part of a, 

solution.” Many indebendent ideas ‘are genérated us ing ee technique. The, 


particlpants find that the NGT process is threat ‘free. also. gain a high: 
see af accomplishment. NGT has - five. step : 


Step L: Silent generat}on of of ideas. THe question under: consideration 
is shared with!each.group membé¢r. Each: parthcipant is then 
SON ‘..+ charged to write brief Phrasey 
angwer the aaa 
ae : 


or. statements which will 


l. Pass out sheets edatatiian prepared statement. | 


Koos 2 tat the.question to the group.: 
3, <ASk the group to spend 5-10 minutes silently and 
independently making a list of ideas. ~ 
4. -You sit down and also make a list. ‘This is important, : 
‘« “as the group will model your behavior. | Look and jbe_ _ * 


sgrious; Discourage talking or distractions, |: 
-_ 5.. After 5- 16 minutes stand up to end ‘this: step of: NGT. 

Step 2: -Round-robin recording of ideas: The eee are asked to 
_read one of thei mideas. ‘Rach will be reéorded-on a flip chart ” 
or a ‘Blackbodrd-Ap discussion takes place at this point, 
‘One-by-one each participant either gives an idea ‘er passes 
untdl-all of the ileas, penenerey by the group have been 

ReeOn pede : 7 , 
\ S i 
1. Use your flip ahant to record ideas with the magic vo 
marker. Write large enough for group to see. Oe a as 
2. Go round-robin around the group. Get only one idea 
per person at a time. Allow no discussion.’ The purpose | 
of this step is simply recording. Don't pressire | 
‘participants. Ask "Dogyou have am idea. for the group?" 
Keep statements betes For recording ease. Go around © 
the group three, or four times. ..Support each idea. as. 
though it were the answer. Remember, no one is forced oe 
to contribute and may PASS if thdy choose... New ideas. 
. ] é ~ which o¢cur to a uae Rot previously listed nay 
-, 4a 8 also be ne 
"os 3.0 Number eac idea ab St, Ns recorded 
4. When listing is: Comp LAres, go to Step, IIT. | 


om th . | ’ 
7 re Eb , ; 
7 " . . 


Ste 7 yok ss 


‘ St ey - Bach idea fs clarified and dige uasod in, the. order in which it. 


was presented. This stop Se lestgned to eliminate wisugder- 
e 3 . _standingewhich might have ve a en concerning’ each ‘idea presented 


7 4 
oe © Bey inning with ae ‘on your master list begin the Harlt marten’ KO 
\ process. DO NOT, REQUIRE the one who dle the idea to 
et : explain it. ' Encoursige group | discuss{on, -o 
._ 3 i - _Go do te the entire list. s zd 
. Ron DG ‘Thi 


. . ghe only step in which conflict or disagreement may e 
‘ emerpe. - DO NOT ALLOW-THIS TO HAPPEN. This step.is only 
a ‘for explaining fore fully the, ideas listed. NO JUDGMENTS * 
- ARE TO BE MADE BY YOU OR THE GROUP AS TO THEIR VALUE. 
4. The autior of the aes may re-word it, but only the author. 
5; Whe} all ideas have been poereledy go’ on, to Step 4. 


4 
Step 4; Vate on ‘importance. ,each participant is asked to rank. “A. ‘specific . ’ 
“ ‘number of ftems -[usually ve, but anywhere from threé to seven 
7 2 ‘ is acceptable. Each participant places” the item number and its 
eta. *” rank on gepafate cards. The votes are counted ‘a didiscussion 
ne _ is encouraged to clear up misunderstandings about item information. 
on , l. Hand e6ut five 3X 5 ine cards* to each pawticipant. 
eo °2, Ask participants to select the five most important 
items and mark the number fat each item in the upper 
. left-hand corner (oné number per card). Then ask them 
to write an identifying word or phrase on the card. 
‘ 3. {Have participants spread the five cards out in front 
of them so all are visible and then rank ord@r them iby 
putting a’ number (1~5). on jowet! left-hand corner, with 
five (5) for the most’.important and one (1) for the 
least important. Ciyele those numbers 
Step ‘5: Final vote. From the procéés a list of answers ’ iby importance is 
eh - obtained. This is the final step. wf 7 
Pgh 4 v i a Determine the outcome of~the meeting. ry 
y. _. 2:/ Provides a sense of losurdand accomplishment. 7 “ 
4 ee 3 ‘ Documents - the group judgment: - " ~ 
é . Y4 4, Folegy the same voting procedure as outlined in Step 4, 3° 
: fr ae 7 ® P ) . 
Ae ‘ , : eo & — . . ie - ph 
es a ae oe : ee ca “a 
1 ote ene ; —~ Bo : _ i. i 2 : : 
- “ Delbeeq, A., Van det ven/ A. H., and Gustafson, D. re roup Techniques — ee 
_ _ * for “Progrant Planning, Tenney I1inois, Scott, Foresman and Compatty, 


(1975. ~ ' 


a Hoyle, J. Teacher versus dministrator: a growing crisis. Planni g 
‘ . ee and Changing,. 1975, 4, 203-209. 
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J pie +. NGT QUESTION... eee ' : 
| 7 . : a : : ae 


How can vocational education personnel and: edueatton persopnel - . 
best serve as resources, to eagh other for the) benefit of = hantiicapped 
student nerne ‘mmainet reamed in vera ronas education? “ ; 

‘ 


Geciaiweion in plain English: How can “you work & sogether to ‘help - 
these kids get their act together?) , 
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A AASGHLY CRONYMS" ARE AWFUL ~ don’ HEAVENS 


- _ ne ms 
* Mat rials Needed: Slides (See in Yructions on how to make) ce a 
¥ per/pencils , a - i * hed 
‘ Cértificate  ~ | ' = 


« ie Number of Participants: Any number 
x; Approximate Time Needed: 20-30 minutes - a 


Instractions: 
1. Presenter shows various slides and participants call” 
' out what they think each acronym. stands for. Each ; 
pane des pant gets 1 point for each correct response. | 


2.. After all slides are shown, participants are asked to' 
write down any.other acronyms not already shown “and 
share these with the group. Give 5 minutes for this ~ 


. .*, activity. 
gs xa 
.- "ee Participant who comes up with the most acronyms and’ 
“most points from correct responses wins the acronym 
certificate. . : 


INSTRUCTIONS FOR PREPARING SLIDES 


4 


-l. Run glide Shae through Ahermofax wich blank transparency film. 


“ 


26 ake transparency on solid Linés., 


te t 7 Pi ° : i go 


ce Mount each ‘square ba ‘slide eran: 
- os "’y . 
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Hoorn tne 18 + ered eens 27 te sn rae net ton re 
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DE.C.A. afe V.0.C.A. | 


ek ee ane meee, seperate nines 


M.B.I. 
M.H.M.R. 
M.S. 


P.C.E.H. 


LN 


P.E.L.E. 
S.0.M.P.A 
PGF, 
TAMAR, 
T.R.C. 
T.N.M.J. 
V.A.C, 
V.E.H. 
Piatce 
—VO.C.A 
WA.T.8 
W.1.S.C, 
W.P.TK.EQM.C. 
WRAT.  * 


ACRONYM ANSWER ‘key 
— - 4 _ ACHONYM, FOR. 
“Admission, Referral, and Dismissal oo 
ipfreau, of Education for the. Handicapped | 
Cerebral Palsy « 
, vdgpated Vocational ‘Academse Education 
ne Ask Me Now " 
Distributive Educat ion Clubs of America 
Dictionary of Occupation Titles 
| Emotionally Distrubed 
Educable Meneeiiy Retarded 


x 


Future “Farmers of America - 
_Home Econoriies’ Cooperative Education ~ 
Industrial Cooperative Training 
Individualized Education Plan (Program) ' 
Intelligencé Quotient — 
Language/Learning Disabled . 
Lazy Old Vocat ional Educator ; ‘ 
Least Restrictive Environment 
Minimal Brain Injury 

Mental Health ~ Mental Retardation 
Multiple Sclerosis 


President's Commission HOE Enployment of the. 
Handicapped’ 


Pre-employment. Laboratory Experience 
System 6f, Miltdievitural Pluralistic Assessment 
Thank Goodness Its Friday | 
trainable Mentally Retarded 
Texas Rehabilitation Commission 

“That's Not My Job 
Vocational Adjustment Coordinator. 
Woeavional Education for the ‘Handicapped 
Vocational Industrial Clubs of America 

* Yocational Opportunity Clubs of America 
Wechsler Adult subediigence Scale 

| Wechsler Intelligence Scatie for. Children 
Who Put This Kid In. My Class? 
Wide. Range Achievement Test — 
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oe cee PROGRAMS 


oar : INSERVICE ACTIVITIES 
: . s es F ra “is 
BRAINSTORMING ~ -3 
Materials Needed: Newsprint Pad < S 
Magic Markers a 
Tape : > 
‘ * Z . ; ry . 
‘ Number of Participants: — 15-150 
rn *~ a ‘ 
pia Approximate Tinie | Neéded : 45 minutes - 1 hour ig ae 
“s 


' Instructions:° . . . ies 
“1. Divide into emadler groups | of 5-8 participants. 


2. Ask each group to list as many problems they can think 
; + of in coordinating vocational and special education 
7 ‘. personnel when working with the handicapped., “List each 
problem on newsprint pad, ‘Allow ne ae 15° 
minutes, — ; 
6 + 
3. Ask the groups to then:addresg. each problem they «<. 
have identified and come up with at least one 
solution to that problem. List each solution on~ 
newsprint pad. ‘Allow approximately 15 minutes. 


\ 


4, Select a spokesperson from each group to share the 
problems and solutions with the others iby posting 
their lists ina prominent place and discussing each 
one « 


& : , » 


"amas a io . ; — 296 Les 8 te 


% 
EE Pee eA RE eer re are 


e 
ty : ei * . t 


Reso U f € es . ; ; 
8 
aa eo a in _ * 


2 
i > on 


t 1 
' 
, % 


6 ee kok Books a see i ae 
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IN ADDITION TO THE bQCAL RESOUR LISTED WITHIN THIS CHAPTER, CAN YOU RECOMMEND 
SOME BOOKS OR ADMINISTRATIVE GUIDES? a . a 
. nN 
oe ae First, let me recommend a resource directory which will 
? give you some leads on some excellent materiads: J 
’ , . 9 x : ve i 
Batsche, Catherine (Project Director). Resource-Gatalog: The 
— Illinois Network of Exemplary Programs for Hand} capped 
( - and Disadvantaged Students. Normal-Bloomington, Illinois: 
/ Illinois State University, 1979. 
¢ ) I will also recommend a concise handbook for administrators: 
/ , Moore,. Jean 8. and Vance S. Engleman. Administrator's Manual: 
‘ q Programming for Handicapped Students at the Secondar 
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Level: Responding to Public Laws. Salt Lake City, Utah: : 
Southwell Regional Resource Center, 1977. : 


